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JAPANESE F>Year 1
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Contextual Information:
This Japanese program was designed for L2 learners in a small P-10 school in Tasmania.

The program was originally submitted as part of the Teaching and Learning Languages: A Guide.

Source: Teaching and Learning Languages: A Guide.
http://www.tllg.unisa.edu.au/examples.html

© Copyright The Australian Government, 2009
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SISISIII SIS SIS SIS SIS SIS SIS SIS IS IS SIS SIS SSSS SIS IS SS SIS SIS LSS SS SIS SIS IS S S S E CT | O N A

Prep—Year 10 Scope of Learning Table

Source: The Guide Project Examples
http://www.tllg.unisa.edu.au/examples.html
Copyright The Australian Government, 2009

Year Group ILL Focus]| Learning Experience] Enduring Understanding . {r. t [A21]: Specific intercultural focus J
in shaping learning.
Prep-Year 1 Membership of Introducing yourself. [Studeqts] have membership o= £ [A22]: Foous on leaming
groups. of multiple groups experiences rather than on texts and resources.
Introducing others. (e.g. gender, school classes). N Comment [A23]: As alluded to carlier In D1
Movement Students move between {and D6, the scope and connections are ‘
between groups. Groups in my classroom. | 9roups. planned as an 11-year-long program.
Language can be gender-
based (inclusive and
exclusive).
Years 2-3 Variability within | Family celebrations such | A family is a groupl. : {Cqmment [A24]: Uses very simple language J
groups. as birthdays or Easter. Language shows shared | (i (HTEELED (fiEIauliliE] Gomezi.
membership (last
names/surnames).
Family groups often celebrate
the same activities but not all
family groups do so in the
same way.
Years 4-5 Place and identity | Students create a How place influences Comment [A25]: A question focusing on the
Stereotypes and brochure/homepage for personal identity. jpsicuiCialicamipoliehetsetngloiisis=ug
o X . as learner’s own sense of self and place in the
groups. visiting Japanese tourists | Is anyone typical? e
to the area. Are stereotypes useful?
How can | represent my
culture to another cultural
group?
Years 6-7-8 How subcultural What evidence of other Elements of many
groups contribute | cultural groups can be subcultures contribute to our
to national identity. | seen in our Australian national Australian identity.
way of life? Is this true for other
Is a quilt a suitable countries/nations?
metaphor to describe
Australia’s culture?
Is this the same for
Japan?
Interview Japanese
visitors to find out how
they see Australian
culture.
Years 9-10 Is youth culture a | Explore youth culture Language reflects culture.
global culture? through multimedia How a shared language is
(e.g. magazines, used to include and exclude
websites, music videos, people from groups.
fashion with a focus on How group culture can
Australia and Japan). transcend physical and
Am | really so different political boundaries.
from you? How does youth culture play
What makes us the out on a world stage, and
same? what does it mean for the
[individualP Comment [A26]: Considers the conceptual

learning students will take away from their
learning of Japanese.

@ Source: Teaching and Learning Languages: A Guide. http:/www.tllg.unisa.edu.au/examples.html Used with permission.
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SECTION B: F—1 Term qunner SIS S S

Weekly lesson plan

As part of the Prep—Year 10 ILL framework, | have designed the following program with an
ILL focus for a Prep—Year 1 class of Japanese learners. The intercultural focus is the
concept of groups within a culture. It is a semester plan for ten weeks of learning. Students
will build an understanding of how people belong to different groups and move between
groups; and that the language of a culture creates groups within it. Students will explore their
membership of subcultural groups as manifest in nationality, school classes and house
groups, as well as gender and family groups.

il

Week | Lesson ILL Focus Language Focus | Japanese Language]
1 My e Belonging to a e Australia, o F—ALTUT, HAK
country, large group of Japan o F—2RFVTAL[HEA
Your people called e Australian, |
country! Australians Japanese
e [live in Bothwell,
Tasmania,
Australia
e Another group of
people live in a
country called
Japan and they
are Japanese
people.
2 What'sina | ¢ Namesindicate |e Wordorderis [e 4% (JALU
name? family groups reversed in e John Smith
and the way Japan, with
society views the the family
individual within name coming | e KM FAS
the culture. first
e Howis myfamily | ¢ Use of kanji
name the same and what it e bizL X (forgir)
but different from tells us about | | 2 % (for boys)
your family family names
name? e Introducing
oneself
3 How can e Gendergroups | e Introducing e blL. EL
we tell e What do | know self
each other about this
who we person from
are? what they say?

10

Comment [A27]: Each lesson has an
intercultural and a language focus.

J

{

Comment [A28]: Begins with katakana and
kaniji very early, together with hiragana.

J

Source: Teaching and Learning Languages: A Guide. http:/www.tllg.unisa.edu.au/examples.html Used with permission.
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How can

| use the
language?
(scenario
for a role-
play)

Gender groups
You and your
sister are
choosing a video
at the video
shop. You meet
some friends
from school with
their brother.
Introduce
yourself and
your sister to
your friend.
Your friends
then introduce
each other.

OR
IYou are playing

Introducing
self
Introducing
others

=L 1Z<

Zbb  E(name) & A
<9,

ZH5  E(name) H oA
Td,

bbb E(name) < A
<9,

in the park with
your brother and
sister when a
new friend from
school comes up
to you with her
mother. You
need to
introduce
yourself to your
friend’s mother
and introduce
your brother and
sister also. You
all go off to play
together. A bit
later your mother
comes to collect
you to take you
home. Introduce
your new friend
to your|mother,

Comment [A31]: Words in this section are
simple but culturally loaded (gender, age,
politeness, formality). Questions and
scenarios ensure that these cultural aspects
are part of learning.

Comment [A29]: An example of a rich, well-
rounded assessment task, that is, it demands
connecting Japanese culture manifest in
language with students’ personal situation, and
applying this learning to a novel situation using
the target language.

5
3 March
=H

My culture,
your
culture, our
culture

Gender
celebrations
What do we do
in Australia to
celebrate girls
and boys?
What things do
kids like to do
when they
celebrate?

Hinamatsuri
asa
celebration for
girls.

Dd we have

OeESY o ZiEk
for recognition and
copying.

students to display awareness in a
performance.

Cc t [A30]: Uses a role-play to allow ‘

language that will be used actively and
language for recognition.

Comment [A34]: Distinguishes between ‘

similar
celebrations
for girls in
Australia?
Whyl do you

Comment [A32]: Compares Australian and
Japanese celebrations.

think
Japanese
people have
this
celebration?

11

students infer the ‘other’s’ perspectives and
reasoning.

Cc t [A33]: A question to make ‘

@ Source: Teaching and Learning Languages: A Guide. http:/www.tllg.unisa.edu.au/examples.html Used with permission.
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6 What do Which group do | e Male kL %
these kanji | belong to? e Female BAR 1z
mean for What is my kanjifor | «  Boy Bz BoOT
me? being a boy ora girl? | ¢  Girl s

What do I like to do? | Child ij/g:fﬂ) ??i
Use a Venn diagram | , Kanji for each -
to map activities and

interests of groups of

boys and girls in the

class. Put the kanji

for each gender

above the

appropriate irclel

Are there some

things that only boys

do?

Are there things that

girls do that boys

don't?

Is this the same for

Japanese children?

7 Anewway | e Gender groups e Focus on katakana symbols
to write and national katakana ~%95 (WbAH,
and say groups e Endings for CA5,. 12A9)
my name according to how boys’ names roo means ‘son’

we write our in Japan ~Z ko means ‘child’
names

e How does how |

e Endings for
girls’ names in

AL for names

{

Comment [A35]: Uses vocabulary as a
starting point for reflection.

write and say my Japan
name tell other e Isthis also the
people who | case in
am? Australia?
8 My family, | e Conceptofuchi | ¢ Family [73)%“ < ‘ Comment [A36]: Introduces complex cultural
yourfamly | (umble)and |« Father 525 & e e
soto (polite) e  Mother (honorific, uchi)
» Doluse % B (humble, soto)
;I/ff(;/r’ent Wogds Bhd & A(honorific,
Doard?um an uchi) %I (humble, soto)
e s this the same Title shqws respect within
for other people? the family
Order of saying ‘mother
and father’ — ‘father and
mother’ in Japan and the
reverse in Australia.
9 My family, Links to gender Titles for o Bl
your family How do [ say e Brother e BRXIA
‘brother’ and ‘sister'’? | e  Sister « BLHL
What's the same for | e Titles are o NHH L
me and you? substituted for older | Younger siblings

12

Source: Teaching and Learning Languages: A Guide. http:/www.tllg.unisa.edu.au/examples.html Used with permission.
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S ECT I O N C: Lesson Pldnner‘ SIS S S

o What's [different? siblings’ names but call older siblings Comment [A37]: Explicit focus on
this is not done for by their title to comparison.
younger siblings. show respect for Task Descriptions and Evaluation (Including Student Responses)
elders.
 Older siblings call These are the tasks | taught in Weeks 3 and 4 of the 10-week semester plan.
younger brother Student responses are underlined.
and sisters by
their given
names. Week 3 Lesson
10 | Celebration | ¢ Teacher draws or o bizlL. 1E< 2
and . shows a picture of .« “Ho 1 — How can we tell each other who we are:
evaluation an unknown person (name) &4 T — What groups do | belong to?
to the class and +
adds details about . - % - Year group: Prep—Year 1 class
the person in - ) ia: _mi
Japanese, Teacher (name) = AT Lesson time: 1 x 45-minute lesson
introduces K
him/herself and then e IHbbh X Intercultural focus
his/her new friend. name) < A T
«  Using A3 paper (j- N Gender groups — What do | know about a person from what they say?
students draw their Students will understand:
new friend and add
details in Japanese o the concept of a group and groups
using reference list / o that they are members of various groups (Prep—Year 1 class)

word banks . . o
(e.g. names in o that these groups are determined by certain shared characteristics

katakana, school (e.g. Prep student, Year 1 student)
year, school houses, o that they move between groups (I am a Year 1 student in Shannon house and
gender) by drawing | belong to the boy group).

kanji or choosing the o that they know which groups they belong to through the words they use

appropriate kanji ) . ’
stFi)(F:)keE family ti:le (e.g. Boys use boku to introduce themselves and girls use watashi.

and nationality. However, in Australia both genders use ‘I’ to introduce self.)
e Students introduce
thems_elves_ and their Language focus
\neM friend in - {f‘- t [A38]: Applying the knowledge to R
Japanese. a novel situation. e Introducing self (b7= L., 1£<)
Reflection questions: . 27”: lg:/ rg E; e Class ('L v 7 ; —hAit\)
* ?’r\]/ggtp;hr'lggz,fa” I do _— - e Housegroups (7 54 F; % /)
«  What groups do | e Words for male and females — ‘man’, ‘woman’, ‘boy’, ‘girl’, ‘child’ (B, &, Bo+
belong to? . BDOF, T)
e Howdo I know | e Theuseofno (®) to join kanji to make a new word to describe a concept
belong to a group? (otoko no ko = man +child = boy 5 ®d)
e How do Japanese
people ritel? _—1 G t [A39]: Reflection questions cover
language learning and intercultural concepts. Task 1:

Establish the concept of a ‘group’

1. Tell students they will be learning about groups today — Kyoo wa guruupu o benkyou
shiteimasu. Guruupu. Nani?

2. Show students a group of textas (or similar classroom items) in a mixed group of two
colours. Kore wa texta no guruupu desu. Make a gesture encircling the group.

3. Scratch your head and ask students how they can sort the group of textas into two
groups. Ni guruupu? Doo desu ka. Students divide the textas into two groups by
colour. Hai, soo desu. Aka no guruupu desu. Midori no guruupu desu. Wakarimashita
ka. Te o agete kudasai.

13 16

@ Source: Teaching and Learning Languages: A Guide. http:/www.tllg.unisa.edu.au/examples.html Used with permission. Source: Teaching and Learning Languages: A Guide. http:/www.tllg.unisa.edu.au/examples.html Used with permission. @
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4. Ask students to create a sentence describing what they just did. Teacher scribes onto
an A3 piece of cardboard and places it in a public spot. Read the sentence in English

and then in [Japanese| c t [A42]: Formative assessment of
+ ‘We sorted them out so they’re the same colours.’ learning from the beginning of the unit.

+ ‘We made groups.’

Task 2:
Activate student understanding of the groups they belong to within their classroom

1. Ask the class to stand up and make a group near the whiteboard. Minasan, tatte
kudasai. Guruupu o tsukutte. Koko de. Sore wa guruupu desu. Preppu to ichi nensei
no guruupu desu. Sugoi. Tsugi wa ...

2. Show students two written signs for Prep (preppu) and Year 1 (ichi nensei). Mite.
Read each sign and ask the class to repeat the names. Ilte kudasai. Hold up one sign.
Repeat it. Scratch your head and ask what it is. Nani? Preppu? Eto ... nani ... preppu
... hai ... eigo de ... [prep] desu.

3. Put the sign up on a wall. Ask the Prep students to come to that spot. Preppu no seito
wa koko ni ite kudasai. Gesture for students to come to you if they do not understand
using the Japanese gesture. When the students make the connection that they
should go there and form a group, encircle the group with a gesture and say Kono
guruupu wa preppu desu.

4. Hold up the Year 1 sign. Read it to the students and get them to repeat it back. Post
the sign opposite the Prep sign. Ask students in Japanese to move to that spot. Do
the same as for the Preps. Kono guruupu wa ichi nensei desu.

Ask students what they just did. Write it on another card.

Ask students how they knew which group they had to go in? Write this up also. Guide
students to an understanding that it was the language that told them which group they

could belong to, e.g. kognate\ and numeric cue preppu for Prep and kaniji for ichi {r- t [A43]: Learning strategies (i.e.
which means the number one for Year 1. Add to the other notes posted on the wall. cognate).

|

7. Call students back to the whiteboard. Minnasan, kokko de. Suwatte kudasai.
Ask students why we have a Prep and a Year 1 group.

& ‘So we can tell who's in which group).’ {“- t [A44]: An opportunity for students

|

+ ‘So we don’t get mixed up.’ to articulate learning (i.e. constructing).

Task 3:
Enhancing student understanding of how they can belong to more than one group

1. Hold up the names of the school house groups. Say each colour for students.
Shyannon. ao desu. Kuraido. midori desu.

Ask students what they think the signs are. Minasan, nani?
Place the signs on two opposite walls.

Indicate to students that they are sitting in a Prep—Year 1 group. Kore wa preppu to
ichi nensei no guruupu desu. Wakarimashita ka.

Now ask students to go to their school house group.

Observe those students needing help with this task. Ask successful students to
explain how they knew what to do and where to go.

7. Once in the correct groups, repeat each group’s name and have students repeat as
well.

17

Source: Teaching and Learning Languages: A Guide. http:/www.tllg.unisa.edu.au/examples.html Used with permission.
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Select a student and tell the others that this student belongs to the Prep class and is
in Shannon house. Kochira wa Tomu desu. Tomusan no guruupu wa Preppu to
Shannon desu. Repeat with another student.

Ask for two or three students to tell the groups they belong to. Preppu. Shyannon.

. Ask students to contribute what they have understood and write up on another card.

Add this to the other postings.
4+ ‘We put a coloured dot on ours so we know.’
4+ ‘Can we put a [coloured] dot on our hands?’
& ‘Why?’ (teacher) ‘To show we are in the same lgroupl.’

Task 4:
Taking the learning further and making connections with the Japanese language

1.

10.

Source: Teaching and Learning Languages: A Guide. http:/www.tllg.unisa.edu.au/examples.html Used with permission.

Post a picture of a boy and a girl on the board. Say their names in Japanese
— Otokonoko desu; Onnanoko desu; boy; girl.

Place a flashcard with the kanji for a man and a woman on the board. Ask the
students to talk with the person next to them about what they think they are. Nani?
Students can share their thoughts.

Explain this is a type of writing used by Japanese people and it is called kanji.
Students repeat this word. Point to some hiragana writing on one of the signs and
explain that this is called hiragana. Do the same for katakana. Ask students what they
now know about how Japanese people write. How do we write in Australia? [Why{dg ,,,,,,,
you think people write in different ways and not in the same way? | wonder if all
people write with pencils. What do you think? Explain how kanji are written with brush

and ink. Shudoo, fude de.

Ask students which kaniji they think is for a male person and which one is for a female
person. Why did you think that? Explain which kaniji is which to the students.

Ask students how we can remember which one is which. Suggest some |earning
strategies to students for remembering these kaniji, for example the man needs to be
strong in the fields (explain the top part of the kanji is 7= H for fields) and the lady is
sitting with her ankles crossed (like Queen Elizabeth when she is sitting).

Ask students to cross their ankles and say onnanoko and then to stand with their legs|
like the bottom strokes in the kaniji for man and to flex their muscles like a strong man,
repeating the word ofokonoko. Select a student to place a kanji under its correct

word. Students vote on whether the choice is correct using maru or batsu. Maru?
Batsu?

Ask students, if this kanji means a male person/male then how could we write the
word for a boy, a little male person? Talk to the person next to you. What did your
partner say? Write or draw their suggestions on the board.

Show students the flashcard for ko . What did we say this Japanese writing was
called? Hai. Kanji desu. How do you think this could be used to say ‘boy’? Explain
that this kanji means ‘child’ — ko.

Show students the hiragana @. Ask students to think about this hiragana. How could
it be used to make the word for ‘boy’? Share ideas from students. Explain that it is
very special because it joins words together to make a new word.

Place no next to otoko and then ko. Let’s read the ideas shown here. Yomimashooka.
Man and child. This means a child man or a boy.

18

Comment [A45]: Evidence of student’s
thinking process and understanding.

Comment [A46]: A question that helps to de-
centre students’ own practice and accept the
existence of variability.

Comment [A47]: An example of teaching
how to learn through visual representation.

Comment [A48]: Items 4-9 are examples of
effective questions for making connections and
sequence of kanji teaching; that is, they
encourage students to learn how to learn and
guide students’ thinking processes so that they
can connect new concepts with old knowledge
for themselves.
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Language: Japanese Year level(s): Foundation — Year 10

Contextual information: This Japanese program was designed for L2 learners in a small P-10 school Program Evaluation Part Two

in Tasmania. The program was originally submitted as part of the Teaching and Learning Languages: Evaluation of program content based on a set of principles

A Guide project (TLLG Project). The annotations provided as part of that project are included in this 1. Intercultural An intercultural orientation is clearly evident at all levels of planning In
version. This detail is helpful for our purposes of understanding the teacher's thinking and planning Orientation Section A, the Intercultural Language Learning (ILL) focus is identified for

processes. The full program is available at:
http://www.tllg.unisa.edu.au/lib_programs/gllt prog jap ps.pdf

This sample includes: SECTION A: a P-10 Scope of Learning in which the Intercultural Language
Learning Focus is highlighted, including Learning Experiences and Enduring Understandings to be
addressed across the year levels. SECTION B: The detailed unit plan for a Japanese Prep - Year 1

class

SECTION C: an excerpt from a lesson plan which details the activities and tasks for one lesson. The
three levels of planning included in this sample provide clarity in terms of long term progression and
detail in relation to tasks and specific language and intercultural understandings to be addressed.

Program Evaluation Part One
Identifying how the AC:L is represented in the plan

each year level.

In Section B this is expanded with each lesson having 2-3 dot points outlining
the ILL focus and useful guiding questions to elicit the intercultural
understanding.

In Section C this is further expanded under the Intercultural focus heading
where the teacher lists what students will begin to understand through
participation in the tasks of that lesson.

There are many activities and opportunities planned in each lesson which
engage the children in making comparisons between their own language and
culture and Japanese language and culture. Children are encouraged and
supported to reflect on these similarities and differences and to think about
why they may exist and what they may mean.

2. Conceptual

In Section A the 'Enduring Understandings' include concepts extending

Term Planner

Foundation to Year 2 / Communicating / Reflecting / ACLJAC118 Notice and
describe some ways in which Japanese language and communicative behaviour
are similar or different to own language(s) and cultural forms of expression (eg.
*RSP1)

Section A: This sample was developed prior to the introduction of the Australian ) _ ; )
P-10 Scope of | Curriculum. The plan does not explicitly reference the AC:L, however it (themes) beyond those relating to language and culture and include aspects of identity,
Learning demonstrates how an existing plan may reflect the teaching and learning stereotypes, youth .culture EtF' _ _
intentions of the AC:L and with some reformatting/ relabelling could align with At Prep - Year 1, children are introduced to the 'Enduring Understanding' that
the AC:L. they have membership of multiple groups and they move between groups.
There is a strong focus on developing students' understanding of their own They are beginning to understand more of their own identity. They also learn
identity as a learner and user of languages as well as an explicit focus on about some Japanese festivals (Boys' Day and Girls' Day). Section C expands
supporting the development of intercultural understandings These elements on the activities as students explore these 'Enduring Understandings'.
reflect the intentions of the AC:L. . Dialogic In section A Learning experiences are framed as questions for exploration in
Section B: This unit highlights how a number of Content Descriptions from both Strands can Enquiry cl.ass, asare enduring understa.ndings in "f°5t cases. In sec.tion. B topics.for
Foundation - | be effectively combined in a rich, meaningful unit for young learners. This unit discussion in the ILL Focus section are typically framed as inquiry questions as
Year 1 addresses the following Content Descriptions: well.

