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AUSTRALIAN CURRICULUM - LANGUAGES

%

»

Professional Learning Program

7

’)ﬁ\

s
i @
& % = PROFESSIONAL LEARNING
H g il
% 5 = Biennial Conference ® Twitter: @afmita
%, S ;
4kML‘\'P‘°‘; = National PL projects = E:secretary@afmlta.asn.au
1 2

AFMLTA

, S The AFMLTA provides vision, leadership, representation, advocacy
%‘quLTP‘A‘FD and support for quality teaching and learning of languages.
= ADVOCACY / REPRESENTATION = AFMLTA represents over

3,300 teachers of Languages

= Federal Government 5
nationally
= National Organisations
= Membership of your MLTA
(eg. ACARA, AITSL, ESA) gives you automatic
membership of AFMLTA
* PUBLICATIONS CONTACT AFMLTA
= Babel = W: afmlta.asn.au

= F: www.facebook.com/afmlta

AFMLTA Conference 2017

Save The Date!
= 6-8 July 2017
= Gold Coast, Queensland

= Further details: afmlta.asn.au

Links to Professional Standards

AFMLTA STANDARDS* LINKS
= EDUCATIONAL THEORY & PRACTICE:
Accomplished teachers of Languages and cultures keep up to date with
developmentsin thefield of education through professional learning
and professional reading.
= LANGUAGE PEDAGOGY:
Accomplished teachers of Languages and cultures have at their
disposal a range of methodologies for languages and cultures teaching
andin their practice select from thesein a principled way, takinginto
consideration the learners, the learning context, curriculum goals, and
the aspect of language being taught.

= LANGUAGE PEDAGOGY:
Accomplished languages and cultures teachers have a view of

curriculumin which planning, teaching, resourcing, assessing,
evaluatingand renewingare done coherently accordingto a principled
approach to languages and cultures teaching.

/ lards for Acc lished Teaching of Languages & Cultures
i dards-f Teaching-of-Languages-and-Cultures.pdf

*AFMLTA P

http: afmita.asn

Ready? Set? Plan!

Ready? Set? Plan!

Links to Professional Standards...

AITSL STANDARDS LINKS...

= Professional Knowledge:
2.3 Curriculum, assessment and reporting

= Professional Practice:
3.2 Plan, structure & sequence learning programs

= Professional Engagement:
6.2 Engagein professional learningand improve practice

Links to Professional Standards...
dd ilable on the AFMLTA website for:

AITSL/AFMLTA Standards alig|
= Chinese, French, German, Indonesian, Italian,Japanese and Spanish

Aligning
Standards
~ APANESE

Copyright © AFMLTA 2016. Materials may not be reproduced without permission.
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Program Goals

To further promote and support a national conversation
around the Australian Curriculum: Languages (AC:L)

To continue to stimulate engagement with and use of the AC:L
inlanguages classrooms across Australia

To exemplify principles, processes and programs to
begin planning with the AC:L

To promote teacher agency in working with the AC:L

Workshop Modules

* From conceptual framings to principles for planning for the AC:L

* Reviewing the structure, updating developments and considering
implications for planning with the AC:L

* Processes and considerations for planning with the AC:L

* Principles for evaluating plans for the AC:L
Module

e et 1 . I

3 gp sand d

ping teacher agency

)
)
)
J
)

KKK

MODULE 1- AFMLTA Ready? Set? Plan!

Australian Curriculum: Languages Professional Learning Program

Ready? Set? Plan!

Module 1
From concepts and approaches to principles for planning

CONCEPTUAL UNDERPINNINGS OF AC:L...

Through learninglanguages, students acquire
= communication skillsin the language being learnt

= an intercultural capability, and an understanding of
the role of language and culture in communication

= acapability for reflection onlanguage use and
language learning (of self and others)

(Overview: Rationale)

13

Module 1
From concepts and approaches to principles for planning

CONCEPTUAL UNDERPINNINGS OF AC:L...

= Learning languages broadens = Despite statusas a world
students’ horizons for language, English only is not
personal, social, cultural and sufficient
employment opportunitiesin
an increasingly interdependent ® A bilingual or plurilingual
world capabilityis the norm

(Shape Paper)

Interdependence means
peopleinall spheres of life are
required to negotiate
experiences and meanings
across languages and cultures

14

Workshop Overview

9.00am Welcome and Introduction

Module 1
Module 2

10.45 - 11am Morning Tea
Module 3

12.20-1pm Lunch
Module 4
Module 5
Reflection and Evaluation

4.00pm Conclusion

Module 1

From conceptual framings

to principles for planning
with the AC:L

10

Module 1
From concepts and approaches to principles for planning

SUMMARY

Right to engagement with two or = Role of language learningin
more languages and cultures building literacy and developing
othergeneral capabilities

Focus on communication AND
understanding

Recognition of diversity

Promotion of intercultural
capability: reflective about own
and others’ language use, and
processes for and contexts of Opportunitiesfor engagement with
meaning-making and development of identity

Engagement with plurilingual,
interconnected global context

15

Key projects and PL*: The last decade

2008 Intercultural language teaching  Australia-wide PL; website materials  Intercultural language teaching and
2010 and learning in practice (ILTLP) including discussion papers and learning
project (RCLC) UnisA) teachers’ programs

2009-  Professional Standards Project Australia-wide PLin three phases;  Professional standards for teachers of

2012 (PSP) (AFMLTA, RCLC UnisA, MLTAs)  website materials including languages and cultures; intercultural
teachers’ investigations pedagogies; learner diversity;

assessment

2010-  Teaching and Learning Languages: ~ Book with national distribution; Pedagogy; intercultural orientation;

2012 AGuide (The Guide) (RCLCUnisA)  website materials including assessment; planning; learner diversity
annotated program exemplars.

2011-  Mentoring and reflecting: Leadership PL; website including Professional standards for lead teachers

2013 Languages Educators and lead teacher of inquiry-focused leadership

Professional Standards (More
Leaps) (AFMLTA, RCLC UniSA, MLTAS)

2013-  Language Learning Space (LLS) Multiple projects to develop PL Online resources and PL; intercultural

2016 (ESA) modules and online teaching orientation; planning; language
resources for Asian languages specificity

2009-  National Asian Languages and Nationwide programs to promote Intercultural orientation; bilingual

2013 Studies inSchools Program Asianlanguages/studies programs; pedagogies; language-specific

(NALSSP) (DEEWR; multiple stakeholders) focus; studies of Asia; in-school practice

2015  Ready? Set? Gol (AFMLTA) Nationwide PL on AC:L AC:L underpinning concepts; structure;
teacher planning/experimentation

10
* Areading list is provided in the Ready? Set? Plan! booklet

Module 1
From concepts and approaches to principles for planning

AIMS OF MODULE 1

= Revisit underpinning concepts of Australian Curriculum:
Languages (AC:L)

= Review summary of recent literature, professional learning and
approaches to languages teachingand learning

= Consider:

= how the literature informs our understanding of and
connects with the conceptual framing of the AC:L

= how this understanding can guide planningfor languages
teachingand learningin a principled way

= Concepts and approaches = Principles for planning

il

Module 1
From concepts and approaches to principles for planning

CONCEPTUAL UNDERPINNINGS OF AC:L

Learning to communicate in two or more languages
is a rich, challenging experience

of engaging with and participating in

the linguistic and cultural diversity

of our interconnected world.