Section C highlights actual questions used in teaching & learning, with a focus
on eliciting learners understandings of concepts as they engage in language
activities.

. Interactions -

Sections B and C identify how the interactions focus on children introducing

Source: Teaching and Learning Languages: A Guide. http:/www.tllg.unisa.edu.au/examples.html Used with permission.

Foundation to Year 2 / Communicating / Reflecting / ACLIAC119 Use simple meaning themselves and identifying the groups they and others belong to (Informing
statements and gestures to express aspects of self, such as membership of making sub-strand of AC:L). They are supported to use short phrases to communicate
family, friendship, gender, school/class or cultural groups this information.
Foundation to Year 2 / Understanding / Language variation and change /
ACLIAU124 Recognise that there are differences in how language is used in . Analysis & Sections B and C provide many examples of how analysis and reflection are
different cultural and social contexts, such as ways of greeting and addressing reflection built into each lesson. For example, in Section B Weeks, 7,8 and 9, students
people (eg. *RSP3) reflect on the fact that the way in which family members are referred to in
Foundation to Year 2 / Understanding / Role of language and culture / Japanese is different depending on the familiarity and the relationship with
ACLJAU126 Understand that language and culture are closely connected that person.
Section C: This section identifies in detail how the teacher plans to structure the language
Foundation - learning activities for each lesson and how she will elicit the intercultural . Bilingual Throughout the plan students are encouraged to compare their knowledge of
Year 1 understandings through clear questioning, tasks and opportunities for reflection. (moving English with the sounds and meanings of Japanese
Lesson Plan There are implicit links to a range of threads from sub strands in both the between
Communicating and Understanding strands languages and
cultures)

Source: Teaching and Learning Languages: A Guide. http:/www.tllg.unisa.edu.au/examples.html Used with permission.
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FRENCH F->Year 1

SIS S S S S S

Contextual Information:
This French sample is designed for a group of L2 learners in a Victorian primary school.
The school offers the International Baccalaureate Primary Years Program (PYP) program

and therefore the curriculum is based on an inquiry approach.

OLIVIA LATRACHE

Kororoit Creek Primary School, VIC
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'Who we are'

Program Title:

Year level(s): Foundation
This French sample is designed for a group of L2 learners in a

Victorian primary school. The school offers the International Baccalaureate Primary Years

Program (PYP) program and therefore the curriculum is based on an inquiry approach.
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SECTION A: F-6 Inquiry Planner which draws together planning considerations from both
Australian Curriculum: Languages and PYP curriculum documents.

SECTION B: Foundation level Year Planner

This sample includes:

Program Evaluation Part One

SECTION C: Foundation level Term Planner

This section connects the AC:L strands and key sub-strands with the PYP
transdisciplinary themes in French across F-6. Key concepts from both
documents are identified to inform the central ideas and lines of inquiry

which will be combined in meaningful units of work.

further explained by referencing the relevant Elaborations (eg. Term 1
Socialising) and at other times the teacher has provided her own

The teacher has considered the development in students' language skills
across the year to determine which Content Descriptions will be

This section identifies the AC:L Content Descriptions (in bold) and the
exemplification (eg. Term 2 Socialising)

term in which each will be addressed. In some cases this has been

addressed in each term. You will note that these have been mapped out

prior to the 'Connection’ for terms 2 - 4 having been determined.

For example, in the Language variation and change sub-strand there are

3 Content Descriptions but only one of these is addressed in the

Descriptions have been explicitly addressed in this Foundation planner.
Foundation year.

As the F-2 curriculum is to be covered across 3 years, not all Content

The term planner identifies the focus Content Description for each

weekly lesson. The learning intention and success criteria link directly to

the focus Content Descriptions.

The formative and summative assessment tasks provide evidence to use
to illustrate students' learning and understanding in relation to the

Achievement Standards.

Identifying how the AC:L is represented in the plan

Section A
Inquiry
Planner

Section B
Year Planner

Section C

Term Planner
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Program Evaluation Part Two
Evaluation of program content based on a set of principles

1. IC orientation

In Section A the central ideas and lines of inquiry all incorporate an IC
orientation. The fact that languages and cultures cannot be
separated underpins the teacher's planning at this level.

Section B clearly identifies how in each term Sub-strands from both
the Communicating and Understanding Strands are brought together
to ensure a rich, meaningful unit which provides opportunities for
development of children's intercultural understanding.

The Week 10 lesson in Section C is based on the intercultural
approach as it invites children to think about their own cultural
identity and something special to them and how this may be similar
to or different from other children in their class.

Anecdotally the teacher commented that the intercultural approach
sits under all that she does in each lesson although she found it
difficult to identify it explicitly in this planning proforma and it may
be an aspect she adjusts for future planning.

2. Conceptual

Concepts are clearly identified in Section A of the planning

(themes) documents, which reflects the emphasis the school places on
planning with transdisciplinary themes using central ideas and
specific lines of inquiry.

3. Dialogic Section A of the plan includes Lines of Inquiry expressed as
Enquiry statements — which would in practice be used to engage learners in

exploring these concepts in class discussion h

4. Interactions -
meaning
making

Section B identifies the Creating and Socialising sub-strands as the
focus elements of the Communicating strand to be addressed in term
1.

In Section C, the Presentation and Practice/Production sections of
the planner identify clearly how children are actively involved in
using the target language as much as possible in each lesson. Most of
the learning takes place in oral, visual and physical interactions as
appropriate for students of this age.

The use of the gesture approach also encourages oral interaction.

In week 3 the teacher has identified strategies such as body language
and mime to assist children's understanding of French language
introduced without the use of translation.

Section C also provides detail on the types of interactions children will
engage in from the sub-strands. For example, children will recognise
and respond to high frequency phrases relating to routine classroom
interactions, they will sing songs and they will learn how to express
likes using a modelled sentence.

Source: Olivia Latrache, Kororoit Creek Primary School, VIC. Used with permission.
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5. Analysis & Section Cincludes a 'Reflection' element for each lesson. A specific

reflection task is planned at the end of each lesson for students to reflect on
how they have engaged with the lesson intention and to show if/how
they achieved the success criteria for the lesson. This develops
students' reflective skills and helps them to recognise the progress
they are making in their language learning and their learning in
general (such as what strategies help them to learn, how they can be
open-minded etc)

6. Bilingual The lines of inquiry identified in Section A foreground that through
(moving this unit children will understand that 'English is one of the many
between languages in the world' and 'some people around us speak different
languages and | languages'. This is helpful in assisting children to understand that it is
cultures) quite a 'normal’ concept for people to move between languages and

cultures in everyday life.

Section C outlines how children will be encouraged and supported to
use as much French as possible in these early stages of their
language learning. They are also provided with strategies to help
them understand the new language being introduced and how they
can use the language/s they know to assist them. For example in
weeks 7-9 they are encouraged to 'identify key points in a text in
French' by referring to words or sounds they know (eg. numbers and
onomatopoeia) or predictions they can make because they may have
read The Hungry Caterpillar in English.

Source: Olivia Latrache, Kororoit Creek Primary School, VIC. Used with permission.




Sample 3

SIS S S S S S

ITALIAN YRS 34

SIS S S S S S

Contextual Information:
This Italian program was designed for children in an inner city primary school
in Melbourne. Learners are of diverse language and cultural backgrounds.
The planners were developed in 2015 for 3 terms.

Excerpts from the 10 week term plan are provided.

ANNA HENWOOD
North Melbourne Primary School, VIC
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ACLITC028
pronunciation rule for -

simple translating
gia, -gio, -giu and

exercises
notice difference for

participate in very
-ge, -gi

Students will
Summarise the

Language:

AFMLTA Ready? Set? Plan! Australian Curriculum: Languages Professional Learning Program: ITALIAN YRS 3-4

Italian Year level(s): 3-4

Contextual information: inner city primary school in Melbourne. Learners are of diverse language&
cultural background. The planners were developed in 2015 for 3 terms. Excerpts from the 10 week
term plan are provided.

Program Evaluation Part One
Identifying how the AC:L is represented in the plan

Organisational Focus identifies the scope of learning with a focus on language

£ . =

) 2] g 'g > O g .
= 5= “5E&E 2 . . . .
5N e 8 68 =8 Section A - structures & features followed by a full list of Content Descriptions for this

= ~ )
2 ERe SES & o . .
< e n o .

5 g 3 2 < Long Term level. CD threads to be addressed in each unit (represented by coded
) o p=1 . . . . .
ot °% S5 § oF Program hyperlinks) are highlighted. Each unit incorporates at least one Content
= 8Eg EEE BE
2 £E5 8 gc35g <€g Overview Description from the Communicating & Understanding Strands. Note 'Role of
& 52¢g 82f8 L8
'S % S s 3 % B s § language and culture' sub-strand in Understanding Strand is not highlighted. As
. O = o ) . . .

g[:] % 2 ; 'Fg “§ S ; g Band content is to be covered over a 2 year period, this strand would be

< I . . .
2o gEs5 g3z g2 addressed in the program in the following year.
QC', =] g 2] 8 E en © E <
S T2TEE Tef T=E Cross Curriculum Priorities and General Capabilities are also identified where
= = 1 = o = =Sty . .
~E NEB fAas @ these are addressed in each unit.

o o o
> - § = ~ %
= b= [} O P . . . . . .
528 2z 2 = 2 2 g E o Section B An outline of key tasks in each term/unit are listed. Links to AC:L are not
= =2 = o < =] = . . . .
g §§ 2% 8 2oE88%5 2 A C Key learnin explicit but tasks show evidence of both strands
S2cmzS . £S5 E£ECE 8 g o=
SgELLEES EgESEeTw £°% g o tasks &
28meig.s 322c-:3% TEZ P ;
g‘i”&)%gﬁ,%’- >532= 8% gf)ggﬂa experiences
o ot - o .
A=%ER%=s% ABEE &S z5E53W
= ) < Section C Statements to be included in student reports are included. These identify what

. 9 .2 = .9 . . . . .

s £%3% S3Ss 4 Assessment is to be addressed in the unit and how this contributes to towards Year 3-4
> .Q =g ) T . . . ..

) 25 S g % 3.8 chievement Standards. Links to Achievement standards are not explicit.
% EE¥E  SYRER Ach t Standards. Links to Ach t standard t explicit
B = —_ S = . o
,;j = E E 273 E 3 N 8 3 key elements of the Intercultural Understanding General Capability are also
S o g oR .3 ISR T . .

BT é 2 253 < 53 t§.§ to ensure these are explicitly imbedded in her planning and assessment
B] 2= S SR
z 3 ,g S2E 82 3 <55 processes.
G S 2=2ZmoNSx 8 - — ; - -
i alalale The Italian Content Descriptions to be addressed in this unit are clearly

. S Section D identified — these are described as ‘learning outcomes’, and ‘skills to acquire’ at
= (]
§ T 3 o % Term Planner — | two points in the plan. Specific language structures & features are listed.

< = (==
2% g £% scope
£% o §°
£ 2 E: statement
w
52 ¢ 27
r s.E°

_ < . . . T
= % % e g ¢ Section E Sample lessons from the teaching sequence are included. No explicit links to

5] < E = 8
8 EH23zE¢ Teaching & content descriptions are evient but icons for the Cross Curriculum Priorities
&g © o = S < . . . .
g2 2" 8= 85 learning and General Capabilities addressed in each lesson are included. In the
A . - .
= § S . . sequence Reflection/Assessment column, Content Descriptions which the assessment
(9] = P .

535 activity relates to are listed.

REVIEW OF FOLK STORY
regards to pronunciation and

sound.

Analysing familiar text and
evaluating information in

Lesson 3

Source: Anna Henwood, North Melbourne Primary School, VIC. Used with permission.

Source: Anna Henwood, North Melbourne Primary School, VIC. Used with permission.
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Program Evaluation Part Two
Evaluation of program content based on a set of principles

1.IC orientation | In the year planner (under Assessment of Intercultural Understanding), the

. Conceptual
(themes)

. Dialogic
Enquiry

. Interactions

- meaning
making

. Analysis &
reflection

. Bilingual
(moving
between
languages &
cultures)

teacher has identified Intercultural understanding as a key capability of
languages education to be explicitly taught and assessed.
3 key elements of the Intercultural Understanding General Capability are
included.
In the term planner (under Unit Context), students are encouraged to reflect on
similarities and differences between Italian culture and other culture/s through
the use of literature (in particular the Italian version of Jack and the Beanstalk).
In the lesson sequence students are asked to complete a Languages and Culture
profile to help the teacher understand the learners' cultural and linguistic
experiences. a column in the unit plan outlines the Intercultural Focus and
Questions for each lesson to prompt explicit opportunities to develop students
intercultural understandings.
titles of the for each term reflect a conceptual orientation:

* |talian Folk-tales are similar and different to those of other cultures.

* Flags of the world are different just as people are different.

* The Greeks have their own mythological story of the foundation of the

city of Rome.
These themes illustrate ways of providing opportunities to connect language
teaching and learning with broader concepts related to cultures & societies.

The Term plan identifies a range of opportunities for children to engage in
thinking about Language and Culture and their relationship, such as in:
- lesson 1 the students are asked to identify if the greetings they are learning in
Italian sound similar to or different from greetings they may know/use in other
languages
- lesson 2 students are encouraged to think of stories that are similar and
identify how and why they might vary slightly (in terms of language and/or
cultural aspects)
The Year plan identifies how each unit promotes meaningful communication
through links to the Communicating Strand Content Descriptions
The Term plan identifies opportunities for children to engage in 'real' language
creation such as in:
- lesson 4 students write sentences to describe an animal to include in their
poster for the Poster Competition
- lesson 9 students create a different ending to the play and use 'substitution
strategies' to write in Italian.
The Year plan identifies how learners engage in analysis and reflection on
language & learning through links to the Understanding Strand Content
Descriptions.
In the Term plan(under the Teaching and Learning Sequence), the Reflection/
Assessment column outlines explicit opportunities for students to reflect on
their learning and/or demonstrate their understanding.
lesson 1 highlights an example of reflective practice, where the success criteria
encourage students to reflect on their own culture and languages.

Section B Key learning tasks per term each include some type of bilingual activity

(eg create a bilingual text). In the learning sequence / lesson plan — intercultural
focus students are encouraged to compare sounds across languages, and in
assessment engage in (simple) translation exercises

@ Source: Anna Henwood, North Melbourne Primary School, VIC. Used with permission.

Sample 4

SIS S S S S S

INDONESIAN Years 5-6

SIS S S S S S

Contextual Information:

Kita Tetangga was developed in response to the Year 5 and 6 students’ interest
in the proximity of Indonesia and Australia, and yet there being two very
different cultures. Many students had been to Bali, so the unit was aimed at
developing the group’s geographical knowledge of Indonesia and also their

knowledge of traditional and contemporary culture.

The format of the program is based on Understanding by Design, and also
incorporated requirements of the school and system. The majority of the
students in this Year 5 and 6 group had been learning Indonesian since

kindergarten, through one 45 minute lesson per week.

NICOLA BARKLEY

Canberra Grammar School, ACT
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SECTION A

Indonesian Kita Tetangga! We are neighbours!

Year 5 and Year 6

Nicola Barkley
Band Description

The nature of the learners ... Students are expanding their social networks, experiences

and communication repertoire in both their first language and Indonesian. (text in full )

Year 5 and Year 6 Achievement Standard

By the end of Year 6, students use Indonesian to about themselves, their
family and friends, and daily routines and activities. They locate specific details and use familiar
words and phrases to predict meanings in texts. They respond to and such as
descriptions and conversations
Students produce ng/ny/nggsounds, and apply
knowledge of pronunciation and spelling to predict the sound, spelling and meaning of new
words. They ask and respond to questions using Apa?, Siapa? Berapa? and Di mana?, and interact
spontaneously with peers in discussions on familiar topics. Students
with a range of ber- verbs (bermain, berjalan, bercakap-cakap, berenang) and
formulaic me- verbs (membaca, mendengarkan, menonton). They express numbers using ratus
and ribu, and describe character and appearance using noun + adjective word order, for
example, Rumah Budi besar; Dia tinggi dan lucu. Students use possessive pronouns with
some accuracy (for example, Nama teman saya...) and using pada with
whole numbers and days of the week. They use prepositions such as di atas/dalam/belakang, and
the conjunctions karena and tetapi. ...
..Students observe that language use varies according to age, relationships and situation,
particularly in relation to terms of address and the nature of what is discussed.
and their Indonesian spelling (televisi) and pronunciation (kriket). They
comment on similarities and differences between aspects of language and culture, such as
celebrations (/dul Fitri, Hari Ulang Tahun), leisure (takraw, bulu tangkis) and environment (desa,

hutan).

Source: Nicola Barkley, Canberra Grammar School, ACT. Used with permission.
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SECTION B
AUSTRALIAN CURRICULUM: INDONESIAN YEAR5 and YEAR 6
Sub-Strand | Thread Content Descriptions Terms
COMMUNICATING T1 | T2 | T3 | T4
Informing Obtain and use Locate, classify and compare factual (ACLINCO38)
information information from texts about daily life and
significant events across cultures.
Conveying and Convey information about aspects of
presenting language and culture using; diagrams, (ACLINCO39) v
information charts, timelines, descriptions and guided
reports.
Translating Translating and Translate texts from Indonesian to English
explaining and vice versa, selecting from possible (ACLINCO42)
choices to create appropriate meaning.
Creating bilingual Create simple bilingual texts; reports, ( )
texts instructions, games. ACLINGDAS v
Reflecting Intercultural Engage in intercultural experiences.
experience Describe aspects that are unfamiliar or (ACLINCO44)
uncomfortable. Discuss own reactions and
adjustments.
Identity in Share experiences of learning and using
intercultural Indonesian. Comment on aspects that were | (ACLINC045)
interaction accepted or rejected and how this impacted
on own identity.
UNDERSTANDING T1L | T2 (T3 | T4
Systems of Sound and letter Notice pronunciation of phonemes;
language knowledge ng/ngg/ny. (ACLINU046) v
Notice the difference in pronunciation of
loan words from English.
Grammatical and Understand how to express actions and
vocabulary events in time and place using prepositions. (ACLINU047) v
knowledge Expand knowledge of ber- verbs and
vocabulary.
Text structure and Develop understanding of how grammatical ACLINUO4S
organisation structures and rules influence textual
organisation.
Language The variation of Develop awareness that language use (ACLINUO49
variation language in use reflects different contexts, purposes and
and change audiences.
The dyn?mlc & Becognlse that Indonesian contains ACLINUOS0
influential nature influences from other languages. (ACLINU050) v
of language
Role The relationship of | Recognise that language and culture are ACLINUOS1
language & language culture integral to identity and communication. (ACLINU0S1)
culture

Source: Nicola Barkley, Canberra Grammar School, ACT. Used with permission.
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SECTION C SECTION E
Kita tetangga! We’re neighbours! Grammatical Structures Vocabulary Resources
* Exchanging information: * Nouns: pulau, laut, gunung, | http://www.asi
Languages - Indonesian Years 5 and 6 Term3 Year A 2014 Nicola Barkley changing informatio ik ibu k [ B
Jakarta is a city. Jakarta adalah ibu gunung api, kota, ibu Kota, aeducation.edu
tempat wisata, propinsi, .au/sites/goind
q During this unit on the geography, both natural and built, of Indonesia, students will have opportunities kota. .p .. prop . / — /
Unit . . . L . . .. garis khatulistiwa, candi, onesia/index.ht
Hesi to label maps and use graphic organisers to convey information in both Indonesian and English, to | recently visited .Saya baru —_—
Description PR k
- - . . . . . raton, pura, monumen, m
(Goals from | prepare bilingual texts, noticing what differs and explaining why particular language may have been mengunjungi __. . —
) ) o . ) peta, perjalanan, danau
Content added or omitted, and to notice how Indonesian is influenced by other languages, particularly Dutch
e | saw . Saya melihat . . .
Descriptions) | and English. ) ) * Verbs: adalah, mengunjungi,
| stayed there for . Saya tinggal di berkeliling, jalan-jalan, pergi,
L:;\:(hsetro Religion Maths English History Geography sana selama ___. melihat, terletak, tinggal,
. Yesterday | went to __. Kemarin saya i i
learning The Arts Science Health and Physical Technologies i y o y mu./all .SEIESGI .
areas Education pergi ke___. *  Adjectives: Ramai, tua,
p B = o Tomorrow | will go to . Besok saya indah, hebat
Gerllt?_ll.'ta.l ‘“‘ Literacy Numeracy ICT Critical and creative thinking akan pergi ke . *  Prepositions: Ke, selama
capabilities . . . . )
& Cross Personal and social B nercuttural understanding BB Ciical behaviour The temple was verY.b.eautlfuI t.)ut it Advert?s. Baru, lalu, depan,
Curriculum ST PEESES was crowded. Candi ini sangat indah kemarin, besok, sangat
P boriginal and Torres Strait Asia & Australia’s engagement ‘e : . . . f
riorities bl tetapi itu ramai. * Conjunctions: Dan, tetapi,
P wender histories and cultures Lo with Asia 4‘ Sustainability P ] J P
, . What’s the name of this ? Apa dengan
Intellectual Deep Knowledge Deep Understanding Problematic Knowledge nama ini? e Question Markers: Kapan, di
Quality Higher- Order Thinking Metalanguage Cosr:trfzi?z;\;ieon Where did you visit? Di mana anda mana, apa, bagaimana,
Quality berkunjung? berapa lama
Teaching Quality Learning Explicit Quality Criteria Engagement High Expectations ’
Framework Environment Social Support Student’s Self-regulation Student Direction
Background Knowledge Cultural Knowledge Knowledge Integration SECTION F
Significance
Inclusivity Connectedness Narrative
Major Learning Experiences
SECTION D : St
. ] . . 1. Complete the jigsaw puzzle of Indonesia. Use it to fill in a grid with the headings ‘Pulau,
Enduring Understandings Essential questions Tempat Wisata, Kota Besar, Daerah Sekitarnya’.
reinforces and integrates content geographical and cultural knowledge? Indonesia!
from other disciplines. * How do language and culture influence and reflect 3. Students are given texts about Indonesia where it is apparent that many Indonesian
 Culture and language are each other? words originate from other languages and are then “Indonesianized”. They complete the
inseparable; they influence and * How do | know when changes need to be made, ‘Loan words in Bahasa Indonesia’ from Go Indonesia! FA
reflect each other. and how do | make those changes? 4. Complete a word puzzle by answering questions to Tentang Indonesia in Indonesian and
Writing in the target language then finding the answers in the puzzle Teka teki Tentang Indonesia.
requires planning, drafting and 5. Practise language structures and map work by using small figures to place on the map in
refining. various locations and asking their partner questions, for example Gus tinggal di mana? Sri
- —————————————————————————————————————————————————————| mengunjungi dl mana? DI mana AStl berenang?
Knowledge: Skills 6. After listening to the teacher giving clues as to where she is at that moment, students
- label their map with those locations. A map of Indonesia to use as a reference is provided.
Students will know ... Students will be able to ... EA
* Basic Indonesian geography  Label a map of Indonesia in Indonesian 7. Students work together to suggest and write captions for a photo album of a visit to
* Indonesian vocabulary related to * Exchange information about places of interest in Indonesia.
natural and built locations Indonesia 8. Brainstorm suggestions for a model postcard for the teacher to scribe, recalling the
«  The use of the predicate marker Write simple bilingual correspondence format necessary for an informal short letter.
adalah 9. Students write 3 postcards in Indonesian using modelled language about various islands,
e Letter writing conventions cities and tourist attractions in Indonesia. SA

Source: Nicola Barkley, Canberra Grammar School, ACT. Used with permission. Source: Nicola Barkley, Canberra Grammar School, ACT. Used with permission.
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SECTION G

Assessment

Goal: To write three postcards ACLINO43, ACLINO47
Role: Tourist
Audience: Your Indonesian teacher and other teachers, at school in Australia

Situation: You have won a trip to Indonesia, representing the ACT. A student from each other state and
territory is also with you on this guided tour of various islands, cities and tourist attractions in Indonesia.
After visiting three different locations you are going to write a postcard to your Indonesian teacher and

other teachers here at school so you will be writing the same information in Indonesian and English.
Product: Three bilingual postcards from Indonesia.

Success:
Performanc
e Task Better than expected Right on target Almost there
(Summative The reader understands me The reader understands me The reader does not clearly
) without difficulty. with occasional difficulty. understand me
I am correct when producing I am correct with modelled I am correct only at the
simple sentences and make some | language, but don’t risk word level.
errors when creating with the creating my own sentences. I need a lot of assistance to
language. My vocabulary reveals basic use the modelled
My writing is rich in appropriate information. sentences.
vocabulary. I have done everything | have | My vocabulary is limited
| have done everything | have been asked. and/or repetitive.
been asked, and have included | haven’t done everything |
some more information of my have been asked.
own.
1. Where is the teacher now? Labelling a map. ACLINO39
Better than expected Right on target Almost there
| can understand what | | can understand most of I am having great difficulty in
hear and isolate the key what | hear and isolate most understanding what | hear and
words. of the key words. | can only isolate a few of the
I may need the phrase or | probably need the phrase or key words.
sentence repeated. sentence repeated. I need the phrase or sentence
| can indicate my | can indicate my repeated many times.
understanding by naming understanding by naming and | | need help to indicate my
C?ther and locating locating accurately most of understanding by naming and
Ewdenf:e accurately what | have what | have heard. locating what | have heard.
(Formative) heard.

2.  Loan words in Bahasa Indonesia ACLINO50

Better than expected Right on target Almost there

I have read the information on I have read the information on | may not have read the
the Go Indonesia! Website. the Go Indonesia! Website. information on the Go

I have accurately completed the | have made very few errors Indonesia! Website.
paragraphs. when completing the | have made many errors
paragraphs. when completing the

paragraphs.

Source: Nicola Barkley, Canberra Grammar School, ACT. Used with permission.
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PART B _ Lesson Plans (samples)
SECTION A

INDONESIAN YRS 5-6

Lesson Plan 1

Years:5/6 Class: 5SE Date: Class: 6E Date:
Essential question/s: Class: 5SF Date: Class: 6F Date:
®* How can | use my Indonesian skills to
show my geographical and cultural Class: 5W Date: Class: 6W Date:
knowledge?
SECTION B
Stage I: What will students know and be able to do at the end of this lesson?
Know: Do: (Learning Target)

How to use the predicate marker adalah in * Indicate the type and location of various

equational sentences

Adalah, pulau, laut, sungai, danau, gunung,
gunung api, kota, ibu kota, samudra,
gunung api, candi, pura

places in Indonesia.

Stage 2: How will students demonstrate what they can do by the end of this lesson?

¢ Students will have filled in a grid with the column headings ‘Lingkungan Binaan, Lingkungan
Alam, Lokasi’ and row headings ‘Sumatera, Jawa, Bali, Kalimantan, Sulawesi’ and written
sentences using that information.
SECTION C
Stage 3: What will prepare students to demonstrate what they can do with what they know?
Link: 5 minutes
* Explain the main ideas, learning experiences and assessment tasks of the unit
* Continues tourist in Indonesia theme from last term, culminates in writing 3
postcards
Engage and Explain: 15 minutes
* Roll - each student chooses one word from the new vocabulary list on the board
to pronounce when their name is called.
* Students view a map of Indonesia, using its legend, to elicit the meaning of this
new vocabulary.
* Model how to complete the grid from the information on the IWB map.
* Model how to make a sentence from the map information, eg
Jakarta adalah kota di Pulau Jawa.
Pura Besakih adalah tempat wisata di Pulau Bali.
Active Learning: 20 minutes
*  Working individually, but able to ask for help from friends or the teacher,
students complete the Tempat-tempat di Indonesia grid using the information
on the map.
*  When the grid is filled in, students complete 5 sentences saying what and
where a location is.
Reflection: 5 minutes
* Students share some of the sentences they have written with a partner or the
class.

Materials Needed:

Flashcards for vocabulary, later to be used as a wall word bank
IWB map of Indonesia, with legend and locations shown
Student worksheet

Source: Nicola Barkley, Canberra Grammar School, ACT. Used with permission.
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Program Title We are neighbours

Language Indonesian Year level(s) 5-6
Lesson Plan 3
Contextual information .....................
Years:5/6 Class: SE Date: Class: 6E Date:
: : Program Evaluation Part One —a) Scope Document
Essential question/s: Class:  5F Date: Class:  6F Date: Identifying how the AC:L is represented in the plan
* How do language and culture ’ ) ) ) - -
. Section A These are full extracts from the AC:L Year 5-6 Band for Indonesian,
influence and reflect each . . . . . op:
other? Class: 5W Date: Class: 6W Date: Band Description & | providing full contextual detail to begin planning specific to context.
Achievement These have been reduced in detail for convenience in this sample
Stage I: What will students know and be able to do at the end of this lesson?
Standards
Know: Do: (Learning Target)
* That the Indonesian language has many * Give information about loan words in This section, extracted from the AC:L has been formatted by the
loan words from other languages indonesian . ' .
guag Section B teacher to create a checklist containing all sub strands, threads and
Content contentment descriptions., along with direct hyperlinks to AC:L CDs
Stage 2: How will students demonstrate what they can do by the end of this lesson? descriptions and icons for cross curricular links . those CDs to be covered in this
term plan are identified on the right the list has been edited and
* Complete 3 cloze paragraphs about Indonesian loan words reduced for convenience in this sample
Section C The unit description is created by merging ideas drawn from the
Stage 3: What will prepare students to demonstrate what they can do with what they know? . ) b . y ) g _g ..
Tk 10 minuies Term plan, unit Content descriptions selected for this unit. This is an example of
* Read one of their sentences from the previous week as their name is called. descrlptlon and adap.t?tlc.)n and contextuallélng the AC:L for a local pro'g'rém )
+  Explain that in many descriptions of tourist attractions in Indonesian, loan checklists Specific links to other learning areas, to general capabilities in the
words from English and other languages are used. AC:L and to local planning requirements — the QTF are highlighted.
, : Section D Enduring Understands & Essential questions draws on ideas from
Engage and Explain: 10 minutes Endurin other curriculum planning theories. In this instance they aren’t
* Read aloud the information about loan words from the Go Indonesia!l uring . . curriculum p g theorie T stance ya .
website. understandings & | directly related to the AC:L but do implicitly reflect the AC:L in
knowledge & skills | reference to the links between language & Culture., and the focus
Active Learning: 20 minutes on personal meaning making (see evaluation part 2)
* Can the students think of any other loan words, part|.cularly from English? The knowledge & skills section shows links to strands
gsgpsli’gkt;e cloze paragraphs about loan words using the word banks for Understanding; Systems (knowledge) & to Strand Communicating
' (Skills)
Section E A detailed list of content — no explicit links to AC:L
, : Grammatical
Reflection: . . 5 minutes Structures &
¢ Students share one new thing they have learned about loan words in bul
Indonesian. vocabulary
: Section F Provides an outline of proposed learning sequence — no explicit links
Materials Needed: - , _ , o , Major learning to AC:L evident
e http://www.asiaeducation.edu.au/sites/goindonesia/indonesia.htm .
Experiences
* Loan words ws
Section G The performance task (Postcards) shows explicit links to two CDs
Assessment (43, 47) summative activities are also linked directly to individual
CDS. Performance criteria do not display a direct link to
achievement standards

Source: Nicola Barkley, Canberra Grammar School, ACT. Used with permission. Source: Nicola Barkley, Canberra Grammar School, ACT. Used with permission.
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Program Evaluation Part Two A) Scope document
Evaluation of program content based on a set of principles

1. IC orientation

An intercultural orientation is evident in section C — the unit
description (... noticing what differs and explaining why particular
language may have been added or omitted, and to notice how
Indonesian is influenced by other languages, particularly Dutch and
English).

It is also evident in Section D (enduring understandings ( Culture and
language are inseparable; they influence and reflect each other) and
essential questions (How do language and culture influence and
reflect each other?)

2. Conceptual

Conceptual orientation is most evident in the scope (rather than the

(themes) detail of the sequence) . a focus on conceptual understandings is
evident in Section D (enduring understandings & essential questions,
eg How do language and culture influence and reflect each other?

3. Dialogic As shown above the orientation toward conceptual understanding is

Enquiry reinforced with an enquiry focus (Essential questions. Eg How can |

use my Indonesian skills to show my geographical and cultural
knowledge? How do | know when changes need to be made, and
how do | make those changes?

4. Interactions -
meaning
making -
(strand one)

The focus on interactions & personal meaning making is most
evident in section G, the main performance task; write a postcard to
your Indonesian teacher and other teachers here at school

5. Analysis &
reflection
(strand two)

Analysis & reflection are evident in learning experience 3 in section
F ; where students read texts about Indonesia and identify
“Indonesianized” loan words. This acts as a formative assessment
task

6. Bilingual
(moving
between )

Bilingual orientation is evident in the main task (section G) where
students write a postcard to their Indonesian teacher (in Indonesian)
and to other teachers (in English) - writing the same information in
both Indonesian and English.

Source: Nicola Barkley, Canberra Grammar School, ACT. Used with permission.
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Program Evaluation Part One b) sequence document — lesson plans (sample)
Identifying how the AC:L is represented in the plan

Section A

In section A (

Lesson plan overview & Stage 1 (lesson outcome) &2 Stage (evidence of
learning) there are no explicit links to AC:L, in Lesson Plan One the focus
is on sub-strand systems of Language in the Understanding strand, in
Lesson Three on Language variation & change from Understanding
strand.

Section B

In section B ( Stage 3 -lesson content & sequence) how students engage
with ideas relating to the substrands is elaborated, gain with no explicit
links to the AC:L.

Program Evaluation Part Two
Evaluation of program content based on a set of principles

1. IC orientation An intercultural orientation is evident in the essential question
posed for lesson three, and in the content of that lesson in reflecting
on how languages influence each other

2. Conceptual The concept of cross language influences & loan words is addressed

(themes) in lesson three
3. Dialogic Enquiry | Each lesson is framed around an essential question, but little

evidence of dialogic enquiry identified in the plan itself

Interactions -
meaning making

In the active learning section of stage 3 (section B) learners generate
their own sentences but are not yet actively communicating.. they
are however working towards their main task of postcard writing

between )

5. Analysis & There is a focus on exploring language structures & features in
reflection lesson one, then applying that knowledge in sentence making, in
lesson three learners reflect on new learning about loan words in
the reflection section of the lesson sequence.
6. Bilingual (moving | In lesson three students explore the concept of loan words in

English and Indonesian, encouraging cross language comparisons.

Source: Nicola Barkley, Canberra Grammar School, ACT. Used with permission.



Sample 5

SIS S S S S S

ITALIAN Years 57

SIS S S S S S

Contextual Information:
This Italian program is designed for a second language class in the SA context, where
Year 7 is the final year of primary school. The program assumes some, but not extensive,
previous ltalian learning. It is suitable for the Years 5-6 band, or the Years 7-8 band in the

F-10 sequence, for predominantly second language learners.

Source: Teaching and Learning Languages: A Guide.
http://www.tllg.unisa.edu.au/examples.html

© Copyright The Australian Government, 2009
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A year-long program for Italian for Year 5 to Year 7

Section A: Introduction

Section B

Section C

Cosa Faccio...

Do students in Australia and ltaly live their daily lives in much the same places, with
the same sorts of people, doing much the same thingsl? What is similar and what is
different and why is this so? These are the starting questions for a comparison of
what children do at this age at school, at home, with their family and friends, for

noting the similarities and differences and trying to find answers for these in the

connections between place, activity and people, explored through the cultural
elements that underlie these, are represented in them, and that form us as cultural
beings. We all have a culture, and this personal enculturation is a product of our
family, the school, the community, our city and the wider world. Attitudes, values and
play in, and in the actions of our daily lives in our social interactions with others. Our
culture is what we do and where we do it; how and why we do it.

This year-long program comprises a series of modules designed around the theme of
activities. The theme is Cosa faccio ... (What | do ...), which is articulated in a
sequence of four modules: Cosa faccio a scuola, Cosa faccio a casa, Cosa faccio
con la famiglia and Cosa faccio con gli amici. The two modules, Cosa faccio a casa
and Cosa faccio con la famiglia may be collapsed into one, to provide a module
appropriate to the last term of the year, Cosa faccio a Natale.

Context statement

This module of work is for students of Italian from Year 5 to Year 7 who have a

language for several years, with much the same time allocation.

Most of the students were born in Australia; a few were born overseas, in the Middle
East or East Africa. About a quarter of the students have some experience of another
language in their extended family or the wider community in which their family
moves. Only a few hear another language at home and even fewer speak one.
However, many students will have some family experience of a culture other than
Anglo-Celtic Australign.
Italian language and culture are a part Australian society and may be seen in the
wider community, in our changing national diet, and in aspects of the modern food
culture of Australia. This Italian presence in Australia is a part of this program in that
it offers resources for information, explanation and discussion.

Goals and objectives

The objective of this year-long program of five modules, is to look at the daily life of
Year 5 students in Italy and Australia (at their home and in their family activities, at
their school and school lives, their relationships with adults and other children in their
lives) and to find what is similar or different and how these can be explained. The
language concepts, communicative functions, related vocabulary, grammatical
concepts and text types will reflect the cultural information and the intercultural
concepts. The students will learn to express in Italian the activities they perform at

Comment [A1]: Posing questions to
investigate is a useful way of opening the topic
and asking students to think about what it is
they are learning. The teacher elicits the take-
home message -that we are all enculturated -
through the classroom activities, interactions,
discussions, analyses of texts and language,
and tasks.

Comment [A2]: In identifying the key concept
the teacher focuses on the main learning
outcomes she wishes for her students. The
concept itself is a crucial one for students to
consider in learning a language and
understanding how each of us is shaped by
our enculturation - the language and culture
experiences we encounter and are exposed to
in our upbringing.

Comment [A3]: The ‘everyday’ is another
important concept in language learning. The
lived, actual experience of people is what
shapes us, and is fruitful ground for study of
languages and cultures, and for connecting the
two in developing intercultural understandings.

Comment [A4]: The teacher explores the
topic through interactions, making them the
significant operational and learning mode. This
shows an emphasis on sociocultural
understandings of learning, particularly
language learning.

Comment [A5]: Lessons of this length and at
this (in) frequency is common in languages
programs in primary schools. Though
insufficient for significant or sustainable
language acquisition, teachers need to
program to make this limited time meaningful
to students, and to provide positive learning
outcomes.

Comment [A6]: Contextual data locates the
program with a particular set of students,
whose particular and diverse learning needs
can be addressed.

Source: Teaching and Learning Languages: A Guide. http:/www.tllg.unisa.edu.au/examples.html Used with permission.
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Texts/text types These may be receptive or occasione, saldi

Comment [A10]: The teacher has
considered appropriate text types for the
outcomes and interactions she has planned for
the topic. She recognises that different text
types will influence the kind of language
learning processes that will be utilised. There is
a deliberate emphasis on receptive/productive
text types to generate the questioning of self
that is a key idea for investigation.

productivel according to the | venerdi, sabato 3 marzo;
level of language in the text alle 14,45

or to be produced: . . .
o advertisement, poster antipasto, primo, dolce, risotto

cartoon, comic strip, Dove/quando sei nato?
form, itinerary/ timetable, | Parlero di ...
lists, menus, map, plan, | Non sono d’accordo perché...;

signs, table; a mio parere ...; caro ..., saluti
¢ interview/questionnaire, Tanti auguri per il tuo

conversation, debate, compleanno, Buona Pasqua,
instructions, short talk,
vedo ..., vado a ...

song lyrics;

e short article, brochure,
short composition, diary
entry, email/ brief
informal letter, invitation,
message, brief personal,
simple poem, profile,
postcard, greeting card,
role play script, simple
story, recount.

The resource texts and assessment tasks make use of a variety of text types at the
receptive and productive language level of the students. A text for the purpose of
reading and understanding should be at the student’s level if only some vocabulary
or expressions need to be given by the teacher for the student to be able to
understand the text. The student should be able to produce a simple text in a
spectrum of written language ranging from maximum textual/teacher
support/scaffolding to individual creative production (e.g. from completing a text by
filling in missing words from a given list or by providing them him/herself, to writing a
simple text with minimal scaffolding by the teacher). The genres of the texts are
personal recount or personal response, narrative, factual description or recount or
procedural, as appropriate to the task requirement.