(Shape Paper)

12
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Some key conceptual literature*: The last decade

Key concepts/themes in literature Contributors (representative)

Intercultural language teaching and learning Fielding; Harbon; Kohler; Kramsch; Liddicoat;
orientation Moloney; Morgan; Scarino; Scrimgeour

Pedagogical stance; reflexive and inquiry-focused roleof ~ Cochran-Smith & Lytle; Kumaravadivelu; Harbon;

teachers of languages and cultures; aspirational Kohler; Kramsch; Morgan; Saunders;

standards; leadership qualities Scarino; Scrimgeour

c ing the i i Clyne; E. Ellis; Gearon; Hajek et al; Lo Bianco;
Slaughter

From i lism to plurili i i ionand Baker; E. Ellis; Fielding; Garcia; Hajek; Harbon;

bilingual programs Larsen-Freeman; Lo Bianco; Morgan; Moloney

Translanguaging; superdiversity Garcia; Pennycook; Vertovec

ICT and online resources; classroom flipping Absalom; Dale; Larsen-Freeman; Spurritt
Second language acquisition re-visioning East; Ellis; Ortega
Contentand Language Integrated Learning Coyle; Cross; Farmer; Marsh & Maljers

Languages assessment Elder; Knoch; McNamara; Scarino

* A reading list is provided in the Ready? Set? Plan! booklet

17

Major conceptual framings in literature

INTERCULTURAL LANGUAGE TEACHING & LEARNING ORIENTATION

= Connectedness of = Concept-based, shift from
languages, cultures and ‘topics’ focus
learning

Expanded view of ‘tasks’ to
include processes for
contextualised meaning

Focus on learners’
interpretation, meaning-
making, and identity

= Languages teachersas
= Recognition of prior mediators of understanding
understandingin and as reflexive inquirers

developing new
understandings

Alternative assessment
focus (tasks/processes and
Experiential, interactive reflection)

and reflective learning

18
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Major conceptual framings in literature
DIVERSITY

Diverse purposes for learning languages Diverse learning contexts

= language maintenance/engaging = different entry points, progression
with a new language and culture/as and exit points
mode of instruction for content
learning = (different foci/program types (e.g.
content-based learning, language
Diverse learners as subject)

* bringing variable individual = diversity within systems, schools,
semiotic resources, motivation and classes
interests, identity issues i
Diverse languages
Diverse teachers *  range of distinctive languages in
school and community programs;

= relationships & experience with
translanguages

the target language, with Australian
classrooms

19

Ready? Set? Plan!

Major conceptual framings in literature

PLURILINGUALISM

= Challengingthe = Less distinct boundaries
monolingual mindset between languages and
i cultures;increased
= Recognition of need for translanguaging

plurilingual semiotic
resourcesin interconnected
and interdependentworld

= Recognition of diversityin
individuals in use of
language and culture
(semiotic) resources

20

MODULE 1- AFMLTA Ready? Set? Plan!

Australian Curriculum: Languages Professional Learning Program

Ready? Set? Plan!

From conceptual framings to programming

Connecting learning over time

Sustained and integrated learner needs, capabilities and
approach to learning engagement

Longitudinal, conceptual
orientation to planning

Building connections withinand
across lessons, modules, years

Buildingupon learningina
coherentand development way

A pace which accommodates

25

Ready? Set? Plan!

Principles to take to programming and program evaluation

1. Adoptanintercultural orientation
2. Focus on concepts and conceptual learning

3. Use a dialogic, interrogative inquiry approach

(discussion for understanding)
4. Program forinteractions and experiences
5. Include opportunities for analysis and reflection

6. Provide a bi/plurilingual learning environment

(Informed by Liddicoat & Scarino, 2013)

26

Ready? Set? Plan!

From conceptual framings to programming

Use these conceptual foci and begin with

= intercultural language teaching = thelearner
and learning orientation
= contextoflearning
= recognition of diversity .
= purposesforlearning
= bi/plurilingualism
= connectinglearningover time

to develop a principled approach
to programming

21

From conceptual framings to programming

The learner

Curriculum needs to be adapted to individual learners’

= personal language and culture = experiences with the target
background language (athome, in-country, at
school)

= priorlanguage learning
experiences = currentand future intentions to
learn and use the target language

22

Ready? Set? Plan!

Principles to take to programming and program evaluation

1. Intercultural orientation

Learning to communicate across languages and cultures

Exploringissues emerging when learners’ language and culture is brought
into contact with the target language and culture

Providing opportunities to notice, compare, interact and reflect on learning,
on language and culture and their relationships, and on experiences of
communicating

Dealing with complexities of language and cultural difference — a focus on
recognising multiple interpretations as well as meaning making

27

Ready? Sel? Plan!

Principles to take to programming and program evaluation
2. Concepts and conceptual learning

= Afocus on concepts — levels of abstraction beyond language: ideas, issues,
values and beliefs

= Promotinglanguage learningas a means of gainingand sharing knowledge
and understanding experience across languages, cultures and communities

= Engagingin reasoningand abstract thinkingaboutissuesin language and
culture learningand about linguisticand cultural diversity

28

From conceptual framings to programming

The learning context

= The program: mandated/elective; = Entryand exit points (duration)
typeile £l M0y = Continuity and transition points

language as subject)

B 1= s s Y = Pathways (learner background)

intensity)

23

Ready? Set? Plan!

From conceptual framings to programming

The learning purpose

Language maintenance = Economic/career reasons

Curriculum/school/system
requirement

= Personal enrichment/choice

Engagement with users of a
language (e.g. as heritage
language)

Engagement with other languages
and cultures

24
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Ready? Set? Plan!

Principles to take to programming and program evaluation
3. Dialogic, interrogative inquiry

= Plan forinteractions

= Focus on questions that encourage a process of inquiry and dialogue
thatleads to understanding

‘responsive understanding’ (Bakhtin, 1992)
= Promote deep thinking

29

Ready? Set? Plan!

Principles to take to programming and program evaluation

4. Interactions and experiences

Approachinglearningas social and experiential, for personal meaning
making and to allow for interpretation of experience

Providinga range of interactions and experiences in and with the target
language

Engaging with variability of contexts, purposes, interactants, etc

Engaging with language and culture as either performersin or analysers of
interactionsacross cultures

30
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Australian Curriculum: Languages Professional Learning Program Australian Curriculum: Languages Professional Learning Program

i Module 2A: Curriculum documents Romy? el? P
Principles to take to programming and program evaluation Principles to take to programming and program evaluation Australlan Curriculum .
Version 7.5 Version 8.1
5. Analysis and reflection 6. Bilingual/plurilingual/cultural environment
= Recognisinglearners’ roles as = Connectingunderstanding of M Od u |e 2A
= Both analysers of language and culture in communication, as well as = the targetlanguage system with learners’ understandings of the English
participantsin interaction language CUrriculum documents

= |earners’ own language and culture with the target language and culture
= |earners' current communicative experiences with their experiencesin
and with the targetlanguage

= Afocus onlanguageas
= An object of study (a code), as well as a resource for meaning making

= An awareness of others and their perspectives

= A capacity to be changed through analysisand reflection

31 32 37

Module 2A: Curriculum documents Module 2A: Curriculum documents
Module 1 Reflection Sequence of Content pdf (F-10/7-10)
Use the reflection pages to write yourself some notes from this module. M Od u | e 2 SEQUEN Gk O a7t MU=
The following questions can be used as a guide. (previously Scope and Sequence)

1. How do the conceptualideas from the AC:L fit with your current A summary document which

planningapproachesand your ‘stance’ as a teacher of languages? Updating developments includes

»

2. How do the conceptualideas from recent projects and literature fit 3 g 3 O Gk

with your current planningapproaches and your ‘stance’ as a reviewing the structure, and — Syt

teacher of languages ? = i M e =- St rands

3. What %aps can you see in your own readingand inquiry that you conSIderlng Impllcatlons for plannlng ‘

wouldlike to explore, to assist with planningand your own PL, so . .
that you have more agency as a teacher of languages? Wlth the AC:L

= Threads

— = Content Descriptions

4. How well do you think the list Qfﬁrin_cip_lesto take to planning will
suit your teaching context? Which principles are most in focus for e
you? Which are not, and why?