2. Intercultural concepts

The growth of intercultural learning and understanding is demonstrated in the
comparisons students make between the new cultural information and their own
experience, the personal connections they make with the information and the
opinions they offer about the Italian culture and their own through reflecting upon the
other culture and their own. Through the modules, the students will observe,
compare and discuss the following concepts. The questions below are a sample.

Intercultural concepts (moving between Key questions (The teacher moves
cultures and languages) between Italian and English, modelling
the use of both languages)

Comment [A11]: Identifying ‘types’ of
intercultural learning helps organise the
teacher’s thinking in terms of the types of
questions, interactions and assessment she
can use.

Social brganisation|
Through the topic students observe:
e systems and institutions.

Source: Teaching and Learning Languages: A Guide. http:/www.tllg.unisa.edu.au/examples.html Used with permission.
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Students are encouraged to learn and

develop an understanding of:

e |talian children’s home and family
life, their school and school life, and
daily activities and compare and
make connections with their own
Australian experience; and

e interpersonal relationships.

Students are also encouraged to develop

an understanding of:

o the relationships Italian children
have with adults and peers in their
lives and compare these to the
experience and understanding of
these of themselves as Australian
children.

Dove vivono i bambini italiani? Com’e la
casa italiana? Come aiuti in casa?
Com’e la scuola italiana? Cosa fanno a
scuola/ Cosa studiano? Com’e la
giornata di un alunno italiano? Quali
sono i passatempi dei bambini italiani?
Con quale mezzo vieni a scuola? A che
ora ritorni a casa? Cosa fai dopo scuola?

Cosa fai tu a casa? ... a scuola? con i
tuoi fratelli? Con la mamma? Con i tuoi
nonni? Con gli amici? Chi ti accompagna
a scuola?

Values, attitudes and belief systems

Through the modules, students:

e observe ltalian children’s experience
of family life, attitudes to parental
care and extended family, the home,
and compare these to the Australian
situation;

e observe ltalian children’s experience
of school and learning and to
compare that with the experience of
Australian children;

e notice the relationships that children
have with parents, family members,
teachers and peers and to compare
these to the experience of Australian
children; and

e notice similarities and differences
and find explanations in the
attitudes, values and beliefs that are
the basis for these.

Chi c’é nella tua famiglia? Chi prepara la
cena? Dove fai i compiti? Come aiuti in
casa? Passi tempo con i nonni? Come
festeggi il tuo compleanno/ la festa della
mamma? In Australia, come
festeggiamo...? E’ simile/diverso?

Do Australian and Italian students study
the same subjects? Which are different?
What about the content? Who makes up
the class? What about the cultural
background of students? Is religion a
subject in Australian/Italian schools?
Why/Why not?

Do lItalian students have more free time?
How long are their holidays? Where do
they go with their friends? Do they have
homework?

Perché? E’ diverso/simile...

The intracultural perspective, our own
enculturation (personal cultural make-up)

Students are encouraged to:

e develop a sensitivity and respect
toward other cultures so they can
meet new situations in language and
culture learning with inquiry, a desire
to understand and a willingness to
make connections; and

e analyse and reflect upon their
cultural identity, their own attitudes,
values, beliefs, language and
culture, to see what influences in

Why do you think this? Is it a good
thing/bad thing? Can it be good/bad or
better/worse? How would you feel if...?
Do you think that there is a right or
wrong in this case? Why? Why not?

Why do we do this? Why do we say...?
Why do you think ... is important? Does
everyone do this? Are there ways of
talking/thinking/doing/traditions/beliefs

Source: Teaching and Learning Languages: A Guide. http:/www.tllg.unisa.edu.au/examples.html Used with permission.
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Section F

Key concepts/themes
1. Language concepts

Language structures and features

Language: vocabulary,
expressions

Communicative Telling about home and
functions school activities, when you
do them, with whom and
why.

Asking questions about
what people do, who
someone is, what they are
like.

Saying what you do or don’t
like to do at school, at
home, with friends and why.

ogni mattina, dopo scuola,
prima di cena, il lunedi,
faccio colazione, preparo
la tavola, mi faccio il letto,
cosa fai/ffa ...?

Com’é la tua compagna di
banco?

Mi piace/non mi piace ...
perché|...
Sono d’accordo/ non sono
d’accordo ...

Comment [A9]: The teacher has indicated
the grammar and vocabulary she wants the

students to learn and how they might use it

fruitfully in this topic.

Related vocabulary Home: house, rooms, family
members, daily activities.

School: rooms, areas,
subjects, activities,
teachers, other students.
Vocabulary to do with
celebrations: religious
(e.g. Christmas, first
communion); personal
(e.g. birthday); festive and
holiday occasions.

Greetings for special
celebrations.

la casa: le stanze, le camere,
il giardino, i genitori, il fratello,
la sorella, i nonni; i pasti, farsi
il letto, preparare la tavola

la scuola; l'aula, la classe,
le materie, la maestra

I”insegnante, il laboratorio,
l'intervallo, I'ora di pranzo

Buon Natale, Buona Pasqua,
tanti auguri, Buon
compleanno, felice Anno
Nuovo

Grammatical The conjugation of the
concepts present indicative tense.
Negative statements.

Date and time.
Constructing sentences
using subject, verb, object.
Some adjectives and
adverbs; prepositions.
Verbs: for home and school
activities, for expressing
daily routine and regularity
of activity; expressing
opinion.

non mi piace, non vado mai: il
tre febbraio, oggi € venerdi 3
febbraio; il mio compleanno e
il 5 luglio; abbiamo un
intervallo alle undici e dieci

mangiare, giocare, parlare,
andare, arrivare, discutere,
rincasare, aiutare, amare,
piacere forms, alzarsi, vestirsi,
prepararsi, fare i compiti, fare
la spesa, fare il letto (fare
expressions), leggere

di solito, il lunedi, la
domenica, ogni mattina
penso che, amo, non mi
piace, preferisco

Source: Teaching and Learning Languages: A Guide. http:/www.tllg.unisa.edu.au/examples.html Used with permission.
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Texts/text types

These may be receptive or
level of language in the text
or to be produced:

e advertisement, poster,
cartoon, comic strip,
form, itinerary/ timetable,
lists, menus, map, plan,
signs, table;

e interview/questionnaire,
conversation, debate,
instructions, short talk,
song lyrics;

e short article, brochure,
short composition, diary
entry, email/ brief
informal letter, invitation,
message, brief personal,
simple poem, profile,
postcard, greeting card,
role play script, simple
story, recount.

occasione, saldi
_venerdi, sabato 3 marzo;

alle 14,45

antipasto, primo, dolce, risotto

Dove/quando sei nato?
Parlero di ...

Non sono d’accordo perché...;
a mio parere ...; caro ..., saluti

Tanti auguri per il tuo
compleanno, Buona Pasqua,

vedo ..., vado a ...

Comment [A10]: The teacher has
considered appropriate text types for the
outcomes and interactions she has planned for
the topic. She recognises that different text
types will influence the kind of language
learning processes that will be utilised. There is
a deliberate emphasis on receptive/productive
text types to generate the questioning of self
that is a key idea for investigation.
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their home culture and the society
around them are helping to shape
them.

that belong to our family? Are they
shared by all Australians? What is
typically Australian? Are we typically

The resource texts and assessment tasks make use of a variety of text types at the
receptive and productive language level of the students. A text for the purpose of
reading and understanding should be at the student’s level if only some vocabulary
or expressions need to be given by the teacher for the student to be able to
understand the text. The student should be able to produce a simple text in a
spectrum of written language ranging from maximum textual/teacher
support/scaffolding to individual creative production (e.g. from completing a text by
filling in missing words from a given list or by providing them him/herself, to writing a
simple text with minimal scaffolding by the teacher). The genres of the texts are
personal recount or personal response, narrative, factual description or recount or
procedural, as appropriate to the task requirement.

2. Intercultural concepts

The growth of intercultural learning and understanding is demonstrated in the
comparisons students make between the new cultural information and their own
experience, the personal connections they make with the information and the
opinions they offer about the Italian culture and their own through reflecting upon the
other culture and their own. Through the modules, the students will observe,
compare and discuss the following concepts. The questions below are a sample.

Intercultural concepts (moving between
cultures and languages)

Key questions (The teacher moves
between Italian and English, modelling
the use of both languages)

Social lorganisation|

Through the topic students observe:
o systems and institutions.

Comment [A11]: Identifying ‘types’ of
intercultural learning helps organise the
teacher’s thinking in terms of the types of
questions, interactions and assessment she
can use.

Source: Teaching and Learning Languages: A Guide. http:/www.tllg.unisa.edu.au/examples.html Used with permission.

Section G

Section H

Source: Teaching and Learning Languages: A Guide. http:/www.tllg.unisa.edu.au/examples.html Used with permission.

Australian? What are stereotypes? Are
there beliefs and values that we share

across families, cultures?

Resources

The teacher accesses text books, course books, readers and magazines for primary
Italian that present topic information, short Italian texts, vocabulary and linguistic
items, grammatical forms, and short exercises ffor reinforcing }vocabulary or

grammatical forms. Some resources can be used directly and others need to be
adapted for use e.g. different formatting for delivery as in a PP presentation, addition
of vocabulary and expressions, or an informative introduction.

e R-8ltalian curriculum: Pane e Fantasia: Stage 1: Racconti 1 and 2 (1982)
Education Department of South Australia. Adelaide.

e Ciao and Azzurro. Recanati, Italy: European Language Institute
www.elimagazines.com/magazines/azzurro/index.htm

These are some examples of Internet sites created for and by Italian school-aged
children, which may be accessed by the teacher in the first instance for authentic
materials:

o jwww.terzocircolosbt.it/index.htm

Comment [A12]: There is an emphasis on
combining a range of texts to suit the particular
learning interactions, concepts explored and
intended outcomes. This approach moves
away from reliance on a text book, while still
using textbooks for specific purposes to
reinforce or support these learning outcomes.

e www.smspentimalli.it/

e http://ginestraonline.altervista.org/

Assessment scheme

This assessment scheme aims to assess the learning, understanding and use of
language and culture, and find fevidence of intercultural capability and
understandings.| The assessment of linguistic and grammatical concepts and

Comment [A13]: Internet sites can assist in
making the learning more meaningful, relevant
and contemporary to students.

elements, and intercultural understandings, should be both formative and summative.

Formative assessment may be ongoing and vary from loosely structured to fuller

student responses to be read by the teacher and commented on, but not marked.

Formative assessment techniques may take the form of the teacher:

e asking for explanations

e recapitulating by asking students to take the class through the subject matter of
previous lessons

e encouraging reflective thinking through questioning, students writing short
summaries of the lesson.

The teacher notes the students who answer and the content and depth of

understanding in the answers. The purpose is to establish:

o what the student knows| and has understood so far of the material, and of self

Comment [A14]: The teacher is seeking to
find evidence of a range of understanding, not
merely grammar points, literal comprehension
and vocabulary ‘codes’. These deeper
understandings will get at students’ own
interpretations of their learning experiences so
that both they and the teacher can consider
ongoing learning aims.

and other
e what needs to be presented differently for learning
e what is still to be learnt
¢ how to pace the teaching and learning with new material.

Summative assessment establishes the lasting understanding and learning, and the
connections that the student has made within and with previous learning. No single

Comment [A15]: Establishing understanding
through formative assessment will benefit
students in understanding their learning.
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task will show this learning, and several shorter tasks, involving the macro-skills, will {r- t [A16]: This is a recognition that
offer the student a greater possibility of displaying what has been learnt. learning is cumulative and ongoing.

Language

e Use different text types in receptive and productive language to assess the
macro skills: reading, understanding, speaking, writing.

Culture

e Assess the understanding and learning of the language to do with the Italian
home, family and activities, school, relationships with teachers and peers,
school activities, activities with friend and peers, the celebration of Christmas.

Intercultural capability/understandings

¢ Find evidence of students’ intercultural learning, by showing an understanding
and appreciation of the meaning the topics have for Italians in Italy and
Australia, and how they see these experiences themselves and through their
own culture.

Assessment Tasks

Through the following language activities and task types, scaffolded by the teacher
and carried out in class and at home, the student demonstrates his/her learning and
understanding by completing the following types of tasks:

Listening to or reading a text (e.g. message, note, postcard, short conversation,
time-table, itinerary, recipe, song, poem, invitation) and responding orally or in writing
to questions to establish understanding of facts and interpreting meaning (reading
comprehension: informative writing).

e Listening to or reading a text and responding in writing in a learnt text type
(e.g. brief note or letter, a short email, recounting, summary of information,
short script, filling in cartoons, an advertisement, filling in a form, answering
an interview, making a plan or chart).

e Writing a summary, a news item, a review, a speech, a timetable, a play
script, a horoscope, writing questions or answers for an interview, a poster, a
poem, a conversation, an explanatory note, a short composition.

o Writing for personal purposes: writing a greeting for a special occasion,
e.g. birthday, Christmas; writing a short note, message, email or letter; a
conversation.

e Using spoken language: in a conversation/discussion/interview/role play;
making a birthday/name day/Christmas/Easter greeting card.

o Keeping a written journal to reflect on his/her learning, the content of his/her
learning, and the personal experience of learning.

Learning sequence
Linguistic focus

The organising focus for the year-long program and for each module, ‘Cosa faccio ...’
‘What | do at school, at home, with my family, with my friends, at Christmas time’,
seeks to offer a natural way into the lives of children, through which they are able to
describe their daily lives at home and at school. This learning will include vocabulary
and grammar that are specifically needed for speaking about and understanding

@ Source: Teaching and Learning Languages: A Guide. http:/www.tllg.unisa.edu.au/examples.html Used with permission.
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spoken and written texts to do with home, family, school, friends and other adults,
and daily activities. The modules and their learning content, language and culture,
connect to one another as they follow logically through the students’ activities of
home, home and family, school and school day. They call on the interactions with
others in these places in which all students are involved \and in the time they spend
there, with parents and caregivers, siblings and other family members, teachers,
}friends, school mates and other students. ‘Doing’ and ‘experiencing’ are foci because

the modules are about the activities that children carry out in the places they visit
daily or routinely, together with the people with whom they live, learn or play.
Linguistic content, vocabulary, grammar and syntax will deal with the present
indicative tense, verbs and conjugations, statements, questions and negation,
expressing wishes, opinions, thoughts and ideas, agreement and disagreement, and
offering suggestions.

Cultural focus

The ltalian home itself may be quite different, with a greater variety of dwellings and
the apartment the most likely common home. The home and the school offer different
types of buildings, activities, ways of dressing, times for being in one or the other
place, and use of time. Through visual, oral and written texts, the activities and
experiences of students (in the home and family, school and the school-day, the
extended family, schoolmates, friends and adults, pastimes and special occasions)
provide the opportunity for the development of language learning and intercultural
understanding.

Intercultural focus

Daily home and family, school and school activities, friends and the activity of special
occasions, offer students opportunities to look at the Italian student’s experience and
their own. Students will call upon previous learning, phrases, expressions and
vocabulary and gradually build the ability to make up their own sentences using
some tenses and forms of the indicative mood, and some verbs. In the intercultural
understanding, they will call upon their previous learning and experience about the
home, family, school and relationships with others, and note how these are similar to
and different from the Italian examples presented to them. The students are
encouraged to notice similarities and differences, to compare what they read and see
with their own experience, to reflect on the other and on their own experience, and
look for reasons and explanations for the values and attitudes of the two cultures. In
class discussions, the teacher models and provides the language to think and talk
about language and culture in English and to some extent in Italian.

Teaching/learning interactions

This series of modules articulates the theme of pne’s actions and one’s interactions
with others in everyday activities. The theme is Cosa faccio (What | do), which is

Comment [A17]: Students have a wealth of
personal experience to bring to these modules.
They will be able to draw on considerable
personal knowledge that will be meaningful for
them, personally.

articulated in a sequence of five modules: Cosa faccio a scuola, Cosa faccio a casa,
Cosa faccio con la famiglia and Cosa faccio con gli amici. In this program,the two

modules Cosa faccio a casa and Cosa faccio con la famiglia have been collapsed
into one, to provide a module in the last term of the year, Cosa faccio a Natale.

10

Comment [A18]: Extending the students to
not only think about themselves, but about
themselves in relation to others, will promote
higher order and deeper thinking that will draw
on and extend students’ full repertoire of
linguistic and cultural knowledge.

“( comment [A19]: The program is conceived

as occurring over a whole year, with layers of
connection for students in linguistic, grammar,
vocabulary, cultural, intracultural and
intercultural dimensions. Over this longer term,
developmental learning will occur, with
students building and modifying their
knowledge and views over time.

Source: Teaching and Learning Languages: A Guide. http:/www.tllg.unisa.edu.au/examples.html Used with permission.
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Section |

Cosa faccio...

Module title

The cultural

The elements through which culture
is passed on

Cosa faccio a
scuola

The school carries values
and attitudes of a culture
and is the agent by which
a society makes its
youngest members into
socialised and productive
citizens.

Associated values: order,
routine, teaching and
learning, acceptance of,
respect for and sharing
with others, taking part,
responsibility for one’s
actions and learning.

The length of the school day, the
number of days students attend
school, the subjects they study and
how these are presented, the
relationship with teachers, the rules
for behaviour at school, the
relationships between the students,
the homework, are particular to a
culture.

What students do in part forms the

Comment [A20]: The teacher has included
an important step to understanding language
and culture in the addition of this column,
showing movement from merely providing
cultural knowledge, to discovering and
investigating how this knowledge is
transmitted, what or who mediates the
transmission, and how students might begin to
understand this within their own frames of
reference.

interactions they have with the other
people at school (socialising, talking
to, learning, playing).

Comment [A21]: Possible elaborations of the
key concept explored through texts include ‘we
are what we do’, ‘we are who we do things
with'.

Cosa faccio a
casa

The home, which implies
home and family, is where
the primary family culture,
with its values and
attitudes, together with
elements of the culture of
the society in which they
live, is passed on through
parents and others in loco
parentis.

Associated values:
respect, contributing to the
home and family, faith and
belief, tradition/s and
customs, language and
cultural background.

Being at home; the home as a
building (house, apartment, flat —
what the home is like); the rules (e.g.
bedtime); the daily routine (breakfast,
dinnertimes); the roles, tasks and
chores of parents and children; family
membership.

The activities of being at home
(eating, dressing, making bed,
washing, having a pet, helping to
prepare food, doing homework,
pastimes and hobbies in the home,
playing with friends, reading with
parents, watching TV, shopping for
food, gardening, chatting, learning
about things, asking opinions of,
taking advice, and socialising,
playing games, going out with
parents).
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Source: Teaching and Learning Languages: A Guide. http:/www.tllg.unisa.edu.au/examples.html Used with permission.
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Cosa faccio con
la famiglia

The nuclear and extended
family have a great
influence on children, as it
is in these interactions that
the importance of family,
the culture of the particular
family, and the values and
attitudes are passed on.

Associated values: valuing
extended family and the
relationships, faith and
beliefs, customs and
tradition, language and
cultural background.

Being part of a family (being yourself
among parents, grandparents,
uncles, aunts, cousins, what you do
with them, how you act towards them
and they to you).

Spending time with parents and
family at home, on family holidays, at
birthday parties, weddings, family
celebrations (e.g. Easter, Christmas,
gift giving, sending greeting cards).

Cosa faccio con
gli amici

Friends made in the
neighbourhood or school
friends have an important
function in passing on to
children there first cultural
values and attitudes that
are not from the family and
or the school: they may
confirm these two
influences or they may
bring variety and
difference.

Associated values:
respecting difference,
sharing, taking on
responsibility to learn,
working with others and
being part of a team,
having interests and
pastimes.

Having friends generally means
carrying out activities with other
people of the same age, interests,
and predispositions. It entails sharing
time and activities, accommodating,
compromising, giving opinions and
making suggestions, trying to
understand what the friend wants to
do or say, how they feel, having
empathy.

Activities with friends (playing at
home, doing school activities
together, studying at home, going to
a film, eating together at school,
playing in the schoolyard, being in a
sport team).

Cosa faccio a
Natale

Christmas has a festive
importance, be it religious
or cultural. In ltaly,
Christmas and the New
Year offer a short holiday
break; in Australia, it offers
a long summer break from
school and work. In home
and school, Christmas and
the New Year offer
religious observances,
activities, food, language,
games, which are unique
to the festive period.
Associated values:
tradition and customs of
religious holidays,
respecting faith/ beliefs of

Christmas at home with the family:
What the family does, how the house
is decorated, writing cards, preparing
special food and the Christmas day
meal. La festa di Natale: il Bambino
Gesu, fare il Presepe, San
Francesco, addobbare I'albero di
Natale, la Befana, Babbo Natale, la
cucina natalizia. La vigilia di Capo
d’Anno, Capo d’Anno. Gift giving.
Holidays together.

Christmas at school: Decorating the
classroom, Christmas plays and
carols / bigliettini d’auguri di Natale
The end of the school year

Christmas and friends: Giving cards
and presents; spending/not time with

others, accepting difféfent
points of view.

friends during the holidays.

Source: Teaching and Learning Languages: A Guide. http:/www.tllg.unisa.edu.au/examples.html Used with permission.
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Program evaluation
Cosa faccio Italian, Years 5-7

Th.is program is designed for a second language class in the ?A conte?(t, wher.e Year 7 .is the .final.year of :arlzgz‘gr?ofprogram content based on a set of principles
primary school. The program assumes some, but not extensive, previous ltalian learning. It is suitable for the 1. Intercultural The program is designed with an intercultural orientation. There is attention to
Years 5-6 band, or the Years 7-8 band in the F-10 sequence, for predominantly second language learners. orientation learners’ interpretations and understandings, reflections and personal growth, in
PART ONE: /dentifying how the AC:L is represented in the plan con.sidering the.culture in the language ant?l the. language in.the .cultu.re of both
Cover The program is designed for Years 5-7. It is therefore suitable for a Year 5 -6 band of learning in the F- Italian and English, and how the.se are realised in everyd?y life situations. _A” .
page 10 sequence, assuming some prior learning of Italian, but not the full achievement standard. It is also asp.et.:t.s of the. program refer to |nte.rculturzf\l understandings, g.oals anq thlnklr?g.
easily adaptable to the Year 7-8 band in the F-10 sequence, especially if students had had more time Activities are interactive and reflective, asking learners to consider their own lives
learning the language (more than 40 mins/week). The ideas are also suited to a commencing Year 7 and those of Italian children in similar everyday situations. Assessment focuses on
class, in the Year 7-10 sequence, with language support. developing formative understanding of self and others, of language and culture
Section A | The key concept explored in the program is ‘connecting place, activities and people’, through intra- and their interconnectedness. Learning and assessment are intended to be
and intercultural dimensions. This focus aligns with the intercultural orientation of the AC:L, and with meaningful to the learners, constantly reconsidered so as to pace learning to suit
the socialising, informing, creating and reflecting sub-strands of the Communicating strand, and the the learners in this context.

role of language and culture sub-strand of the Understanding strand, in particular, in the Y5-6 band.
As it is a yearlong program, there are excellent connections across the 5 modules for extending and
developing language concepts, use and understanding, and for enriching cultural understanding of
self and others, as Italian and English everyday situations are explored.

This program has already been annotated with respect to intercultural elements and aspects of The

2. Conceptualisation | The long-term program is built around a concept- that of Cosa Faccio (What | do...)
(themes) in a range of everyday contexts. The author identifies the ‘key concept’ of the
program as being ‘connections’ between place, activity and people, situated in
cultural understandings of such, as demonstrated through language and the

Guide. These annotations remain useful for evaluating this program. students’ lived experiences. The central theme identified is one’s actions and
Section B | The learners and learning context of the program link to the language as subject and second language interactions with others, across the four modules dealing with school, the home,

learner focus of the Y5-6 band of the F-10 sequence. There is also opportunity to connect with the family and friends. A strong focus on considering ourselves as being

heritage Italian language and culture in Australian communities, and potentially in classes in schools. enculturated and identifying cultural elements impacting on our thoughts, beliefs
Section C | The program’s goals and objectives fit with the band description for Years 5-6 learners and their and actions- and the language to do so- links directly to the key concept, and is

expanding interest in the world around them, and with peers located in other cultures and using constantly articulated throughout the program.

other languages. The program integrates language and culture, with correspondence and attention to
both strands of the AC. The concepts and terminology used in the program reflect the key ideas and
processes of the AC curriculum.

Section D | This program was designed for the SA context, and hence refers to ‘outcomes’ of learning, which will
need to be recontextualised as achievement, based on taught/learned content.

The strands in the program align closely with those of the AC. Outcomes from the ‘communication’

3. Dialogic enquiry Dialogic inquiry underpins the program. Students are engaged in considering
questions about their everyday lives and understanding of that of Italian children,
and in considering the intercultural concepts of social organisation; values, beliefs
and attitudes; and their own personal cultural makeup. Such discussions are held
in both Italian and English, as suits students’ capabilities. Notice the author

strand of the program map directly onto achievement derived from content in the ‘communicating’ switches between the languages in listing her questions to explore in Part F, and

strand of the AC; those of ‘understanding’ onto the AC ‘understanding’ strand, and from the notes ‘in class discussions, the teacher models and provides the language to think

‘understanding culture’ strand onto the ‘reflecting’ sub-strand of the ‘communicating’ strand and the and talk about language and culture in English and to some extent in Italian’. At the

‘role of language and culture’ sub-strand of the ‘understanding’ strand. To use this program, a meso (module) level, she identifies ‘key interactions in English and Italian’, and at

remapping of achievement and content is required, with the potential for expansion of ideas using the micro (lesson) level, she indicates questions and ideas for discussion.

the AC:L content. 4. Interactions — Personal meaning making through interactions is core to the program. How
Section E There is direct correspondence between the intercultural scope of learning in this program with the meaning-making students interpret their own enculturation, that of others, and in finding the

Es of the ‘reflecting’ and ‘role of language and culture’ sub-strands, as well as in the communicative
tasks and interactions, and exploration of language structures from other AC sub-strands. There is
also direct correspondence with the ASs, for example in ‘discern[ing] familiar patterns and features of

language to do so, is required throughout, with opportunities for reflection and
consideration are built in at all levels of planning. Specific interactions are

written and spoken language and compar[ing] them with English, understanding that language, identified at the meso (module) level and the micro (lesson) level of planning.
images and other features of texts reflect culture’ and ‘identify[ing] linguistic and cultural differences 5. Analysis and Not only are learners required to communicate about themselves in this program,
and know(ing] that Australia is a multilingual and multicultural society’. A slight re-mapping would be reflection they are asked to go further and analyse theirs and others’ use of language, and
required to this scope to include the AC content and achievement. Core concepts will remain the cultural differences of Italian peers, and to reflect on this analysis. This
consistent in this process. emphasis is noted in the assessment scheme, as well as in the intercultural
Section F | The organising principle for key concepts/themes in this program is in two parts: language concepts concepts section (in Section F), where the teacher states that students are

and intercultural concepts. The language concepts align closely with elements of both the
communicating strand (socialising, informing, creating sub-strands) and the understanding strand
(systems of language sub-strand). Intercultural concepts also align with both strands of the AC
(socialising, reflecting, role of language and culture) (reflecting, role of language and culture). There is
is close alignment of the intercultural focus with the ideas of diversity and plurilingualism. For Italian

encouraged to ‘analyse and reflect upon their cultural identity, their own attitudes,
values, beliefs, language and culture, to see what influences in their home culture
an society around them are helping to shape their identity’. These questions are
picked up at the module level planning also, and implied in the lesson level.

heritage background students, there will also be recognition of their intra and intercultural selves, 6. Bilingual (moving | The intercultural orientation of the program, and the explicit references to using

and of their ‘translanguaging’ between English and Italian, and how this impacts of concepts of self. between languages | both Italian and English, and in considering cultural differences and similarities in
Section G | The teacher supports the curriculum with additional resources including a textbook and magazines, and cultures) Australia and Italy support bilingual class discussion and acknowledge the value of

website appropriate to the age group. This is necessary for all work with the AC. using both languages. The program would support both Heritage and second
Section H | This program can be easily aligned with the ASs of the AC, as it is both conceptually and in terms of language Italian learners well, in this regard.

content closely matched to the AC.

Source: Teaching and Learning Languages: A Guide. http:/www.tllg.unisa.edu.au/examples.html Used with permission. Source: Teaching and Learning Languages: A Guide. http:/www.tllg.unisa.edu.au/examples.html Used with permission.
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Contextual Information:
This Japanese program was developed for a Catholic co-educational school in Far North QId
for Year 7 L2 learners, some beginners, some continuing from primary school.

This unit was written in 2013 whilst Australian Curriculum: Languages was under development.

MASUMI MORIMOTO
St. Andrews Catholic College, QLD




AFMLTA Ready? Set? Plan! Australian Curriculum: Languages Professional Learning Program - JAPANESE YR 7

AFMLTA Ready? Set? Plan! Australian Curriculum: Languages Professional Learning Program - JAPANESE YR 7

aoua)adwod

[eanynoJajul dojaAasp

Jayuny saonoeid pue sapnupe

‘sjoljaq [eJnynd pue asn
abenbue| ojul suonebisaau| -0

Jnoineyaq
pue abpsjmouy [eJnyno
pue asn abenbue| usamiaq
pa21}0u SUOI}DBUUOD pue
$81N}|NJ JBYJ0 JO 8SOU} Y}iMm
paiedwoo aq ued abenbueg|
1obu4e) ayy ul seonoeld [einyng ‘q

uoljewoul pue
sjybisul [eanyno apiaoid ued
pue Jayjoue o0} abenbue| suo
woJ s|gelajsuel) aq jou Aew
Jo Aew uolnewloyul 1o seap| ‘e

*‘plaom 3ay3 ui Sunoe pue
Suualiadxa jo shem jualaylp
Jo uoneso|dxa 10j mojje sa4nynd
pue saSenSue| Jo a8pajmouy
pue 25ua1adwod |ein}jndialu|

‘suoyjeoijdde ainjny pue sbuipuejsiapun
mau Aldde pue ajenjeas 0} Buluies| ayen|eAs pue uo o948l

aoualpne pue }xajuod
‘asod.ind 1oy sjxa) abenbue| job.e) ul seoloyo abenbue| siayjo
pue umo Jiay} jo ssausielidoidde ayy 8jenjeAs pue uo o848l A

aousipne pue asodind sJoyine ay} Ajyuspl 0} s)xa} abenbue|
1061e) Ul s8o10eId pUE San|eA ‘sjaljaq a1edw oo pue 821j0U “lIA

uonEedIUNWWOD
[ean}inaJajul wuoyul o} ‘sabenbuel Jejiwey Joyjo Jo/pue ‘ysiibug
pue abenbue| job4e] 8y} Ul S1xa] Jejiwis usamiaq ajA1s pue abenbue)
‘SJEWIO} 1X8) Ul S8oUaJIayIp pue safle|iwis aledwod pue a21jou ‘IA

uoljewIoul [eln}Nd pappagquio

asAjeue pue ‘pajoniisuod Ajjeinyno ale s)xa} ey} asiubooal ‘A
uoluido Jo aAioadsiad

quawnbie ue juasaid jey} SIX8) US)IUM pue uayods JonJjsuod “Al
aoualpne pue }xajuoo ‘esodind ‘ajol 8y}

1Nns 0} abenbue| |eqian-uou pue |eqiaa jsnlpe pue Jojiuow ‘uejd 1
abe Jejiwis e Jo sainynd

jobue) ay) Jo slequiaw 0} adueoylubis Jo sanss| pue s21do} uo
uonew.ojul 0} abenbue| jobue} ay) ul puodsal pue ashjeue ‘@}ed0| ‘Il

pajuasaidal aie sbuiyy
pue sjuans ‘saoe|d ‘gidoad jey) sAem ayj Jnoge syjuswbpnl axew
pue S)}x8} UsjlJM pue uaxods Ul UolJew.OjUl pue seap jaidiajul |

10} 9|qe 8Je SjuUspn}S

saoualpne pue s)xajuod ‘sasodind juaiayip
10} S)X8) 9AISaY09 ‘9|dwis JoNJ}suU0d 0} pue s}xa}
obenbue| 1o6.e) |euiblio ajeiausb 0] paje|ndiuew
ale sainjonyis pue sainjes} oisinbull Jeliwe ‘§
s|iejap bupioddns
pue seapl ulew AaAuo9 pue jaidiayul djay
0] SJX8)U0D MaU Ul pasnh aq ued abenbue| Jeljiwe ‘¢

saln}no usamiaq AJea ueo
1ey) suonuaAuod Aq padeys ale pue suiaped mojo}
‘SeAljelieu pue suoljesIaAu0d Buipnjoul ‘sxa] g
aouaipne
pue 1xaju09 ‘asodind 0} Buipioooe paydepe
ale abenbue| |leqion-uou pue abenbue| [eqiop 'L

*SaJUdIpne pue s1xajuod ‘sasodind Jualapp

104 98en3ue| 198.1e1 9Y3 Ul suondeIdUl ul 98eSud o1 pue ‘suoiuido
pue seapi ssasdxa pue uonewsoyul Asauod o3 ‘andui a8ensue|
pueisiapun 03 pasn aJe s||ijs Suisodwod pue Suipuayasdwo)

abenbue|
job.e} ayj ul Buisodwoo pue Buipuayaisdwor

(v1D1) ssauasemy asenSueq
13 9dualadwo) |ean3jndialu|

(m3m)
Bunjiom jo shepp

(n3)
Suipueisiapun 13 98pajmou)

(¢ — @8e1s Asejuawajj) Sujusea [elauassy asensue

SY0.1dI4dS3Ad LNILNOD

G >C “C TR, (~s)e7uey syjod siow) ~op s187 =
LG CEERZO CLEFLQ CLENQR CLERE CLEFUN TLERE CLF 0 >C L F 2L SQISA WIOY (£ — SQISA
BV 00 TS A0S TN TYRIYIY Y TYRIRR 6
NGRY "G CACYg RIS VYEID Q@ T Skis|esw ay) Jo sweu pajejal 9ol — SunoN :sjusws|g sbenbuen

9oualpne 138.e1 8y} 01 UOIIN|OS PaISASENS pue SINSSI Y] SSAIPPE 01 31 SN PUE |00] B SE BIPaW 3y JO DUIN|JUI BY} PUBISIBPUN <«

3y} Joj ue|d uonde ue dojaAap 03 A|AIIEISA00D FIOM SIUBPNIS "PaIUBSDId SANSSI BYL JOJ SUOIIN|OS %3S pue A[|edIMId YUIYL «
‘sagua||eyd ,siawley o1 asaueder pue uejesisny 3noge SujpuelsIapun aseadu| <«

J9y3o pue ejjeisny ‘ueder Suriedwod Ag pliom ay3 Jo sansst pooy Asesjodwaluod Jo 103449 pue asned Jnoge Sulpuelsiapun dojpasg «
ul 9| doad ay3 4oy 90U Jo anjea pue 9jdoad asaueder 4o} 991, JO an|eA snoidijaJ /|edLI031sIYy/|ean}nd 1noge Sulpuelsiapun aseasdu| <«
‘10npoud ayi sajowoud eyl assueder ul s3onpoad eipajy 9onpoad uayl |[IM SJUIPNIS  “11J2Ud(g JILOUOID 0} eljesisny
ul p|os se ||]am se ueder 01 32eq p|os 3q Ajjerrualod pjnod jeys eljesisny ul 921 Suimous Agq ueder ul 9314 pa1I8Y4e UOIIRIPES JO WB|qoud

9Y3 uinjos Joy uoiioe J1ayy uejd Aay] ‘siy3 Joj UoIIN|OS e 1S983NS pue SaNSS| SY3 JO 109443 pue 3asned 340|dxa ||Im sIuspnis (TTOZ Ul
enbyuies ayy Jo uonelpes Supjea) Aq paldayje auam siawley peled| Suimolsd o1 9say) Jo Auel) ‘ueder Jo uoidau 1jeseq| ul 9211 dnpoud

QCa G R0 @epniel

FENX] S G Ax] S G Bulwosjopm
o Y@ oW Sz _presudinsjuswiuloddesip/Aor Jo uolssaldx3
C— @G CTUNEND CQC@ Ty Ty TR CSEISE >G> G C«@R)k¢x)reladojewouQ

N2 "RICE QY NG CAYRS QT ALY R AR DS AT T AEE g 1sanoslpy
NN SAYBER SAYRA AL G N ALY QO A2, iwio) (Jleuondo) 13/ -qloA

CTNENYUC "CTNERE "CITNEQO "CTTERN CITNE
WY RE +QIBAPUB~OPSIOT = (TR —QIBA £ EA

(ejeqasny pue ueder yjogq)

uolln|os paisad3ns

Pl4OM 3y} U] S31J3UN0D
plaom ayy

:[]IM S3UBpNIS
‘V3dVv 1dIDNOD

03 pasn oym ‘Apnis ased s JawJey asauedef B ‘SINSS| poo} plJOM a4niny ‘(eale [e20]) YyouA|pay ul uolresiueqsn pides 03 anp waisAsoda iAeq 3oy
|e20| uiso| apn|aul ||IM SIY] *(9214) pOO} 0} PA1L|3J SANSSI JIWIOUOID/|EIUBWUOIIAUD/|e120S AJesodwaluod SSNISIP ||IM SIUBPNIS ‘UdY | v aneq:aldoy
é11 S1'SNOIIIINU MOH pue ¢s1 3l Juenodwi moy/ ¢9a11 9dnpoud plIOM
OYM - 11 SPa3U OYM /i 321d S| 1eym ‘s3onpodd 2311 pue 3311 3noge Sulpuelsiapun diseq dojaAap 01 Sl snd0y 3y ‘pooy uimoud Jo aoualiadxa |eamen
uMo J19Y3 Suliedwod Ag $3143UN0d UeISY J9Y30 pue 3saueder J0j 9214 40 SUIMO43 3Y3 JO anjeA pue A103siy 9y3 340|dxa ||IM syuapnis :awayyl
sauljIno yun 3IML HuN

(pauiqwoo siauuibaq pue siaulea Jeap w?) s)yaamoL NOILVYNA V

€L0C Y¥VIA C WY31 £ ¥V3IA

M3IAYIAN0 LINN

3SaNVdVr 8-LIA 8saueder

Source: Masumi Morimoto, QLD. Used with permission.

Source: Masumi Morimoto, QLD. Used with permission.