33 34 39 40

Module 2 Module 2 . ) Al === Ol
. - . ! . . L ; Module 2A: Curriculum documents
Updating, reviewing, considering implications for planning Updating, reviewing, considering implications for planning Jra—

SEQUENCE OF ACHIEVEMENT PDF

°2 g | e a—— e (0 ey ey o —

AIMS OF MODULE 2 KEY SECTIONS

. . . = Summary of Achievement Standards across sequence
= To review design and structure of the curriculum

= To consider the implications of the curriculum

v B. Curriculum structure, detail and implications for planning .
structure on planning

T Pl et
= To consider how to linka context-specific teaching -- — ?_"_
program to the AC:L at different levels of planning —
32 36 A 4
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ACa ) === | Ao

. Module 2A: Curriculum documents _
Module 2A: Curriculum documents . . Module 2A: Curriculum documents
Print Options
SEQUENCE (INTERACTIVE) LINKS TO RESOURCES

= Choose this PRINT icon to select parts of the curriculum document

= A comprehensive interactive document which includes: to ‘dogigleaEi v orclT RORRIES ‘

Click on the unique code (e.g. ACLINC91) for each Content Description

Then click on the Scootle image or Language Learning Space image which appears on a
‘pop-up’ screen, to be taken to a range of resources which may be useful in addressing this
Content Description

=t s 8 —
ity i g gy ey
8 8TH B o e s v . s .
T Y O ——
et —————————

= Band Description

et Samsenss Tomrs 148 (o | R3y) Sompumns (Yours f ot § o atng  {rewtng | ALEEINY .
S i e A T i = Content Descriptions
| — o e, e s ._"-"...-.-.""-'. —— T -
| E I TSI STINIIIIUIT T e e e v e o 2 v v = Elaborations B . gt s e (e G W o e Py T T Y 01 T e o
e s e e L B e e e e e e oy amngn $Ae arter oy P gy, Gnateg Soy et hpon Tutemn. sang. Wy
e i e s o i - i 8 e P it e e ) — Tt Apmns
e e | = Achievement Standards
[P pe—
| = Links to Resources (Scootle etc) = Select this PRINT icon to ‘print’ the current page. "
— 1
I
43 44 49
Ready? Sel? Plan! Ready? Set? Plan! Ready? Sel? Plan!

Module 2A: Curriculum documents
View = : Content Descriptions for 1 Band

‘Sequence’ Materials - Choose your view! ® = e ' m— LINKS TO RESOURCES

INUONEUAMN e e

Module 2A: Curriculum documents Module 2A: Curriculum documents

Customise the way you view the curriculum sequence materials

Professional Learning Modules relatingto AC:L
online to match the way you want to use it available on the Language Learning Space M Od ] | e ZA
N = Use the filters = Select the — 1
— . " \J >

T Comm tommees down the left =l E layout options o\ o QUIZ

e mnare hand side to from the top a7
- P select which right hand
21— —— information you corner to view
— want to see. _the infarmation et A

— in various i Oeere Loy oqe The Aurtrallan Curricbn
TR formats. tnchareian
& oot onat http://www.lls.edu.au http://www.lls.edu.au

il /teacherspace/profess /[teacherspace/profess http://www.lls.edu.au/tea

N Al ionallearning/2041 ionallearning/18 cherspace/professionallea
neey rning/1145
- .- n-v".

45 51 52
Ready? Set? Plan! Ready? Set? Plan!

Module 2A: Curriculum documents

Module 2A: Curriculum documents

View |]]: Content Descriptions: F-6/7-10 View = : Content Descriptions & Elaborations for 1 Band Look at this excerpt from the AC:L and answer the questions on the following slide

Quiz

(L% R — . What language is this curriculum for?

Which version of the curriculum is this excerpt from?

S — -

How many Elaborations are listed?

What is the name of the sub-strand?

What band is this excerpt from?

Which sequence is this from? F-10 or 7-10?

B e TEEEESELOTS S

What 6 things does the Content Description say children will speak about?
1.

ORI

53

54
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MODULE 2 - AFMLTA Ready? Set? Plan!

Australian Curriculum: Languages Professional Learning Program

Quiz Answers

Module 2B: Implications for planning using the AC:L

Some broader issues

= Time on task

What are the implications for learners’ capacity to reach Achievement
Standard - when time on taskis limited?

Variation from ‘indicative hours’ used for writing the curriculum
= Different entry/starting points

Which Pathway/s are relevant: F-10 or 7-10 — when learners enter the
program at different year levels ?

How can Content Descriptions and Achievement Standards be used
when a language program does not begin at Foundation/Year 7?

e.g. Languages beginning at Year 5 or a Year 7
‘language taster’ course of a language in one term?

= Others? Gather ideas on your reflection sheet as you work through the

materials
61

Module 2B: Implications for planning using the AC:L

Implications for planning using the AC:L
in relation to
curriculum structure and detail

Languages curricula and Pathways
Learning sequences and indicative hours
Bands of Learning and Band Descriptions
Strands, Sub-strandsand Threads
Content Descriptionsand Elaborations
Achievement Standards

ORGP [ B

62

1. What language is this curriculum for? French
2. Which version of the curriculum is this excerpt from 8.1
3. How many Elaborations are listed? 4 M Od u | e 2 B
4.  What is the name of the sub-strand? Socialising . . . .
syl . SRR Implications for planning using the AC:L
6. Which sequence is this from? F-10 or 7-102F-10 Exploring curriculum structure and detail
7.  What 6 things does the Content Description say children will speak about?

1. greetings

2. farewells

3. thanks

4. introductions

5. self

6. family

55 56
Ready? Set? Plan! Ready? Set? Plan!
Module 2B: Implications for planning using the AC:L Module 2B: Implications for planning using the AC:L
A note on implementation Implementation: What the AC:Ltells us
= The Australian Curriculum can be used = Schools develop tailored local curricula

Relevant curriculum and school authoritiesin each state and
territory make decisions about the implementation of the
Australian Curriculum in their schools

Source: http://www.acara.edu.au/curriculum/foundation - year 10.html (Accessed 22 January 2016)

More information about the implementation of the Australian
Curriculum in each state and territory by curriculum and school
authorities can be found on the ‘Foundation — Year 10’ page of
the ACARA website

57

flexibly by schools, according to that meet the needs of their students
jurisdictional and system policies and
schedules, to develop programs that
meet the educational needs of their

students and that extend and challenge

= either directly from the Australian
Curriculum, in some states and
territories

students = or from curriculum documents
incorporating the Australian Curriculum,
Schools implement the Australian in others

Curriculum in ways that value teachers’
professional knowledge, reflect local
contexts and take into account
individual 1 ’ family, cul I and
community backgrounds

58

Ready? Set? Plan!

Module 2B: Implications for planning using the AC:L

1. LANGUAGES CURRICULA AND PATHWAYS

All Language Curriculum documents are now available on the Australian
Curriculum website:

http://www.australiancurriculum.edu.au/languages/preamble

= For French, German, Ind ian, Italian, Jag Korean,
Modern Greek, Spanish,
F-10 curricula for SECOND LANGUAGE LEARNERS
(dominant cohort for that language in the current Australian context)

= For Vietnamese, Arabic, Hindi & Turkish,
F-10 curricula for BACKGROUND LANGUAGE LEARNERS

= For Chinese, pathways have been developed for three learner groups: F-10
for SECOND LANGUAGE/BACKGROUND LANGUAGE LEARNERS; 7-10 for
FIRST LANGUAGE LEARNERS

63

Module 2B: Implications for planning using the AC:L

Other frameworks

= A Framework for Aboriginal Languages and Torres Strait Islander
Languages developed to cater for different learner pathways that also
take account of the state of the particular language is now available

= A Framework for Classical Languages and the Auslan curriculum
document will be released in 2016

Implications
= What are the arrangements for providing curriculum in OTHER languages?

= What are the policies towards developing curriculum for other learner
pathways in a particular language?

= What is the relationship between the Australian Curriculum and programs
which offer more intensive learning opportunities, such as CLIL and

Immersion programs? 64

Ready? Set? Plan!

Module 2B: Implications for planning using the AC:L

Using AC:Lin program development: Some considerations

How should a What needs to be How might the plan
program relate to considered and be structured?
the AC:L? included? 5
= toinclude
= in relation to the = in relation to principles conceptual/principled
‘architecture’ of the for planning quality thinking
AC:L programs
= toaddress
= in relation to = in relation to local/system
conceptual local/system requirements
underpinnings requirements

to provide sufficient
detail for self and
others to use it

59

Module 2B: Implications for planning using the AC:L
The main issue

In preparing a program of learning for a specific school site
and learner groups:

= How should an overall program be organised to include learning tasks
and experiences using language that:
= are structured accordingto the Sub-strands?
= refer to specific Content Descriptions?
= areinspired by relevant Elaborations?
= are designed to enable students to work towards the standardin the

Achievement Standard for this year level or Band?

60

Module 2B: Implications for planning using the AC:L

2. LEARNING SEQUENCES

The design of the AC: L provides for different entry points
across Years F-10, reflecting current practice

For SECOND LANGUAGE LEARNER and BACKROUND LANGUAGE LEARNER
pathways, there are two learning sequences:

= F-10 sequence

= Years 7-10 (Year 7 Entry) sequence

For FIRST LANGUAGE LEARNER pathway, there is one learning sequence:
= Years 7-10 (Year 7 Entry) sequence

Achievement Standards for the end of Year 8 and the end of Year 10 in the
F-10 sequence are not equivalent to the Achievement Standards at the end
of Year 8 and the end of Year 10 in the Years 7-10 (Year 7 Entry) sequence

65

Ready? Set? Plan!

Module 2B: Implications for planning using the AC:L

Indicative hours guiding the writing of curriculum for Languages

Level |Allocation Distribution % of total teaching
timelyear
F-6

- 350 hours For example: 5%
75 mins/week F-6 OR
2hrs /week 3-6

7-8 160 hours 2 hours / week 8%
9-10 Afurther 160 hours 2 hours / week 8%

Source: ACARA (2011) Curriculum_Design Paper

Implications

How do I apply the curriculum if my time allocation doesn’t meet the ‘indicative
hours’ which guided the writing of the curriculum?

66
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Australian Curriculum: Languages Professional Learning Program

Module 2B: Implications for planning using the AC:L

3. BANDS OF LEARNING & BAND DESCRIPTIONS
Content and Achievement Standards are described in

= Band Descriptions
provide ageneral description of language learning typical at
particularyearlevels along F-10 continuum

= Bands of Learning
alongan F-10 continuum
= F-Year 2, Years3-4, Years 5-6, Years 7-8, Years 9—-10
alonga Year 7— 10 continuum
= Years 7-8, Years 9-10
Implications

= How do | apply a two year band of learning curriculum in
planning for a year level —and module level program?

67

Module 2B: Implications for planning using the AC:L
4. STRANDS, SUB-STRANDS & THREADS

Strands — Sub-strands

= Strands

= Contentisorganised in two interrelated strands:
COMMUNICATING, UNDERSTANDING

= Sub-strands

= Sub-strands reflect dimensionsoflanguage use and the related
contentto be taughtand learned within each strand

= Communicating: 5 sub-strands
= Understanding: 3 sub-strands
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Module 2B: Implications for planning using the AC:L

Sub-Strands and Threads (sample from Chinese)

COMMUNICATING STRAND
SOCIALISING Socialisingand interacting
Taking action and transacting
Buildingclassroom language
INFORMING Obtainingand usinginformation
Conveyingand presentinginformation
CREATING Participatingin and respondingto imaginative experience
Creatingand expressingimaginative experience
TRANSLATING  Translatingand interpreting
Creatingand usingbilingual resources
REFLECTING Reflecting on the experience of intercultural
communication
Reflecting on identity and intercultural communication
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Module 2B: Implications for planning using the AC:L

Sub-Strands and Threads (sample from Chinese)

UNDERSTANDING STRAND

SYSTEMS OF Sound and letter knowledge

LANGUAGE Grammatical and vocabulary knowledge
Text structure and organisation

LANGUAGE Language variation in practice

VARIATION AND Language change

CHANGE The nature, function and power of
language

ROLE OF LANGUAGE  Language culture and communication
AND CULTURE
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Module 2B: Implications for planning using the AC:L

Communicating Strand: Sub-strands

“m
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Module 2B: Implications for planning using the AC:L
Understanding Strand: Sub-strands

st Jsubsrond—[oosrotion |

Understanding: Systems of Understanding language as a system, including

Module 2B: Implications for planning using the AC:L

Implications of Strands, Sub-strands and Threads for planning
= How do | provide a balance and fair distribution of learning experiences
across the sub-strands and threads - within a module and over time?

= Should learning experiences be sub-strand specific or should they
integrate a number of sub-strands/threads?

= Are all sub-strands and threads of equal value? Should some be covered
more often than others?
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Module 2B: Implications for planning using the AC:L
5. CONTENT DESCRIPTIONS & ELABORATIONS

Content Descriptions

= describe the knowledge, —
understanding, skills, concepts,
processes and text types that
teachers are expectedto teach and ==

students are expected to :
develop/learn at thatband leve|] ~— = === ’ =

= specify content to be taughtin
holisticand integrated way

= do not provide prescriptive
directions for teaching

= are not ‘learning outcomes’
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Communicating:  Socialising  Interacting orally and in writing to exchange, ideas, opinions, Analysing language sound, writing, grammatical and textual
Using experiences, thoughts and feelings; and participating in language and conventions.
language for planning, negotiating, deciding and taking action. culture as a
communicative . . P . .
pem— Informing  Obtaining, processing, interpreting and conveying If:::"”:;i};’"und Language Understanding how languages varyinuse
interpreting information through a range of oral, written and multimodal creagn mianin variation and (register, style, standard and non-standard
- am'i texts; developing and applying knowledge. 9 9 change varieties) and change over time and place.
exchanging Creating Engaging with imaginative experience by participating in,
meaning responding to and creating a range of texts, such as stories, The role of Analysing and understanding the role of language
songs, drama and music. language and and culture in the exchange of meaning.
Translating Moving between languages and cultures orally and in culture
writing, recognising different interpretations and explaining
these to others.
Reflecting  Participating in intercultural exchange, questioning reactions
and assumptions; and considering how interaction shapes
communication and identity.
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Sub-strands — Threads
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Module 2B: Implications for planning using the AC:L

Examples of AC:L Content Descriptions — Key Concepts & Processes

Japanese - Years 7 and 8 Years F-10 Sequence 4l GRS

Strand: Communicating, Sub-strand: Socialising Concepts are the big ideas that students

Thread: Socialising and interacting; Interact with Mok The ETERE the yvord ERICERt
... marks a shift from description to

f)thers to- share interests an_d 'experiences,_exchange conception. The curriculum should invite
information and express opinions and feelings students ... to consider how facts and
features relate to concepts or principles.