AFMLTA Ready? Set? Plan! Australian Curriculum: Languages Professional Learning Program - JAPANESE YR 7

‘suoljoesajul Suiyouud

Ajleninw y3nouys ||e 03 10adsaJs pue Ajudip yum
puodsaJ 03} uJea| pue ALSISAIP SN|BA 0} ‘9dUlJBYIP
91e103idde pue pueisiapun 0} UJB3| SIUIPNIS |[e Jey}
sdiysuoiie|as pue suoioesaiul Jo Ayjenb ayi Aq sty

Juswaseue|n diysuoney ‘g

ssaualjemy [eldosS ¢
SSaualemy j|eS T

:dojanap 03 saiiunyioddo sapiaoid wnindINd 3y

‘lended |e1dos pue Ayljenb jeuolie|ad ‘@dualjisal
JO SISeQ 9y 248 PUB SS3IINS JOM pUB djWdpeIe
01 |eJ8a3u] aJe S212U3}edWOoD |BUOIIOWS PUE [B1I0S

uonesaJd jo syl ‘[
:uodn
103|424 03 salyunyoddo sapiaold wNnN2IND 3y |

"uo11eaud Jo SIS ay) Jo diyspiemals spJemol sapniiile
9AISUOUSDJ pue 9AI1I3|434 € JO uolowold pue sanss|
[EIUSWUOUIAUS INOQE UOI1BWIOJUI 1USJIND 0] SS9IIY

uol3eanp3 anisnpou|

Sujuieaq jeuonowsy [e1d0s

uonesnp3 Ayjiqeuieisng 4

10} 9|qe 9q pue pueisiapun
‘mouy| 03 sailiunyoddo sapiaoad wNNdLUIND 9y |

"BISY YUm juswadedus s eljesisny
pue eisy 0} paje|al s3uipueisiapun pue agpajmouy|
‘s||»js dojanap 031 syuapnis sadinbad andadsiad syl

wsjoes pue aoipnfaid g
SJONJISUOD |BIDOS 'Yy
:28us|leyd
Jo/pue sujwexa Ajjeainsd o1 pue  Ayjeniuids ¢
98ej4ay |eanjeu pue ainynd ‘g
s92110e4d pue agpajmouy| |euonipesy ‘T
:109dsau
pue anjeA 03 saiiunyioddo sapiaosd wNNdLIND 3y |

*ya4nyd ay1 Jo uolIssiw ayl pue adessaw |adsoH

9Y3 199|434 yaiym ‘Ayinba pue ao1snf [erdos ‘Anusip
|Jeuosuad jo sa|dpulid Ag paping ‘uoliel]iouodsy

03 JUSWHWWOI auinuad y ‘Ayjeniuids

pue sain1nd ‘sallolsly ‘@8pajmouy ‘saalloadsiad
Japue|s| HeJ1s Sa4u0] pue [eul3oqy 193494 Ydiym
$9213084d WN[NJ1JIND SAISN|DUL JO JUBWAZe3ud SAIY

"yiley uensuyd suin
e 01 $92U3IadXa WN|NJ1IIND 413y} 309UU0d 03 9jdoad
8unoA 1oy} sajiunlioddo sapiaosd wnndINd ay L

sudip) Jo asaszolqg ‘saunipa buiulfag
'24n1ny 9yl JO SaluleIadUN 3y}
J0oj syuapnis aJedaud ued jooyds djjoyied Aem 1sauns
9y} sulewaJ |enpiAlpul 3Y3 JO Yy1moa3 d13s1joy ay3 uo
SN20} 9y} 98ueyd J]WOU0Id puk |B|J0S ‘|euOI1BINPS
JO Pl4OM B JO 1SPIW 3yl U] "}l Jeay oym ||e 01 Snsaf 4O
SM3N poo9 ay3 Suliq 03 S| ‘94niny ayi se [|om se ‘ised
9y3 Jo sjooyas a1joyie) jo asodind 3uiyaiesano ay

uoljeanp3j ueisy ¢z

uoieanpg Japuejsi
euls saJ4o] pue jeuidioqy 4

soy33 o1oyze)

S3AILI3dSHAd VINIRIYND SSOYI

Source: Masumi Morimoto, QLD. Used with permission.

s=anpoug e | soreansanu angoy ]
iorea1) pue souBisaq [ soreatunuod onoay3 []

lojeloqe||o) pue Japea []
Joinquuo) Ajlunwwo) _H_

SHINYV3IT IAILOIT4IH ANV DNIYINONI ONIdOT1IAIA

UM pue SulualSIT — JUBWISSISSE DAIIBWIWNS/3AIIBWIOS
Sunum pue 3uipeas 92ududS -
JU93U0D [ean} N pue Supjeads -

Sunum pue 3uipesu 3d1ios-
SIX91U02
1UDJ3441p ul uonedjjdde J19yl pue s3dudlUS 39843 ‘Buipeas S1d1IdS Y SIUSPNISISD] e
3unenjeas pue Suiyum 1diids ‘Suiuueld ‘uiudisap 1e s(|1s 419yl dojaAdp SIUBPNIS
‘uoliepunuoad pue waoy a3en3ue| 1994409 3uUISh — Aj|EJO 91BIIUNWWIOD SIUBPNIS
Sunum syduos pue sojuoyd euededry diseq 22130e4d SJUIPNIS e

E{VNRETIEN N

92U212dW0D |BINYNJIDIU|
51x31 Suisodwo) «

51x9) Sulpuayaidwo) .
Suipuejsiapun pue a8pa|mouy e

yse] jo adA) SIUaWa|3 3|qessassy

LN3IINSSISSV E

‘6°10

‘g’'lo

‘L'lo

*9JN1nJ 9yl 03Ul SUOI1eIdUI ssoJoe ssaudiey pue Ayinba |eqo|3
pue |BD0] S3N|eA 1B} UOI}OE AJUNWWOod pue

saJning SwdlsAg

SM3IA PHOM

1dasuo) A)jiqeulelsng

AFMLTA Ready? Set? Plan! Australian Curriculum: Languages Professional Learning Program - JAPANESE YR 7

Source: Masumi Morimoto, QLD. Used with permission.



Languages Professional Learning Program - JAPANESE YR 7

AFMLTA Ready? Set? Plan! Australian Curriculum

Program - JAPANESE YR 7

ing

Languages Professional Learn

AFMLTA Ready? Set? Plan! Australian Curriculum

‘suel|eJisny snouadipuj-uou pue snouasipu|
UD9M)3Q UOIIEI[IDU0JDJ WOJJ }IJ2Udq pUe 01 9INQLIIUOD o

Suipuelsiapun 9111|198} 01 S24N3NJ USIMIS] PUBIS
Ausianip 1eyl yum ani| pue
pl4oMm 3y Sulaas Jo sAem JuaJiayyip aJe alayl jeyy 1dadde

959y) pueisiapun 03 Suiyass
puUE SaAI| JI9Y} U99M]S] SIIUBJBHIP PUE SII[BUOWWOD IO}
SUI00] ‘UMO 113y} UM SI3Y10 JO S2oudliadxa ay3 asedwod

:01 uJed)
sjuapnis Suipueisiapun |[eanynaiaiul dojanap Asyi sy

‘9|doad uaamiaq

109dsaJ 91BAI1|ND PUE SUOIIIBUUOD D1B3JD ‘SDIUIIYIP

pue sallljeuowwod a9siugodaJ eyl sAem ul sa4nynd
9sJ4aAIp Jo 9|doad yum 3uiSedus pue ‘siay3o Jo asoy) pue
$J91|20 pUe S34N3INJ UMO JI19Y1 Suin|eA SJUSPNIS SIA|OAUI
SIYL "SJ9Y10 0] UOIIB|aJ Ul SOA|9SWY] pueISIapuUNn 0] uies|
Asya se 3uipueisiapun |eanyjnauaiul dojaaap sjuapnis

‘(3uswadeuew |e1d0s) aunssaud |e1o0os a1eldoiddeul
151S94 pue

‘S19Y30 JO SPOOW pue suol}owa
3y3 @duanjyul pue ageuew I .
(ssauaieme |e120S) S19Y310 01
921A135 JO 9q ‘saly|iqisuodsau pue sajos dnoud pue [enplalpul
1d22oe pue aulap ‘siaquiaw Wweal Jo syidualls ayl Ajauapl
‘s19y310 Joj Ayredwa pue Suipueisiapun moys

(3uswadeuew-4as) aAnenIul
pue Ayjiqeidepe ‘@aualjisau ‘ auldidsip-j|as dojanap
‘s|eo3 o1wapede pue [euostad 1S ‘$3|2e315q0 SUIL0IIBA0
ul 949A3s43d ‘UnoiABY3q pue suolloOWS JIay) aSeuew o
(ssauaieme-4|aS) 22uUaplUOI
-}|9S pue Waa153-J|9S JO ISUDS PapunoIs-||am e pue
B UMO 13y JO JUSWSSasse d11s|eas e aAey ‘syidualis
pue sanjeA ‘SUOIIOWS UMO JI3Y] PUBISISpUN pue 3sIuU30Jal

:01 uJea)
sjuapnis soualadwod |ejpos pue jeuosiad dojanap Asys sy

*Aj9A130N43su0d suoirenys Suiduajjeyd

Suljpuey pue sweal ul Aj9A1399443 Sujiom ‘suolsioap
9|qisuodsau Supjew ‘sdiysuolie|as aasod 3uiysijqeisa
‘s13Y30 Jo Sulpuelsiapun pue 4o} u4aduod ujdojanap
‘suonjows J1ay3l 3uiie|ndas pue 3uisiu802aJ SIAJOAUI SIYL
*A|9A1309449 aJow Sujuies| pue yuom ‘saA|| ‘sdiysuolie|al
J19Y1 ‘S9AjaswWay) 9SeuBW pue puelsIapun 0} ules|

A3ay3 se 2oua3adwod |e1d0os pue |euostad dojaAap syuapnis

ébuppbw uoys|aap |D31Y13 Ul IADY 153433Ul-f]aS
40 A1np ‘uorjowa ‘UospaJ ‘uoiINjul PINoYs 3jod IYM O
¢all 01 3/qoifiasnf Ajjpiow 42n3 31's| O

sa|dipulid [ealyla pue sanjea
pa1dadoe pue a8pajmouy| |eJOW JO shiels sy ‘s1dsJuod
|ea1y13 Jo Sulpueisiapun xajdwod AjSuiseasdul ue dojansp .

SWJOU [BI20S pue $3sa491ul ‘s1y8L ‘sanjea Suinadwod
10 UOI1BJISPISUOD SBA|OAUI 3)1| AepAians 1eyl asiugodas

10} UJB3| SUIPNIS JnOIABYSQ |ed1Y}d dojanap Ayl sy

*POO3 uoWWOI 3y3 J0j dioMm 0} Aldeded pue auisap

e uiney pue s1ay1o Joj piedas yum Suiioe ‘Ajudalul
|eJow yum Suiioe {9)l| UBWNY Ul SSNIIA pUB San|eA
‘sa|d1duld |ea1Y1a Jo 904 By} SulpueISISpUN SIPN|dUL SIY |
'sa|dipulid |e21Y1® Y1IM 92UBPIOIIE Ul 1B PUB PURISIapUN
0} uses| Asy1 se unoiaeyaq |ealyis dojanap syuapnis

Suipuelsiapun |edn3jnaiaiu| )

25ud33dwo) [BIDOS puE [euUOSIdd b

anoineyag [e21Y33 4y

SUOI}EN}S MBU 0} 93P3I|MOUY JIY} JaJSUBI} o
seapl JIay} Jo uonejuawa|dwi 3yl Ul syyausq
pue sysii d|qissod ‘Ayi|Iqiseay Ay} ssasse e

sAemyied anieuJalje JapIsuod

03 uollenyis e 1noge juawsdpn( puadsns

|1e19p ay3

uo 8uissnaoy a4043q ,24n301d 81q, ay3 JapIsuod
03 UOI1BNS d1BIPAWWI 3Y) puUoAaq Julyl

suonsanb |nyasodund pue |njaydisur asod .
101 UJed| SsuapnIs
Supjuiyl aareasd pue |eannlud dojansp Asys sy

‘uolleAouul pue uoleuigewl ‘2130)

‘uoseau alinbau 1ey1 saiiAoe 0} |esdolul

2Je 3upuUIYl SAIIRID pue [Bd1314d ‘Buljooyds
J0 1x21u02 3y1 u| ‘sasodund Jua.apip

J04 Supjulyl J19y3 19341p 01 uoneulSewl

pue uoseaJ asn 0} uJea| syuapnis Ajdasp
pue Ajpeouq yuiys 03 Suluies| uj 'suoIn|os Jo
sAemyied mau Suyass usaym wayjl asn pue
‘salp|iqissod pue seapi ‘98pajmous| a1enjeas

syse} eale Sujulea| Jo sagua||eyd 03 suojn|os
91e3.2 03 s3onpoud pue sassadoud ‘sue|d
‘seapl 33esauas 03 1D Suisn :]D| YIM 21e31) .

10 s21do3 ‘suonsanb Sunedisaaul uaym

elep jo Aj48a3ul 8yl AjlU9A 03 pue uoljew.oul

pue elep Jo sadA] JuaJa4Ip SS9I2E

pue 33e30| 03} {S9YIJEIS UOIIBWIOJU] dUIJDI
pue ued 03 1] Suisn :1J] YuM 91e31S9AU e

'1D] 98euew

pue a1esado 03 sad13oeud pue sjod030.4d
|e21y3a pue [e1dos ajelidosdde Aiddy o

PapPa3U SE puB USYM UOIIBW.IO4UI PUB BlRp

98euew 03 pue Ajjualdld 1] 3sh 03 S||1js pue
98pajmouy |eaiuydal Suldldde 1)) 91euadQ .

swa|qoud

pue ssausu

JUSWINSBIN o
Adelayl| |Bd1ISIeIS .

Buluoseau jeeds

Buluoseau |euolliodoud o

sdiysuollejas pue suianed e

Jagwinu pue uole|ndjed e

101 pale|ad S||1Ys [ealewaylew asn pue
dojanap sjuapnis ‘@1esawnu awodaq Asyl sy

‘|nj8ujueaw pue aAI}ONJIISUOD 3Je jey) shem
ul S9AI[ JI9Y3 03 solrewaylew Ajdde o3 Ayjiqe
M ‘92UdpIHU0I BY] pue wayl
punoJe pjJom 3y} Ul SJ11BWAYIBW JO d|0J

(uonewJojui
|ensiA) Suluies| 91eJi1SUOWSP pue ules| 0}
s|elsalew |ensiA jo aSues e adnpoud pue asn

(JewwelD) S1x31 Ul S3UNINIIS pue

susaned [eonewwesd aonpoud pue a8euew
(s1xa1) 1xa1 Jo sadAy

1UDJ3J4Ip 92npoud pue a3IMm ‘Bsn ‘puelsispun

10} UJBD| SJUDPNIS D3BJDYI| dWO0I3( AdY] SY

‘eaJe 3ujuies)
yoea jo spuewap Adesayl| pue adensue|
91 yum 3ui8e3ua syuapnis sanjoAul Adesal

‘seaJe SuluJed) ||e ssoloe

pue ulyum Ajngasodind pue Ajaieandoe
s|el4a3ew [endip pue |ensia ‘quiad Suizesd
pue Supjeads ‘Suipam ‘Suimaln ‘Suipeau
‘uIua1sl| apn|aul S||1)S 9SAY ] "SUSZIND pue
SJ}JOM ‘Suaquisaw AJlunwwod ‘s|enplaipul
9A1309449 W03 0} puUk |00YdS 18

pue a1e49uad 01 used| Asyi se Supjuiyy
9AI13E3.D pue |ed131ud dojaAsp S1uapnis

:01 wJea)
Aay1 usaym soualadwod | )| dojaaap siuapnis

9y3 puejstapun pue asjudodau o1 Ayoeded ay
dojanap Asyi se 91e19wnU SW023q SIUaPNIS

AJ3USPIUOD 91BDIUNWWOD pUE UJea| 03 S|[1S
ay1 dojanap Aay3 se 91eJa}l| 2W0d3( SIUBPNIS

Supjuiy) dARE3I) PUE [BINLD 3y

ASojouyday
UoREdIUNWWO) pUe UOREWLIo|

Adesawnp B

Adesaan =2

S31LI19VdVI TVHIANI9

Source: Masumi Morimoto, QLD. Used with permission.

Source: Masumi Morimoto, QLD. Used with permission.



AFMLTA Ready? Set? Plan! Australian Curriculum: Languages Professional Learning Program - JAPANESE YR 7

AFMLTA Ready? Set? Plan! Australian Curriculum: Languages Professional Learning Program - JAPANESE YR 7

leqlysiwey "¢
R e sjewiue pagnis addnd s00s ; moys joddnd ‘z
¢1d22u0d Suipuelsiapun AL 9saueder ay3 s| MOH sanbojeip Aejd e|0J opew Jeyoes| ‘|
S1uapnys Joy Ajeudoadde pue astiduns JUSWSSIAAPE JIa} J0} 8Sh UBD SJUSpN)s Jeyy senbojelq Jo sejdwex3 q
Al2A1129)48 pasn 924n0sal eIpaw ay1 sem - | ssaudxe uosiad ayl MoH s92Jnosay ‘HAYIA
é8uiuies| jo ésusaned 1duos |e1oJowwod A J19y} Buluueld pejs dnoub jlews e wio4 9T
21do1 ay1 404 dIYySIaUMO JO dSUDS ,SIUBPNIS 98en3ue| Aue aiayy auy 10 108 pue Buipeal 1xa) ajdwex] [eIoJawwWod A | v'T
anosdwi aouaiiadxs Sunueld ayl pia- suonsanp Asinbu pIal 8214 [00Yos je 8ol Bunue|d T1
suolnsanb
Buipuejsiapun 3daouo9 Ajljigeuie}sns pue uolsuayaldwod — wex3 wus) -pInl
$924n0say
‘sa|dwexa se pajapow
s|eroJawwod A | asaueder jo adA} jualayig - uswasnianpe ue Buluueld V/N v'e
uo yJom o} dnolb |jews e wJo} SJUSPNIS: N0 puey }8ays yse ] Juswubissy
édnous jjews uoisuayaidwod Bunum uonoajjal Jusjuod Ajjigeuleisng pue pJom !
ut AjaAinesado-02 yJom syuspnis ayi pid Juswssasse w1 -piA | 186ue) ayy Joy uoisuayaidwod Bujualsi pue syduos euebeliH - wex3 wia] pIN ‘MA ‘A
|elslawwod A1 agn] noA
DEEJEH
pue=3ain1eag0SN8 £UG/DG=AR | =YN;Yd1eM/WO0I'3aqNINOA"MMM//:sd1y
(R10¥s) & (1 ZANROUT Z—L
oxAbnydm | HD=A;yds1em/wod'aqninoA"mmm//:sdny
WD H1bluo uozaw|ag
b1y dMBIpMI=A;yd1eM/WI03 3qNINOA"MMM//:Sd1Y |A)D 1ou eAewiysQO
01SUAX|6)29=A;21eM/WO0d 3qNINOA"MMM//:sdny
uibiuopjeA eupjoo ‘InssiN
pa1e|21=34n1eaIDMBEADMIA/=A{IIBM/WO0I'3GNINOA"MMM//:sdy
Aum ¢1emaq
. s eijeIsNY WD 93 [HOAIG VOVS, A
HUIUM el Hou eAuow oQ "¢ 'Hou eAewiysQO g ‘HIBIUQ EeA INSSIN L
AR s|eloJawwod A1 asaueder jo abew sa}is aqn] NOA
JUDIYIP JUDWIISIIIBAPE s80In0saYy
AL 9saueder auy NVI4YN
'$311UN0d 3Y3 ss0Joe a3endue| ayl ¢IUSWSSIHIBAPE AL ‘sousipne ueljensny pue assueder Jo) Bunabie) si yoiym
3UISIN IN0YLM 3jul| paXUI| 89 U.d 324N0S3) 30 @sodind ays st 1eym [erosawwod A Aw jo eapi dojaas “Buiyew uoisiolp @dusipne sy} asusanjul L1
eIpawW [ensiA AJlauapl Juspnis ay3 pia és1onpoud 9214 noA [BIDJOWIWOD A | MOY PUB JBYM UOISSNOSI "[B10JaWWOoD A J0 Aem uelensny | VT
éAlPAIDBYS | d30woud noA pjnom moH }Seqjuod pue aledwod :o|dwexs Se |e|oIawwod A | 9saueder awos Yoyep €1
pajuasaud uolrew.Jojul [BnSIA 3yl pid suonsanb Ainbuj ¢BIPSIN JO 9]0J 8Y} SI JBYAA JBIDJIBWWOD A, — Uonoe Bunepy T
D4 qJoA S92in0say
uol1s933ns Supjew usym
J3pJ0 pJOM 3Y3 SI 1eYM
¢921u80234 oA ued (@21M18SUI Od Jayoea]) q‘e
éwJoy a8ensue) usayied aden3ue| 1eym 1Y e IH 1ys oy, buog Vv/N INA
1USJ3H4IP 9Y) 93S 0] d|ge SIUIPNIS UMW uonsanp Asinbuj WO}y ¢ ¥ 7] R pue wloj £ F SQISA - 'SQJOA paje|al 01do} 8onpoJju| v
é3deq juswuodinua
91198 am ued MoH
AAUBLIUOIIAS sdi|9 9N} NoA aiow 40} UOIIBWIOLUI 831y, JUSWNJOP JaYl0
isuOseas aU3} 10§ 19133G SI cu._;>> IXAASUMASAI=Aiyalem/wiod agninoAmmm//:diyjauuey uedepr ay
/1uswuoJIAuS Jo 33ueyd pue sp[alf (¢9011 Suimoud Sedinosay
9214 9sauede[ puelsiapun 03 S}UaPNIS 0 poyiaw djuesdo INA 1N
J04 _:u.wm:ﬁ%u;_somw‘__o_m:m_> 2yl Mm>> mc_msy Lwﬂhvcm 94049q JHYMIHIHSIM, Buos ‘c
: : aonpoJjul pue awes) Buod Buid — uoisinal BuiAes pue Buipeas (Spooj)SunoN
¢BIPAW | 3DUAJBYIP Y3 SII_YM) ¢ Aem ojueBio ao1 Buimoih
40 1oedWI pUBlSISPUN SUBPNIS PIA ipauaddeysiyl | ape pabueyo WoysAS008/UBWUOIIAUS BY) SBY MOH ¢80l BuIMoiB ul paAjoAUl
¢SBIpI UMO 11941 91nqliIuod 01 syuspnls | Ay ¢ueder ul pjaly 9ou S| OUAA ¢,8Y1] SYOO| p|aly 8o asaueder ay} seop JBYAA — UOISSNOSIP SSe|D 8T
||e 4o} ySnoua Jes)d uonsanb ayi ausm 9y} 031 pauaddey 1eym ¢9911 Buimouh ‘T
Es|Iis Supjuiyy |eantd syuapnis Joddns (91 Spa’du oOym Aq pajeaud aie aji| Jeyp — ueder ul pidi4 991y — agn] NOA Buimaip ‘T
uonsanb AJinbui s, Jayoeeay ays piq - suolsanp Adinbuj Annbuy paaoold pue uoissnosip snoinald asiney 1
.S1SI| SpJOom 8211 Bulyey,, JUSWNI0op PIOAA
NMC_Cme_ 410} S}SaJalul sjuapnis 89 .mUmul—\m”Qn_ uoljoe ol QN@I_
ay3 aJmded ||p a8en3ue| ay3 sem- EAym gou/sap WU 60E1 1GES/Z 1 02/UaIloD/[eini/ne1au-oqe MMm//-dny
épueisiapun $9214 Suimous oy ade|d 210z Aey sz
03 SIU3pPNIS 3y} J0J y3nous Jea|d ssad04d | SAIeUIR)E B( Sudie) ue) ‘Aepu4 dojiyo aidey) Ag  douo aou pjo ul adoy jo spaag |einy 29y
109(04d uoroe jo uoieue|dxa Aw sepp - §9214 m0J3 03 Asessadau S924N0SdY
élaylo SI JUSWUOUIAUS 1BYM (Qd Jeyoea])
Yoea Buiied Aq paxul st eljeisny pue ¢pauaddey MEYD B PUB NUSW SPOO) PajusLio 9l e Buepy :9onoeid Bunupy euebeliy
ueder 9A19213d 03 3| SIUIPNIS Y3 BIIWN- wa|qo.d s JauLey Buikes pue Buipeas euebelly (saysip PalusLIO 821 JO UOIONPO.IUI) SUNON
§9214 MOJ3 01 PIdU 1BY] JUSWUOIIAUD asaueder ayy moH
40 pub| 9qlI3sap 03 d|qe SIU3PNIS BY3 sem- £901 SPadu Oym "1090loud sy} ul pajussald swajqoid anjos LT N
éswajqoud s Jawiiey fuonsanb Asnbuj 0] ue|d uoioe ue ayew 0} Moy ssnosip pue Buipuejsiapun dojoaaq "sanssi ST ‘e
asaueder pueisiapun uapnis ays pia- uoleAIdsqO | sJowle) asaueder pue sanss| plom — 391 Buimolb 0} pajejal sanss| Jussald 7T
IWIY | 6GE/6179E/0WOUSHINY/ASIEP/AU SUSJUSIEd MMM/ A
s1saJajul [WiY €70Z9/9/wod apinb-uedel mmm//:dpy
,S1uapMs ay1 aanided Suos ayl pig A $83.nosay
FERIPR|
éJomsue ayl ajlum 03 spuapnis LpHOMm w.su C._ Q_QOQQ m.cu
3Y1 40} 3w yanoua apiroid | pIQ 1 ¢DUSIPOOSMOH | 16 /5 51doad eseueder 10} ;SN 10} 801 4O SN[EA BU SI JRUA : JUI0d UOISSNISIq
¢yanoua Jeapd ¢WoJ3 3o aousledxa (paup) jueid o1 Buiyono | QINAYY
199ysy40Mm 3ujuolisanb sse[d ay3 Sepn - 9014 9Y3 S0P 3I3YM abejuay |einynd ‘c
¢ooualiadxa ysnous spinoid ¢92U sl 1eym ay) 0} puaixa jeyy buiuesw snoibija. sey asaueder J0) 901y "9oU JO Joadse ST
pue uonuale syuspnls ayl aunided | suonsanb Asy Sullsmsuy SNOIINU puUB 921N0S POOo} ‘AI0)SIY‘B]SBY/[|oWS/Yono) 810|dXd 0} — 991 SI JBYA €T
wayl |eaJl ay3 jo uoneiuasald ayl pig- uoneAIasqO suonsanb Bujuado -oJjur 91do | T
sNs 13
uolyenjeA3dg LNINSS3ISSV I