[Key : lifestyle, ication, experience,

opinion; For example, a description of a house can
lead to a consideration of the concept of

Key processes: interacting, recounting, responding, ‘home’ or ‘space’.

elaborating]

This shift is necessary because it is concepts
Thread: Taking action and transacting; Engage in that lend themselves most fruitfully to

activities that involve collaboration, planning, :ntercultural corv“)a.rlsonﬂandAenga%e .
organising, negotiating and transacting earners personally in reflection and make
deeper connections in learning.

[Key iation, tr
presentation, instruction;

The descriptions of concepts and processes
areillustrative. They should be seen as
. . . neither comprehensive nor exhaustive.
Key processes: planning, budgeting, comparing,
sequencing] (Australian Curriculum: Languages
F-10-Curriculum Design Paper [2013] p.16)
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Module 2B: Implications for planning using the AC:L
Examples of AC:L Content Descriptions — Level of language and content specificity

Japanese - Years 7 and 8 (F-10 Sequence)
Socialising Informing

= Locate key points of
informationin a range of
such as asking and texts and resources and
responding to questions, use the information in new
requesting help, repetition ways
or permission, following
instructions, or giving praise
and encouragement

= Interact in classroom
routines and exchanges

= Present factual information
about aspects of Japanese
and Australian lifestyles in
spoken, written and digital
forms
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Module 2B: Implications for planning using the AC:L

Implications of Content Descriptions

Key concepts and processes

= What are the purpose of these concepts and processes — if the content
descriptions are prescriptive —what am | to do with these aspects?

Level of language and content specificity

= How can | adapt these content descriptions to give them more content
and language specific relevance — to my language , my learners and
their current state of learning?
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Module 2B: Implications for planning using the AC:L

5. CONTENT DESCRIPTIONS & ELABORATIONS
Elaborations

= provide examples of aspects of each content description:illustrations,
descriptions or examples to indicate possibilities for teaching

= are intended as complementary support material
= are neither comprehensive nor prescriptive

= are not ‘learning outcomes’
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Module 2B: Implications for planning using the AC:L

Achievement Standards: An holistic statement

Achievement Standards ... describe the learning expected of students at
each year level or band of years

Each achievement standard is described in two paragraphs. Typically,
the first paragraph describes what students are expected to understand,
and the second paragraph describes what students are expected to be
ableto do having been taught the curriculum content.

The Achievement Standard for each .. band should be read as a whole
(thatis, the ‘understanding’ and ‘skills’ paragraphs are read together)
and in the context of what is to be taught (content descriptions) for
thatyear or band

The achievement standard also allows teachers to monitor student

learningand to make judgments about studentprogress and
achievement
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Module 2B: Implications for planning using the AC:L

Implementation: What the AC:L tells us about using the
Achievement Standards in planning
= The Australian Curriculum Achievement Standards are an important focus for

teachers in initial planning and programming of teaching and learning
activities

They provide teachers with a statement of learning expected of students at
the end of a year or band of years, and assist in developing teaching and
learning programs

Teachers use the Australian Curriculum Achievement Standards and content
to identify current levels of learning and achievement, and then to select the
most appropriate content (possibly from across several year levels) to teach
individual students and/or groups of students

Teachers develop teaching programs designed to build on current learning. In
each class, there may be students with a range of prior achievement (below, at
or above the year level expectations).
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Module 2B: Implications for planning using the AC:L

Examples of AC:L Content Descriptions and Elaborations for Communicating:
Socialising; and Understanding: Systems of Language (extract from Japanese Year 7-8)

Socialising: Content description: Systems of Language: Content description
Interact with others to share interests and experiences, Understand how to control elements of the Japanese
exchange information and express opinions and feelings grammatical system to express a range of ideas and

Content Elaborationt experiences in written and spoken forms, and
recognise the systematic nature of verb conjugation
= engaging in face-to-face or online discussions with

peers and other Japanese-speaking contacts about Content elaborations

shared interests and experiences, such as sport, food, = further developing metalanguage to describe & increase
study or music, for example, 7> 5 TZ L E3 4% control of ical conce 1 ,
Wi, THEHT)ETF, such as noun modifiers or speech styles

= describing daily routines &schedules for a week,
using a range of particles to form sentences, for
example, N (BCL)IS FBT SLBIDE CIFAE
B(F)RET .

expressing opinionssuch as % — 7 f [T/ 5 21>
WTF, 2RO LVWTT,

recounting experiences such as holidays, special

events or celebrations through email or face-to-face = using LY and 7% adjectives inthe present tense, for
conversations, example, UYL, 72OLLY, LIV, and negative
for example, ¥ = T/8—F 4 —% LE L7zh, 72 forms, for example, & (=AY <ALy

nEEELE * understanding that the exact word order of noun
) o g phrases is not important as long as they appear before
sharing and comparing information about teenage the verb & are accompanied by correct particles
life, daily routines and responsibiliti und N ) .
i = ~ E lerstanding the role of sentence-ending particles in
for example, D72 LI 5 b2 b4 2 ) £ThHS conversation, such as 4a for confirming or expecting a
XFET, Th, K(EB)ELRIASATITEET, response and d& for emphasis
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Module 2B: Implications for planning using the AC:L

Strand Communicating: Content Descriptions, Threads & number of elaborations.
Examples of AC:L Content  [sustane Number of elsborations per thread
Elaborations Socaliing « Soclalsing and interacting ®
23 threads * Taking action and transacting )
Number of elaborations «Building classroom language. (6)
per strand: Informing + Obtaining and using information )
10 threads Conveying and presenting Information (5)
= Communicating Cresting pating g perience (5)
atota | o f 64 11 threads » Creating & expressing imaginative experience (6)
. Transating, * Translating and interpreting )
elaborations 10thveads « resting and usingbngual escurces 5)
- H Reflecting (5!
;J?gte; I'IS;? Z(Zjl ng 10Uweeds ity and ntercultural

elaborations

Strand Understanding: Content Description Threads & number of elaborations

Sub-strand Number of elaborations per thread
(sample: Year 7-8 Japanese) Systems o language + Sound and letter knowledge @ags)
26 threads + Grammatical and vocabulary knowledge (13)
+ Textstructure and organisation  (4)
{ation and ch . practice ()
10threads + Langusge change

(6
* The nature, function and power of language (0)

The role of language and culture
6 tweads

« Language culture and communication (6]

oz
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Module 2B: Implications for planning using the AC:L

Implications of Achievement Standards

= How do | integrate the Achievement Standards into my planning
processes?

= [f they are to be read ‘as a whole’ how do | monitor and record progress
towards achieving these standards?

= What format might best allow me to check or monitor progress — over
time?
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Module 2B: Implications for planning using the AC:L

Linking the AC:L Achievement Standards and planning processes

= Attend to Sub-strands overtime = Connectwith the AC:L

— recursive, dynamic Achievement Standards over
engagement time — not againstasingle
assessment event

Acknowledge the bilingual
nature of language learning—
appreciate the role of both

Achievement standards are
based on a desired notion of

languages & cultures when time on task and learner
eliciting understandings and background —future work
abilities samplingacross tasks, contexts,

time on task etc will improve our
understanding of standards for
each language

Assess progress against short
term and longer term gaols—
regularly, and in diverse modes
or contexts
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Module 2B: Implications for planning using the AC:L

Implications of Elaborations

Elaborations provide examples of aspects of each content description to
indicate possibilities for teaching

= How can | adapt these examples to suit each specific module in my
plan and yet ensure sufficient coverage over the longer term?

= Do they provide me opportunities to enrich my plan with more
conceptual, more intercultural approaches to teaching and
learning?

= Do they provide me with evidence of how to create more
experiential learning opportunities in the language for my learners?
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Module 2B: Implications for planning using the AC:L
6. ACHIEVEMENT STANDARDS

Achievement Standards describe

= whatstudents are typically able to understand and do

= expected achievement with emphasis on the depth of conceptual
understanding and the sophistication of skills

= the quality of expected learning

* For each language the achievement standards will be accompanied by
portfolios of annotated work samples that illustrate the expected
learning (available 2017)
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Module 2B Reflection

Use the reflection pages to write yourself some notes from this module
section. The following can be used as a guide.

Go back over the slidesin Module 2B and identify:

1. 2-3‘implications’ questions/issues that are relevant to your context.
Discuss these with others atyour table, and note ways you might address
these concerns.

2. Which aspects of the curriculum are most ‘familiar’ to you? How are you
attending to these in your planning?

3. Which aspects of the curriculum are most ‘unfamiliar’ to you (e.g. the idea of
‘achievement’ rather than ‘outcome’)? How do you think you canwork with
this aspect to meet the requirements of the curriculum? What might you need
to adapt?

4. How familiar are you with ‘navigating’ the online curriculum? Which ‘view’
works best for you? How do you think you will use the online curriculum?

5. How useful are the links to other resources? Discuss with others at your table.

89

Morning Tea
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Module 3

Processes and considerations

for planning
with the AC:L

Module 3

Key Sections
A. Layers of planning

B. Ways in to planning

Ready? Set? Plan!

Module 3A: Layers of planning

1. MACRO LEVEL PLANNING

Long term program, a full
learning sequence for
specific groups of learners in
one school context over a
band or year

2. MESO LEVEL PLANNING

Modules (term or unit)
representing a focussed
sequence of related learning
experiences for a specific
class

3. MICRO LEVEL PLANNING

Lesson plans, highly context
specific, focussed on
dialogue and enquiry based
learning experiences for
groups of learners in or a
whole class

Module 3A: Layers of planning

1. MACRO- BAND/YEAR LEVEL PLANNING

= A full teaching-learning- = An overview of assessment —
assessing sequence for specific how learners progress and
groups of learners in one achievements will be
school context measured over the year

An overview of content — = Key principles — concept-
what concepts, content areas based, holistic, connected,
and language structures and breadth, sufficiency, relevance
features learners will engage

with over the year

An overview of experiences -
how learners will learn to talk
about and learn to do in and
with the target language and
culture over the year

98
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Ready? Set? Plan!
Module 3 Module 3
Issues in program development Features of Planning Sope and Sezuence
1. What is the purpose of your plan? Who will read it and why? SCOPE, SE Qs L IS EME
What do you really need to include to be sure the program is Scope
appropriate? = Concepts

2. What level of detail is necessary in a program for a band/year
level, semester/term, or a module?

What should it provide in order to be effective, yet not
unnecessarily detailed?

3. What format will best structure the detail required?

How should the program relate to the AC:L?

93

= Content areas

= Language structures and
features

Sequence
= Texts, Interactions
= Experiences, Reflection

Assessment scheme

= Range of tasks /
experiences related to
recent learning experiences

and progress over time ASSIESSMENT : .;.....-,w.. 7
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Module 3A: Layers of planning

Ready? Set? Plan!

MACRO- BAND/YEAR-LEVEL PROGRAM LINKS TO THE AC:L

REQUIRES:

A reflection of

= the Band Description - as appropriate to year level, learning context, learner group
An orientation toward

= Achievement Standards (in first OR second year of learning OR both)

A refinement of

= Strands and Sub-strand Content Descriptions

Scope

= concepts linking program, content areas through which concepts are addressed,
overview of language structures and cultural features to be introduced

= includes key CDs covered during the year

Sequence

= asummary of key learning and communication experiences (CDs) in a developmental
sequence - to be further elaborated through series of modules/units to provide a
higher degree of specificity to concept, content, context (text-type, audience etc)

Assessment

= scheme of key assessment events across the entire program encompassing all sub-

strands if possible, in an integrated fashion 0

Ready? Set? Plan!

Module 3A: Layers of planning
2. MESO - MODULE (TERM/UNIT) PROGRAM

Each module represents a focussed sequence of related interactions and
experiences for a specific learner group. This sequence:

Is conceptually organised and = Observes key principles—
interrelated, constitutingan explicit links to year plan,
elaboration of the year level conceptual development of
program, oriented toward a language, culture and
particular concept or content communication, a focus on
area learninginteractions and
communication experiences,

* Providesa succinct, but and personal reflection

concept/content specific
outline of what will be learned, = Is often plannedinrelationtoa
when, and how, and how predetermined sequence of

progress/achievement will be language content,
monitored communicative activity and
exercises outlined in a textbook

100

Module 3A

Layers of planning
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Module 3A: Layers of planning

AIMS

= To review the layers of planningfor developinglearning
over time

= To provide some possible structures for developing plans at
different levels

keeping in mind the importance of knowing your learners in
order to plan effectively
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Module 3A: Layers of planning

MESO (MODULE/TERM/UNIT) PROGRAM LINKS TO THE AC:L

REQUIRES

A refinement and elaboration of Content Descriptions from targeted sub-strands as
appropriate to concepts and content area and communication goals, and a reflection
of the Content Elaborations in terms of the nature of intended learning interactions
and communication experiences
Scope
= A detailed outline of concepts, content areas and language structures and
features to be introduced/covered in the module
= A summary of specific Content Descriptions as key communication goals, made
concept- and content area-specific
Sequence
= Asequence of key learning interactions, communication experiences and
reflections, incorporating language features, cultural concepts and texts related
to core concepts and content area

= Presented in the form of concept/content-specific Elaborations
Assessment

= Specific assessment items/events aligned to identified substrands (CDs),
contributing data toward longer term reporting against Achievement Standardg);

Module 3A: Layers of planning

3. MICRO - A SEQUENCED PROGRAM OF LESSON PLANS

= Highly context specific, focussed on = On ways of engaging learner in
dialogue and inquiry-based learning discussion and reflection on
interactions and communication language culture and
experiences communicating across cultures,

On learner interpretation and
meaning making in the context
of language learning and using,