8 O9NINYV3T 40 LNILNOD

a’

YINNVId ATHIIM

Source: Masumi Morimoto, QLD. Used with permission.

Source: Masumi Morimoto, QLD. Used with permission.



AFMLTA Ready? Set? Plan! Australian Curriculum: Languages Professional Learning Program - JAPANESE YR 7 AFMLTA Ready? Set? Plan! Australian Curriculum: Languages Professional Learning Program - JAPANESE YR 7

JA Year 7 Have a Rice Day

Context and learner background —a Catholic co-educational school in Far North Qld

Year 7 L2 learners, some beginners, some continuing from primary school.

This unit was written in 2013 whilst Australian Curriculum: Languages was under
development. There are two documents, Section A (Unit Overview) which includes Section E

this unit plan highlighted. Reference also to local school priorities and Qld
Essential Learnings (in content descriptors). Assessment retains a pre-AC:L

- Did the peer group work assist different

language levels of students in the class?
- Did the students enjoy their role/ story

-Did the students share their ideas and
responsibility?

presentation?

-Did the students show appreciation and
contribute to student’s attitude towards
-did the students follow the teacher’s
instruction well to make traditional

S~
() >
> b=
A 2 2
~ wv -
= o 3 . . g . .
2o o @ (assessment); and Section B (Weekly Planner) here critiqued in separate sections, B, D, C.
f= © .
3 %3 E ° Program Evaluation Part One
o = op o . .
may¥ |2 2 Identifying how the AC:L is represented in the plan
—_ [e] o Y . . . . o .
o2 % °c vy 2 Section A - The unit outline (scope) focuses on the concept of sustainability using an
Ssd |Es g s Unit intercultural inquiry process. Direct links to AC are evident in detailing
- =] — . . . oprat . . . . .
S0 ¥ |o5= b Overview cross curricula perspectives & general capabilities, with explicit links in
O < = < © [J]
Q + 'b’ =) S c
T O |BcE s
Q% |83 Y

orientation
2 §- - Weekly The sustainability concept is foregrounded. Discussion points are
- -°§ ﬁ 5] Planner; highlighted in content of learning section, with most conceptual

g g Ph E %, o © Section B — discussion in English.
E % s 2 o S :_gi & % @ Content of AC:L Communicating Sub-strands Socialising, Informing, Creating,
g s ‘§ 253 E s fci g § learning Translating and Reflecting, and Understanding Sub- Strand Role of
2 g g S %° g E 5 é language and culture are implicitly covered.
$85%8¢ 5&8e8 & Section C - assessment questions relate to AC :L Communicating sub-strands

Assessment Informing (locate, present), Creating (listen,.. share reactions..),
Translating (Translate, create), Reflecting; and Understanding Sub-
strands Systems of Language (Recognise, create, identify), Language
variation and change (Understand ... context... relationships), and Role of
language and culture (explore connections).

Section D — Teacher self-reflection about effectiveness of strategies and resources
Evaluation used reflects an intercultural inquiry stance.

Teacher’s Plan (based on both Unit Overview and Weekly Planner)

Program Evaluation Part Two

Evaluation of program content based on a set of principles

1. IC Evident in Sections A, B, C (in all tasks), and in summative task TV
orientation commercial. Also evident in Section B — Week 7 — the option of

kamishibai for dialogue.

Ipad was used to video record the student

2. Conceptual | Conceptual questions evident in focus on sustainability in Unit outline
(themes) (section A), and in Content of Learning (section B) exploring the value of
rice and sustainability.

student presentation for their TV advertisement

(Monday) is Queen'’s birthday — no class

picture to show movement. Then students will practice oral presentation using | communicating with

Resource: rice, different kinds of seaweeds and some other small foods that

is used to be eaten by traditional Japanese way of eating rice ball

Both lessons, students continue to make their own TV commercial project.
Ipad (video camera),speaker, student reflection sheet

This week, they complete draft story line using hiragana script and some
Model conversations, puppets, picture story, sock puppet, dolls and other
possible resources that could be used for the TV advertisement

Making rice balls and reflection of their TV advertisement
Viewing their TV commercials and complete a reflection sheet

4. Role play - act out of the dialogue

~ €
b= ©
= X
(] ) ..
) 'g @
: 3 S
2 oiB 3. Dialogic Section C Content of learning & section C assessment are framed around
o . . .
Pk 2 ¥ Enquiry Inquiry questions
o~ @ cC c
aln 2w O o
(] cC OOE S
3L cQ5 28w
=] % ¢ <ia 55 4. Interaction | Section B — Assignment task week 6 emphasises personal meaning
] o2 2 ¢ ) . ) )
28 e 3 8o o s - meaning | making in creating own TV commercial.
©iE ~NHKQAo S .
making -
~ y . - - N N .
i - - 5. Analysis & Evident in Weekly Planner (Section B & C) with focus on viewing TV
reflection commercials and analysing content and methods, .
- < = =
e o0 S o S - X - r
N N = 6. Bilingual Section B — Weekly Planner — comparing Australian and Japanese TV
- = > . . . .
(moving commercials, and developing own targeted at both Australian and
between) Japanese audiences.
o o =

@ Source: Masumi Morimoto, QLD. Used with permission. Source: Masumi Morimoto, QLD. Used with permission.
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Contextual Information:

This textbook excerpt is from Morgan, Harbon & Kohler (2011) Dari Kami Ke Kita, Melbourne: Cengage

It is from Book 2, for students in Years 9-10 (Book 1is for Years 7-8, as beginners), so is suitable for the
Indonesian Years 7-10 pathway, for second language learners. The excerpt is from Chapter 3, which is
a chapter on health and wellbeing for adolescents. As there is a ‘content’ focus, it is suitable for a CLIL

classroom, and also as a concept of interest for Year 9 learners. Textbook material only contributes to a

program, and will require further framing in a complete program designed by the teacher, usually with

substantial supplementation of further content, interactions and assessment.

MORGAN, HARBON AND KOHLER (2011)

Dari Kaomi Ke Kita
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Bagian A: How do we understand health, illness
and wellness?

Pikiran pokok:

Caring for yourself and looking after your health are fundamental to human

life. Your health influences your quality of life. In this section, we look at

health and wellness, sickness and illness. You are invited to consider:

« what constitutes health, wellness and illness, and how these are represented in
Indonesia and Australia, in Indonesian and in English or other languages and cultures

« what you see as healthy and why

« how different dimensions, or kinds, of health are understood.

/\/_\

The section begins with an exploration of ‘wellness’ factors. What constitutes wellness and
how is it represented in Indonesia and Australia? We also discuss how the body is described in

Indonesian and English.

r,l'r
we =
- In this graphic, five N
different dimensions or ways )

Care for OurselveS? of understanding health are

represented.

3 Kesehdﬁthan:Howdo

Chapter,overview

The chapter is divided into two bagian. These are:
Bagian A: How do we understand health, iliness and wellness?
Bagian B: What health issues matter to you?

Learning focus

to consider health issues in a range of dimensions
to consider health issues important to young people in Indonesia and Australia
to think about how language, culture and location influence ideas about the body, health, wellness

and illness
to describe health, wellness and illness in Indonesian Kosa kata: Vocabulary

Dimensi kesehatan

Language focus kesehatan
parts of the face and body jasmani .
language of health, illness and personal hygiene hani o %0
talking about self: sendiri, diri, diri sendiri ronani spiritua 5
sentence adjuncts: se- -nya lingkungan ST g
ke- -an nouns =
53

prohibitions: jangan, jangan sekali-kali, dilarang

ISBN 9780170181358 Chapter three: Kesehatan: How do we care for ourselves?

Source: Dari Kami Ke Kita. Morgan, Harbon & Kohler, 2011. Used with permission. Source: Dari Kami Ke Kita. Morgan, Harbon & Kohler, 2011. Used with permission.
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1 Apa saja dimensi kesehatan di grafik ini?

2 Dimensi kesehatan apa yang penting untuk Anda? Mengapa?

3 Menurut pendapat Anda, dimensi kesehatan apa yang penting
untuk teman-teman Anda?

4 Menurut pendapat Anda, dimensi kesehatan apa yang penting
untuk orangtua Anda?

5 Which dimensions of health in this diagram use loan words from
European languages to represent these ideas?

6 Why do you think these terms are used?

7 Do you agree with the dimensions of health represented in the
diagram?

8 What does each of these dimensions mean to you? What kinds of
things are included in each?

9 Would you add any other dimensions? If so, what are they, and
what are the appropriate Indonesian terms for them? (Use a
dictionary to help find these.)

10 Why do you think the dimensions of health are presented as
petals of a flower? Would you represent them differently? Why?

AFMLTA Ready? Set? Plan! Australian Curriculum: Languages Professional Learning Program: INDONESIAN YRS 9-10

1 Menurut instruksi itu, bagaimana Anda harus menjawab kuis ini?

2 Bagaimana Anda menjawabnya?
3 Anda menerima berapa angka kalau menjawab ‘kadang-kadang'?
4 Anda harus menerima jumlah berapa angka kalau kesehatan emosionil Anda ‘oke’?

5 Kalau Anda menerima jumlah 8 angka, bagaimana kesehatan emosionil Anda?

6 List all the me- verbs from the quiz and find their base words and English equivalents.
From your initial understandings of the Indonesian meanings, do you think these concepts
are similar to those in English or other languages you use?

7 Which words in the quiz do you think are loan words from other languages? What are the
equivalent words in English or other languages you know?

8 Do you agree that the statements in this quiz are a good guide to your emotional health?
9 What questions would you ask in a quiz like this?
10 How important is emotional health to you, compared with other dimensions of health?

1 Do you think the same sorts of emotional health issues are important to all young people
in all situations? Why or why not? Give some examples.

12 How seriously do you think young people take quizzes like this? Explain your answer.

Apakah saya menikmati Saya mengerti emosi-
Dimensi kesehatan emosionil - kehidupan saya? emosi saya.

Key ideas
(7 (7
ey ey
= =
2 2
© ©
= =
54 56

i _ B i _ B

Source: Dari Kami Ke Kita. Morgan, Harbon & Kohler, 2011. Used with permission. Source: Dari Kami Ke Kita. Morgan, Harbon & Kohler, 2011. Used with permission.
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Program evaluation

Textbook excerpt: Kesehatan: How do we care for ourselves?

This textbook excerpt is from Morgan, Harbon & Kohler (2011) Dari Kami Ke Kita, Melbourne: Cengage. It is from Book
2, for students in Years 9-10 (Book 1 is for Years 7-8, as beginners), so is suitable for the Indonesian Years 7-10 pathway,
for second language learners. The excerpt is from Chapter 3, which is a chapter on health and wellbeing for

Sendiri: Talking about self adolescents. As there is a ‘content’ focus, it is suitable for a CLIL classroom, and also as a concept of interest for Year 9
learners. Textbook material only contributes to a program, and will require further framing in a complete program
i‘ i designed by the teacher, usually with substantial supplementation of further content, interactions and assessment.

PART ONE: /dentifying how the AC:L is represented in the plan

Berbahasa Indonesia: USing Indonesian Section A | The excerpt shows the beginning of the chapter. Elements connected to the AC:L include a concept
approach to language learning (e.g. in the chapter title), a stated intercultural orientation (for the series),
close alignment with the band description for areas of interest for learners of this age group, learning
and language foci connected to Communicating sub-strands including socialising, informing, reflecting;

To say ‘self’ - ‘myself’, ‘yourself’, ‘himself’, ‘herself’ and ‘themselves’ - in Indonesian, the term
sendiri is used. Using sendiri is a way to focus on the person or people responsible for an action.
Often in Indonesian, unlike in English, the person responsible for an action is not indicated. In i o !
.. . . . , . . . and to Understanding sub-strands systems of language, and role of language and culture. While ‘learning
Indonesian it is not as common to identify the ‘doer’ of an action, but sendiri can be used to do ) p S e -
focus’ and ‘language focus’ don’t directly match the AC strands, elements of communicating and

this. Here are some examples (contoh): understanding are represented within these foci.

Section B | ‘Key ideas’ match the AC ‘key concepts’ well, and Es from socialising, reflecting and role of language and
culture sub-strands, such as ‘sharing personal opinions and experiences with peers, comparing aspects of
Anda harus pergi sendiri. You must go yourself. teenage life’ and ‘engage with Indonesian texts, recognising how own cultural assumptions, practices and
beliefs influence language and content’ and ‘understanding the role of language and culture in shaping

Saya pergi ke toko sendiri. | went to the shop myself.

Dia sendiri yang membuat kue ini. She made the cake (herself).
and conveying cultural identity’. The use of English and Indonesian fits with the Year 7 entry pathway,
Anak ini menulis cerita sendiri. The child wrote the story himself. where Indonesian is supplemented with English for clarity where the still relatively new learners require
Mereka membangun rumah : English support.
ini sendiri. They built the house themselves. Section C | ‘Vocabulary’ is only a part of the AC framing of language, and is in the text at this point as a support to
the target language text, to explain unfamiliar terms. Note that the questions posed in relation to this
Sometimes the abbreviated form diri is used on its own to mean ‘self’. language consider language more broadly, in terms of representation of ideas in both English and
. L. Indonesian, and how language is culturally determined.
Harus pergi sendiri. (You) must go yourself. Section D | ‘Tasks’ have a number of dimensions in the textbook: understanding ideas (memahami ide),
Dia memperkenalkan diri . . understanding language (memahami bahasa), and impressions and reflections (kesan dan refleksi), the
kepada kami. He introduced himself to us. last of which are intended to be recorded in a journal/blog in which learners regularly reflect on their
learning and understanding. These foci address intercultural aims and key concepts from the AC of
It is also common to use diri sendiri to mean ‘self’, or ‘by oneself'. reflecting on own and others’ cultures, questioning assumptions, comparing, identity and diversity, as
. . . well as having an ‘ideas/concept’ focus and active communication and interaction in the target language.
Jagalah diri sendiri dengan baik. Take good care of yourself. This task aligns with the Years 9-10 AS of working towards using spoken and written Indonesian to

communicate about personal interests... and about broader issues such as health and the environment,
use of me- verbs, pronouns and a range of noun forms... translating and interpreting texts, describing
Saya mengerti emosi-emosi their reactions in intercultural encounters, and assumptions about identity and perceived by others.

Sendiri can also mean ‘own’, in the sense of ‘my own’.

saya sendiri. I understand my own emotions. Section E | Emotional health is addressed as the first dimension of health, aligning with the band statement and
content and achievement foci of the curriculum. It is particularly pertinent to the age group. Connections
between culture and language are made explicit, for exploration by learners.

Section F | A psychological quiz text, from a youth magazine, taps into interests for learners of this age, through a
text that introduces some new language forms and structures, such as a range of verb and noun forms,
and the quiz text type, scaffolded with support for understanding, connecting to both Es and ASs of the
AC:L. The text also lends itself to follow-up tasks that could be developed from Es.

Saya membuat
kue ini sendiri.

Tugas 3

The purpose of this task is to use sendiri or diri in some sentences

of yourown. Section G | The task connects to both Communicating and Understanding sub-strands and elements of the AS, such

as use of me- verbs, use of number systems, loan words and qualifying adjectives, and to identify and
cultural reflection issues. There is an emphasis on thinking about how language works and its connection
to lived experience. The impressions and reflection section extends understanding through connecting to

P, &

1 Write a sentence in Indonesian describing each of the following:
a something | did myself

¢ something they did themselves. Indonesian in questions, relevant to current language capability.

—
b something he did himself q the reflecting and role of language and culture sub-strands in particular. Notice the use of English and

y < i ‘Using Indonesian’ provides insights into language structures and their cultural and conceptual
A Wil &) selittas n [elEnesle et selmeiig yew el ,\ \ ;T section B conngctions consisF;ent with thci_s7 understanﬁnggsub—strands "
. . . ? _g 7 - - '- - -
yourself. (How is this different from the sentence you wrote for 1a?) 3 Other The textbook introduces a number of features not seen in this excerpt, such as ‘thinking further’ bubbles,
3 What advantages and disadvantages can you think of in using = aspects which suggest ideas for further research, activities or exploration of ideas that can be developed by
the same word for ‘herself’, ‘myself’, ‘themselves’, etc? = of the teachers into further learning directly connected to AC content and achievement; and a ‘blog’ to remind
— 57 textbook students to keep a record of their ongoing learning, thoughts and impressions, consistent with the

reflecting sub-strand. As with most text books, there is supplementary material in a workbook and a
teacher resource which highlights intercultural aspects and intentions of learning, consistent with the
underpinning principles of the AC.