Detailed and differentiated learning
interactions and experiences

Providing clarity of purpose, context,
texts as sources of linguistic and
cultural input, processes of interaction
and enquiry, communicative
experiences and reflection

On appreciating culture in the
context of communication across
contexts and communities,

On language as both a resource
for meaning making and as an
object of analysis

Key principles — a focus on planning
for interaction
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Ready? Set? Plan! Ready? Sel? Plan!
Module 3A: Layers of planning Module 3A: Layers of planning Module 3A: Layers of planning SAMPLE PROFORMAS
MICRO (LESSON-LEVEL) PLANNING LINKS TO THE AC:L NANO (MINLLESSRERHERIEEANIING L INKSIGEHE AC:L RECONCILING AN ASSESSMENT SCHEME TO THE AC:L CONTENT DESCRIPTIONS
REQUIRES REQUIRES .
d Sample assessment scheme reconciling sub-strands across modules . Long term programming
= Detailed elaborations of engagement in meaningful communication in = Sequence = (Possibly) Assessment
the context of classroom interaction .
]
= Scope = Elaborations of detail = Preparingfor or St temssmants | Tem Tem e Tem Module programming
= specific to concept, content and context to be explored of small section of undertaking nominated P— - .
= texts to be used, language structures and features to be discussed lesson, linked to assessment — Stand @ g Lesso n pla nni ng
= Sequence content elaborations events/processes Sodlieg ! il
= Elaborations of learning interactions, communication experiences, o P : : Wnbovming vl n
personal reflection, aligned to specific sub-strands / threads, Lea’”'f‘g interactions if Creating
. . occurring (may be
= key questions to be used to engage learners in thinking about, p N
talking about and reflecting on concepts encountered in the context teacher presentation), Translting v v
of communication experiences communication Reflecting AR EREREE
= Scaffolds and supports to be used to assist / maximise learners experiences, links to P
engagement with concepts, texts, task etc threads, as applicable Strand U e
= Assessment ! Systems of language v v v Vo ww
= preparing for or undertaking nominated assessment events * Scaffolds an_d supports Language vaiaton & change | ¥ vw
to be used (if any)
The role of language & culture vlv|w
103 104 109 110
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= : ; E == LONG TERM PROGRAMMING MODULE PROGRAMMING
Module 3A: Layers of planning Module 3A: Layers of planning
OPN— - ——— pom—
ASSESSMENT AND REPORTING AND THE AC:L ot - e oy -
e L L L S e —— g s [t [ o—
N ! ! . LAYERS OF PLANNING - CONCLUSION — — I i
Key principles in ASSESSING PROGRESS in language learning and using s o = i
Key principles in ASSESSING PROGRESS in lan, learning an in, e —— [ — 1
A focus on learners’ = connections between own Y Princiess s RO GRES Sl apeRszalicarning and using e JESy—
Lo e PP UT——
language culture and identity = A program-—a focussed = A set of opportunities for ey s o £ M e s 04§97, b n EE——— S |
= interpretation and meaning making and that of others and coherent learninglinked to - ) vt T iy i
— ———— ———
A, X d " representation of learning curriculum intentions hamine ¢ . — Fenor e
= reflection on engagement with caming A e | priorities overtime B =
developmental and individual | i | e —— ——
language and culture and at different levels of = An organiser focussed on B T ——
experiences of communicating N e orstooiln conceptualisationand building colnnectlo_ns ffJ"I tervmny ,:"— e |
tual understandi £ the context of learners’ exemplification co]cr;cetptua;e,:xpenentla b e '
= conceptual understandings of backermind ano L, nce reflective learning p— b
language, culture and priorglearning 1] : 4 = Aset of intentions- based S LTI :
communication achiey e on understandings of o {-\focus on learners, on " et e e s
AT o S e G e ey e u
needs purposeful use qf e — — 0
language, over time [ORSR.
[
[emre———r-ery
e 7 I
| -~ | L T T
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. e / Module 3A Activit :
Module 3A: Layers of planning Module 3A: Layers of planning LESSON PLANNING \
. g . . RECONCILING AN ASSESSMENT SCHEME TO THE AC:L CONTENT DESCRIPTIONS RO SR—. 1. Spend some time looking overthe three planningtemplates
Relating planning to assessing over time [ :.:.-..—.—;-——j..:'..: . prowdecc‘i.f::-low us%ful arﬁ these fc|>|r ou in your contel-xt? What |sd
o T e v v | . S i 2
Sample assessment scheme reconciling assessment items to key sub-strands s e e MW R Sl RRIE It your planning needs?
- - - == — | 2. Compareyourown planningdocuments (if broughtto the
Long term planning Short Term Planning Lesson Planning Soquence | Assessment ftem Communcang | Undersiandeg e i workshop) with the provided planningtemplates.
Overall assessment scheme  Specific assessment items Individual assessment events Nl Socsmiwraction fors) 1 Sochnding Ipess e R et v ! 5 . ' F 2
within modules Aoyt of Lnguages; | refectng spters (=== 1 = Whatis similar, the same, substantially different?
refiecton varen e ee— ) X
Term2 | informng [writng) g Sytems s e | = What requirements of your own context ﬁe.g. school planning
e o | templates, IB curricula, UbD elements, syllabus fields) are
Holistic assessment of Tredaon ooeds 6 | Uargatng rens et additionaland/or complementary?
PROGRESS reported and Achievements collated acrossa  Making judgements / recording eflection . Ieflecting e = Can you reconcile how the AC:L will fit” into these documents
measured against achievement  range of sub-strands for progress related to specific Jom} |viombglord) |y ““':”‘“ = you are required to use?
- - A iafaction on raene refiscteng roie of | '
standards _(at ﬂf"dpomt/ end periodic reporting sub-strands spunakee inber actives L) varisicn ot = Where will the AC:L elements (CDs, Es, ASs, intercultural aims,
point of band sriters = etc) be placed in your forms?
Termé | Personal Social interaction | Socaksng Systems = . -
oa) retectng — = Will your forms allow the conceptual underpinnings of the AC and
Mracalatrg ora traralating —— [hﬂz——‘ current literature/practices to be realised? If not, how might you
rberaction & ref o N I include these?
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Module 3B

Ways in to planning

115

Ready? Set? Plan!

Module 3B: Ways in to planning

AIMS

= To review ways into planning explored in Ready?Set?Go!
program

= To consider planning cognisant of underpinning concepts
and principles of AC:L and current theory and practice

116

Ready? Set? Plan!

FROM A TEXT OR RESOURCE

=|dentify strands and sub-strands, CDs and
threads/elaborations, ASs relevant to
text/resource

=Design and build program from this
starting point

Can Use Variety of Approaches

=Inside out or outside in
=Top down or bottom up

Can Use Variety of Text/Resources

=Text of your/studentchoice
=Textbook extract

121

W

=|dentify and work from oracy-focused threads, CDs, elaborations, and ASs

ORACY FIRST FOCUS

WRITING (LITERACY) FOCUS

=|dentify and work with literacy-focused threads, CDs,
elaborations, and ASs

COMBINED SKILLS FOCUS

=Even or uneven progress (e.g. are oracy skills ahead
of writing skills?)