ISBN 9780170181358 Chapter three:

Source: Dari Kami Ke Kita. Morgan, Harbon & Kohler, 2011. Used with permission. Source: Dari Kami Ke Kita. Morgan, Harbon & Kohler, 2011. Used with permission.
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PART TWO
Evaluation of program content based on a set of principles

1. Intercultural The textbook series intentionally adopts an intercultural orientation, which is
orientation evident in the conceptual focus, range of tasks and task dimensions, questioning
about perceptions, reflection and considering alternative perspectives, comparison
and use of the two languages and cultures, promotion of bi/plurilingual activity.
2. Conceptualisation | Each chapter, and activities within it, are conceptually based. Chapter titles convey
(themes) the conceptual approach, through questions that encourage personal connections
with the key idea being explored. Throughout this chapter, concepts such as S /
dimensions of health and what they mean to teenagers are explored, rather than amp e 8
just a set of vocabulary about health. Texts from the target culture are used to
stimulate discussion around key concepts and themes, supplemented by questions
and activities that encourage engagement with ideas, not just language.
3. Dialogic enquiry The excerpt is rich with questions that could be the foundation for dialogic inquiry C H I N E S E Ye q r 1 O
into language and culture and their relationship, and what this means for the
learners. Teachers will need to develop such questions to suit the particular class
context.
4. Interactions - There is intention for interaction demonstrated in the questions throughout. The
meaning-making teacher will need to develop additional interaction opportunities. One issue with
textbooks is that can often lead to individual work and limit interaction. More
meaning making will occur if the materials can come ‘off the page’ or be developed This Chinese program was developed for a private girls school in South
into activities for the particular learner group.
5. Analysis and There is a strong emphasis on analysis and reflection, of languages, language-
reflection culture connections, and on personal meaning making. This focus is built into
chapter structures, such as the ‘impressions and reflections’, ‘understanding
language’ and ‘understanding ideas’ dimension of all tasks, the ‘using Indonesian’
section, and the activities built into tasks, such as the emotional quiz, as well in the
actual questions being asked. These processes will need to be directed by the
teacher, cognisant of her/his learners, the learning context and learning goals.
6. Bilingual (moving | Notice that tasks use a mix of target language and English, and that there are
between languages | developmental indicators of target language ‘growth’ through highlighted new
and cultures) language, and English and Indonesian scaffolding. Learning aims of the chapter,
and questions in the activities promote use of both (and possibly other) languages.

SIS S S S S S

SIS S S S S S

Contextual Information:

Australia, with predominately L2 learners (year8 beginners).

STEPHANIE ANDREWS
Wilderness School, SA

Source: Dari Kami Ke Kita. Morgan, Harbon & Kohler, 2011. Used with permission.
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SECTION A
T C
Wilderness Values Adventurous Learning Respectful Relationships | Responsible Citizenship szljfe and Courageous
Literacy Numeracy IcT Critical and creative
thinkin
General Capabilities H
) ) ) Intercultural
Ethical behaviour Personal and social .
understanding
Cross-curricular Aboriginal and TSI Asia and Australia’s Sustainabilit
Priorities Histories and Cultures engagement with Asia 4
Strands and sub-strands:
Communicating Socialising Informing Creating Translating Reflecting
Understanding Systems of language Language variation and change | The role of language and
culture

communicate effectively with varied
audiences and for varied purposes while
displaying appopriate understanding of
culture and context

DEEP UNDERSTANDINGS
Students will understand that:

their membership in cultural groups
shapes their identity (IU Recognisingl)

its necessary to interpret cultural
differences for others by identifying values
and beliefs they take for granted and
consider how these might look to someone
with different values, beliefs and
behaviours (IU Interacting3)

maintaining cultural traditions is important
for the development of personal, group
and national identities (IU Respect5)

ESSENTIAL QUESTIONS:
Students will keep considering:

How are celebrations/festivals
different/similar across cultures?

How do celebrations reflect our identity?
How can language be used to discuss
festivals

SECTION B
UNDERSTANDING BY DESIGN STAGE 1: DESIRED KNOWLEDGE AND SKILLS
RESULTS
ESTABLISHED GOALS Communicating
. to be able to ——
Socialising
TRANSFER GOALS 2. Correspond with peers and teacher, exchanging ideas, negotiating decisions
Students will be able to independently use their and inviting others to participate in collective action  [Key concepts: travel,
learning to: environments, community; Key processes: corresponding, exchanging,

deciding] (ACLCHC098)

Informing

3. Locate and compare perspectives on people, places and lifestyles in different
communities, from a range of spoken information texts, and convey this
information to others  [Key concepts: representation, time, leisure; Key
processes: processing, informing, stating] (ACLCHC099)

4. Locate and organise information on topics of interest from a range of written
sources to develop a position, and convey this position to a familiar audience in
arange of texts  [Key concepts: representation, time, leisure, community; Key
processes: selecting, organising] (ACLCHC100)

Creating

6. Respond to and create or adapt simple narratives that describe experiences
and characters from folk tales or popular fiction  [Key concepts: experience,
adventure, journeys, fantasy, description; Key processes: responding,
describing, adapting] (ACLCHC102)

Translating

7. Translate simple modified Chinese texts and familiar interactions in different
contexts, identifying alternative ways to interpret meaning [Key concepts:
respect, directness and indirectness, representation; Key processes: translating,
interpreting] (ACLCHC103)

8. Mediate descriptions of Chinese and Australian life, identifying what
experiences and ideas are not readily translated between cultures  [Key
concepts: equivalence, assumption; Key processes: translating, interpreting]
(ACLCHC104)

Reflecting

9. Reflect on the reactions and experiences of participants (including their own)
in interactions and observe how languages is adapted to communicate
effectively in unfamiliar contexts [Key concepts: face, disagreement, approval;
Key process: reflecting] (ACLCHC105)

Understanding

Systems of language

11. Relate prior knowledge of character form and function to infer information
about sound and meaning of unfamiliar characters (ACLCHU107)

12. Analyse functions of grammatical rules and use language appropriate to
different forms of oral and written communication (ACLCHU108)

The role of language and culture

16. Reflect on how language and culture both shape ad reflect each other
(ACLCHU112)

Source: Stephanie Andrews, Wilderness School, SA. Used with permission.
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SECTION C

UNDERSTANDING BY DESIGN STAGE 2: ASSESSMENT EVIDENCE

Performance Tasks:
Students create a folio of work, selecting from the following tasks:
1. Create a list of key elements of Chinese New Year. (bilingual)

2. Imagine you have been in China during Chinese New Year. Write a diary entry in
Chinese, summarising your experiences. (Chinese)

3. Create a cartoon/film depicting a typical CNY for a family in China (Chinese)

4. Design and create a poster/imovie/presentation promoting a Chinese festival you
are organizing in your local community to both Chinese and non-Chinese
communities. Include what, when, why, activities etc. (bilingual)

5. Double Bubble map comparing similarities and differences between Spring Festival
and a festival of significance to yourself (bilingual).

6. Create a set of guidelines for a Chinese visitor about how to survive living with an
Adelaide family at Christmas. (Chinese)

7. Chinese New Year is better than Western New Year. Write at least a paragraph
arguing for or against this statement. (Chinese)

8. China today and yesterday. Write an article reflecting on how CNY celebrations
have changed over time. (Chinese)

Other Evidence of Learning:
« Completion of learning tasks

Feedback: What sort of feedback will students receive?
« Grading accorded to assessment rubrics

« Ongoing correction of learning tasks
- Verbal feedback

Self-assessment: How will students reflect upon and self-assess their learning?
- 10 sentence starters (reflective)

« Self-assessment: Lotus diagram of learning

Source: Stephanie Andrews, Wilderness School, SA. Used with permission.



AFMLTA Ready? Set? Plan! Australian Curriculum: Languages Professional Learning Program: CHINESE YR 10

SECTION D

UNDERSTANDING BY DESIGN STAGE 3: LEARNING AND TEACHING PLAN

Achievement Standards

By the end of Year 10, students:
1. use spoken and written Chinese to initiate and sustain interactions in familiar and unfamiliar contexts
2. exchange information, ideas and opinions and enquire into the experiences and opinions of others,

using question words such as A4 , B4 , FEAFE to elicit more information

3. summarise and collate information from different sources and perspectives to compare how ideas and
concepts are expressed and organised in Chinese texts and contexts

4, observe how texts are created for different purposes and audiences

5. respond to narratives, identifying language features that do not translate easily between cultures,

mediating these ideas and expressing insights in Chinese while adjusting language use for different
audiences

6. justify their opinions with reasons and specific examples (EE&[), using tone and rhythm emphatically

7. respond to and create a range of informative and imaginative texts for different purposes and
audiences, including Chinese audiences, and describe adjustments they have made in their language
use for these different audiences

8. use prepositions of time and place, and prepositions to show relationships with other people, for

example, 45 , BR , 33

9. make comparisons using Et;, and describe people in terms of appearance, personality and behaviours,
and places in terms of scenery
10.  use a range of cohesive devices (for example, A~B... TR ; &7 ...LASN, 208R...5f) with the support of

models and cues
11.  In writing, organise ideas according to themes or sequence events using specific time words, temporal

markers such as BIRFE , LABI and connectives, for example, 5%...588
12.  indicate changes in tense with tense markers such as 7 , 1&

13.  use verbs to express modality (for example, BJLL , B , &, M%) or intention, for example, HHE ,

8, T8

14.  discern differences in patterns of sound (for example, ‘ging’, ‘gin’) and tone in extended speech for
different contexts and audiences

15.  apply knowledge of character components and morphemes to assist their understanding of new
characters and words encountered

16.  analyse grammatical rules, use language appropriate to the form of communication, and compare
textual features

17.  recognise the key features of grammar and sentence structure that are distinctive to Chinese, such as

measure words, and varied uses of verbs (2 , B and attributive BY), and apply them in new contexts

18.  are aware of particular issues relating to translating between Chinese and English and recognise that
certain concepts cannot be translated readily from Chinese to English and vice versa

19.  are aware that language use varies according to context, purpose and mode

20.  explain how culture and language shape their own and others’ communication practices

21.  reflect on how their own cultural experience impacts on interactions with Chinese speakers.

Last Updated 10/1/2016

Source: Stephanie Andrews, Wilderness School, SA. Used with permission.
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STUDENT PLAN (B)
Celebrations

SECTION A
Introduction
Respond to the following discussion questions.

*  What celebrations do your family celebrate?

* Why do you celebrate these celebrations?

* How do you celebrate them?

¢ What do you know about Chinese celebrations and how they are celebrated? Contribute to the
discussion.

SECTION B Chinese New Year

Watch the following videos. What customs associated with Chinese New Year do you notice? Post
them in the discussion.  Begin creating a list of words and phrases related to Chinese New Year. For
instance, how do you wish someone Happy New Year? Write it out in Chinese (characters and pinyin)
and English.

https://www.youtube.com/watch?v=-K9LK78dehA
https://www.youtube.com/watch?v=Em18WSVguWw
https://www.youtube.com/watch?v=-K9LK78dehA
https://www.youtube.com/watch?v=zvX05qyd-dc

https://www.youtube.com/watch?v=NCW 1JOQMO0 U bl

SECTION C
Chinese New Year Learning Task 1 (Card Analysis)
Select at least 3 Chinese New Year cards with different messages and analyse the language and
symbols used. The following web sites are useful starting points.
http://www.gncye.com/buttom/hk.html
http://newyear.szhufu.com/card/
http://cards.mail.163.com/cards/search.do
http://www.ggjia.com/mu/jrl1.htm

Focus questions Copy your cards into a word document and respond to these questions for each of
your chosen cards.
a) What characters do you recognise and what do they mean?
b) What common words, phrases and characters do you see?
¢) What symbolism can you recognise? What do you think it means?
d) Prepare a list of greetings associated with Chinese New Year. How you would respond to
those greetings?
Watch the video https://www.youtube.com/watch?v=W6tkeGdBF U
and read the texts (CME2) about Chinese festivals. Add any relevant information you discover to your
notes about Chinese festivals.

SECTION D

Chinese New Year Learning Task 2 (Card and Reflection) Complete all parts.

1. Answer the questions below.
What colour best symbolises Chinese New Year for you? Why do you say that?
What symbol (sign/token representative of something else) best represents Chinese New Year in
your mind? Why do you say that?
What image (picture) best represents Chinese New Year? Why do you say that?

2. Using your answers to part 1, create your own card for Chinese New Year.

3. Write a reflection describing why you selected those images and words.

Source: Stephanie Andrews, Wilderness School, SA. Used with permission.
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SECTION E

Chinese New Year Learning Task 3 (Comparison)

Using Chinese, prepare a list of customs associated with both Chinese New Year and a celebration
significant to you and your family.

Complete the Double Bubble writable template.pdf @E? with the differences and similarities for
your 2 celebrations.

Complete this task by hand.

In English write a reflection about the differences and similarities between these two celebrations.

Christmas in Chinese

These resources will help you learn about Christmas in Chinese:
http://www.ichineselearning.com/chinese-culture/merry-christmas-in-chinese.html
A useful word list: http://mandarin.about.com/od/vocabulary/a/christmas.htm
https://www.youtube.com/watch?v=LzXUirX4d6c¢
http://chinese.fluentu.com/home/videoplayer/1562/spring-festival/

SECTION F

Chinese New Year Assessment Portfolio

Complete a total of at least 100 points worth from the following table. At least one of the tasks must be
completed orally. NOTE: The reflection task will be completed at the end of the unit.

Learning Bloom’s Task Points Due
Sequence Taxonomy Date
1 knowledge 1. Create a list of key elements of Chinese New 10
Year. (bilingual)
1 comprehensio | 2. Imagine you have been in China during Chinese | 10
n New Year. Write a diary entry in Chinese, summarising
your experiences. (Chinese)
2 application 3. Create a cartoon/film depicting a typical CNY 20
for a family in China (Chinese)
2 application 4, Design and create a poster/imovie/ 20

presentation promoting a chinese festival you are
organizing in your local community to both Chinese
and non-Chinese communities. Include what, when,
why, activities etc. (bilingual)

3 analysis 5. Double Bubble map comparing similarities and | 30
differences between Christmas and Spring Festival
(bilingual).

3 analysis 6. Create a set of guidelines for a Chinese visitor 30

about how to survive living with an Adelaide family at
Christmas. (Chinese) (This may be presented as a
multimedia presentation using keynote, imovie etc)
4 evaluation 7. Chinese New Year is better than Western New 40
Year. Write at least a paragraph arguing for or against
this statement. (Chinese)

4 evaluation 8. China today and yesterday. Write an article 40
reflecting on how CNY celebrations have changed
over time. (Chinese)

5 reflection 9. What did you do well? What do you still need
to work on? What do you still want to know? What
would you do differently next time?

Source: Stephanie Andrews, Wilderness School, SA. Used with permission.
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Chinese Year 10 (S Andrews)
Context & learner background - private Girls school, predominately L2 learners (year8

beginners)

There are two docs —A) a teachers plan (as required by school) and B) a student program (as
shared with class), using prescribed UbD planning structure.

A) Teachers Plan

or implicitly

Part One identifying features of HOW the AC:L is represented in the plan - either explicitly

Section A — overview
checklist of school
values, AC
capabilities/ priorities,
& sub strands

Section A shows how the plan summarises / highlights aspects of
the AC:L (capabilities, priorities, sub strands) in relation to the
unit plan. Note most sub strands are cross referenced to the
content of the unit.

Section B UbD Stage 1
- Desired results, &
Knowledge & Skills

The left side of the table highlights intercultural features (Gen
capabilities)

The right side of table Knowledge & Skills is represented by AC:L
Content descriptions by Sub strand. It provides a list of selected
CDs, setting a benchmark for content expectations in the detail
(Section C) that follows. Note not all CDs are included.

Section C UbD stage 2
- performance tasks

The list of tasks does not include explicit links to the AC:L but
does implicitly cover a range of sub strands (see the student plan
for more on this)

Section D —UbD Stage
3 —learning &
Teaching plan

This section highlights those features of the AC:L Achievement
Standards which are attended to in implementing the plan - to
give a benchmark for what is to be taught and how achievement
will be measured against the standard. The specific statements
from the Achievement Standard that will be addressed and
assessed are highlighted.

Source: Stephanie Andrews, Wilderness School, SA. Used with permission.
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B) Students unit program — there are no explicit links to the AC:L in this document as it is
designed for students. However implicit links can be seen throughout

Part One identifying features of HOW the AC:L is represented in the plan - either explicitly
or implicitly

A) introduction | This section provides students the opportunity to reflect on the concept
to be explored in this unit. There are no clear link links to the AC:L

structure

B) initiating This task shows clear links to sub strand 1.4 translating — creating lists of

task words & phrases in 2 languages and sub strand 2.3 the role of language
& culture through its focus on language associated with Chinese New
Year

C) Task 1 This Chinese New Year card text analysis task relates to sub strand 2.1

systems of language given the focus on analysing language & sub strand
1.4 as it involves converting culturally embedded Chinese texts into
English for others

D) Task 2 Creating a Chinese new year card involves substrand1.3 creating & sub
strand 1.5 reflection as language choices made need to be explained

E) Task 3 Listing & comparing customs in Chinese and reflecting on similarities in
English involves sub strand 2.3 the role of L&C

F) Assessment | The assessment portfolio — a series of task choices for students to
portfolio undertake involves particular sub strands per task, as outlined below.
task 1 - listing key terms involves sub strand 1.4 translating

task 2 — a diary entry of an imagined experience involves sub strand 1.3
creating with a bit of 1.5 reflecting

task 3 — creating a cartoon involves sub strand 1.3 creating & sub strand
2.3 the role of language & culture

task 4 — creating a bilingual poster involves sub strand 1.1 (getting things
done),

task 5 - comparing facts about celebrations involves sub strand 1.2
informing

task 6 — creating guidelines also involves sub strand 1.2 informing

task 7 — comparing celebrations also involves sub strand 1.2 informing
task 8 —an article on changes in customs involves sub strand 1.2
informing, and possibly 2.2 language variation and change

task 9 — reflecting on experiences in this unit involves sub strand 1.5
reflecting

Sub strand 2.1 systems of language would be evident in most tasks as
well

Source: Stephanie Andrews, Wilderness School, SA. Used with permission.
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A) Teachers Plan

Part two Evaluation - based on principles

1. IC orientation

The intercultural orientation of the plan is evident in several places;
In Section B the deep understandings and Essential questions
encourage students to explore the relationship between culture &
identity, and to consider how celebrations differ across cultures.

In Section C a number of the tasks display an intercultural orientation
as students compare and reflect on celebrations across cultures

In section D, extracts from the achievement standards (sentences 3,
20, 21) all display a focus on language & culture and their
relationship

2. Conceptual

In Section B the deep understandings and Essential questions

(themes) highlight an overarching, conceptual focus to learning in this unit.
3. Dialogic In Section B the Essential questions also display a focus on enquiry,
Enquiry as the driving force behind exploration of language and culture in

this unit

4. Interactions -
meaning
making -
(strand one)

In section C the performance tasks focus on personal meaning
making in language. There are few interactional tasks (as dialogues)
but there is a constant focus on sharing or communicating personal
insights and ideas about celebrations throughout tasks involving real
or imagined experiences across cultures

5. Analysis &
reflection
(strand two)

The tasks in section C are predominately focussed on the
Communicating Strand, underpinned by explorations of Language
and understanding of systems of language (sub strand 2.1) & the role
of language & culture (sub strand 2.3). These are more evident in the
student program.

6. Bilingual
(moving
between )

In section 3C tasks 1, 4 & 5 require bilingual responses.

In section D the highlighted statement 10 also emphasises the
importance of moving between languages thro translation or
bilingual representations of ideas

Source: Stephanie Andrews, Wilderness School, SA. Used with permission.
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B) Students Unit program

Part Two Evaluation - based on principles
1. IC orientation In section A the intercultural Orientation is evident in the focus

questions which are the focus for learning throughout the unit
In section E (task 3 ) students are encouraged to compare
experiences across cultures

In section F comparing practices across cultures is evident in a
number of tasks (4,5,6 & 7)

. Conceptual A conceptual focus evident in the focus questions in section A which
(themes) influence learning throughout the unit

. Dialogic In sections A & B students are encouraged to contribute to group
Enquiry discussion online, to share personal; perspectives or experiences in

response to questions posed. In section D (task 2 students are
requested to respond to questions and consider/ justify their
responses (why do you say that?), and to reflect on their choices of
images and words, highlighting an enquiry focus throughout their
learning and using of language.

. Interactions -
meaning
making -
(strand one)

In section F — tasks, while all tasks involve personal meaning making
and use of the target language, a number of tasks have a particular
interactive focus with a clear audience in mind for their
communication, tasks 4, 6, and 7 in particular.

. Analysis &
reflection
(strand two)

In section C the task and focus questions involve a degree of
reflection

In section E the task requires a reflection on celebrations across
cultures

. Bilingual In section B students develop s bilingual word list as their build their
(moving abilities to talk about celebrations in the target language
between ) In section F Tasks 1, 4, & 5 all require bilingual responses

Source: Stephanie Andrews, Wilderness School, SA. Used with permission.
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