=Work with whole curriculum, select relevant CDs,
threads, elaborations, ASs, using desired planning

approach
122
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Module 3B: Ways in to planning

Planning should respond to variability of
= Context (teacher, learners, school/system, program type)
= Purposes for language learning
= Language being learned

= Timeframes (regularity/length of lessons, years of
learning)

= Texts and materials (resources includingtextbooks, texts,
stimulus materials and ICT and media capability)
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TOP DOWN

Begin with big
picture/concepts/guiding
questions

‘Overlay’ or map the
question/concept onto the
curriculum

Identify relevant Content
and Achievement

Build program from this
starting point

BOTTOM UP

Build language knowledge from specific
starting point: letters/characters, parts
of speech, vocabulary banks, grammar

forms, whole texts

Focus on an aspect of language (e.g.
word order, use of gender)
Identify specific CDs and ASs to address
language aspect, design program/unit
from this starting point
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Module 3B: Ways in to planning

Program Types

How will you use the AC:L to

= Language as subject (current )
suit program type needs?

major focus of AC:L)

= Bili | How will you
flingualprograms supplement/adapt the AC:L
= range of immersion, to your needs?
additive/subtractive models

Who else is working in this
= Content Language Integrated way? Networking
Learning (CLIL) models

= Pluri/poly-lingual programming
(including translanguaging)

= With social studies/culture-
focused program
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Module 3B Reflection

Use the reflection pages to write yourself some notes from this
module. The following questionscan be used as a guide.

1. Which ‘ways in’ to programming are most familiar to you?

2. Which other ways would you like to explore?

3. What kinds of adaptation might be needed for working with
the AC:L?

4. What networks can you draw on to explore alternative
planning approaches?

5. Are some of these ‘ways in’ of interest to other teachers in
your school? How might you introduce these in team/staff
meeting discussions?
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Languages

Begin with AC:L, create new
program

Work from the AC:L for your
language, year/band/entry
level, pathway, to generate
ideas and then design and build
a full program for your context

Begin with current planning in
your context, adapt to AC:L
‘Audit’ your program against
the relevant AC:L document,
find synergies/matches/gaps,
design revised program
Consider ‘affordances’ of the
AC:L and how these might
change your thinking about
planning and teaching

Languages

Ready? Set? Plan!

FORWARD DESIGN

Begin with Strands, Sub-strands, Content Descriptions, Threads,

Elaborations, key processes

Build to Achievement Standard

What content is important in the two Strands

How can| develop this into a program and design assessment to meet ASs?

BACKWARD DESIGN

=Begin with Achievement Standards

=Work back to CDs and Es, Sub-strands and Strands
=What do you want learners to learn/achieve?

=What are the steps from achievement, back to teaching content?

120
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Module 4

Principles for evaluating plans
with the AC:L

125

Ready? Set? Plan!

Module 4
Aim

= To consider processes for evaluating sample plans based on
guiding principles
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The scope and sequence of intended learning over the long term
Planning at this level includes the overarching intentions and major content (language and concepts) and learning goals of the program

LONG-TERM PLAN:

MACRO LEVEL

MACRO LEVEL: LONG-TERM PLAN - AFMLTA Ready? Set? Plan!

Australian Curriculum: Languages Professional Learning Program

e.g. Italian

| LANGUAGE

e.g. Year 8

| YEAR LEVEL

e.g. Year

PROGRAM DURATION
CLASS CONTEXT

Who is it for? What is the language background & learning experience of students? What diversity issues are there (e.g. background speakers and beginner

second language learners in the same class)?

LEARNING CONTEXT

year of middle years program, Year 7-9)?

nd

Where does this year’s program sit in the longer term, and in the school’s program of study (e.g. 2

What is the nature of the program (e.g. language as subject, CLIL, bilingual immersion)? Is the program part of a ‘system’ (e.g. IB MYP), with its own specificity?

SCOPE

Concepts: What are the major concepts to be explored this year? Are there key/quiding questions? What intercultural foci are there?

Content: What are the broad content inclusions? Within what organisational contexts (topics/units/modules) will the concepts be explored?

Language structures and features: What main language knowledge, skills and understanding do learners need to develop and use?

KEY TEACHING CONTENT (Australian Curriculum: Languages Content Descriptions)

Communicating

Major communicating CDs from sub-strands

Understanding

Major understanding CDs from sub-strands

KEY LEARNING GOALS (Australian Curriculum: Languages Achievement Standards)

Communicating

Intended learning achievements from Band level AS; other learning goals

Understanding

Intended learning achievements from Band level AS; other learning goals

(If also working with a school/state/system curriculum/syllabus: Include local organisational elements, e.g. NSW objectives, IB, UbD. Are these additional, or aligned with AC:L?)

SEQUENCE

How will inclusions in the scope be implemented over the year?

MESO LEVEL: MODULE/UNIT PLAN - AFMLTA Ready? Set? Plan!

Australian Curriculum: Languages Professional Learning Program

MESO LEVEL: MODULE/UNIT PLAN: A specific organisational block of the macro-level program

Planning at this level involves a specific focus for a concept or thematically-organised sequence of learning, in
the medium term (e.g. term), and includes content detail, week by week, in sequenced activities/processes.

MODULE/UNIT TIMING/DURATION e.g. Term1 YEAR LEVEL e.g. Year 8 LANGUAGE e.g. Italian

MODULE CONCEPT/TOPIC
Described as a communication task/experience, a question, the concept to be explored, etc.

SCOPE

Intercultural/cultural concepts
What intercultural concepts and understanding, arising from the conceptual/topic focus, and the language
structures are explored? Is there related cultural information that requires explanation/exploration?

Language structures and features
What concepts related to language are explored?
What specific language knowledge, skills and understanding do learners need to develop and use?

Australian Curriculum: Languages Content
Specific CDs, and what will be taught in these- may be elaborations, or own ideas

Communicating Understanding

Socialising: Systems of language:
Informing: Language variation and change:
Creating: Role of language and culture:
Translating:

Reflecting:

TEACHING AND LEARNING SEQUENCE
Include texts, key learning interactions/activities/experiences, main tasks, reflection opportunities
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Key sources (texts) of language use as stimulus for learning Teaching issues/considerations

Week Key learning interactions focussing on a language/culture concept/process /feedback opportunities
Key communication experiences/reflections on communication in context

1

2

3

4

5

6

7

8

9

10

ASSESSMENT

Specific assessment items/events aligned to identified substrands (CDs), contributing data toward
longer term reporting against Achievement Standards

Assessment item Related CDs Contribution to ASs




MICRO LEVEL: LESSON PLANNING - AFMLTA Ready? Set? Plan!

Australian Curriculum: Languages Professional Learning Program

MICRO-LEVEL: LESSON PLANNING: Planning for a single lesson, as part of a module/unit plan and a
longer-term program

Planning at this level involves detail for each lesson taught, including specific content, pedagogies and
scaffolds, key questions, interactions/experiences and assessment, with links to AC:L identified.

YEAR LEVEL e.g. Year 5 CLASS e.g.5A LANGUAGE e.g. Japanese
TERM eg.3 LESSON TIME/DAY e.g. Friday Lesson 2 10-11 | DURATION e.g. 60 mins
MODULE/UNIT TITLE LESSON NUMBER e.g. 3/10

e.g. What do you play? 3" lesson in sequence of 10 lessons in this module

RELEVANT PRIOR LEARNING EXPERIENCES

e.g. Build on language of names of games, | play, | like to..., considering playing of games at school in Japan and Australia

Lesson Scope

Key concepts What is/are the main ideas/concepts being explored in this lesson?

Key content What is the content focus?
Which CDs/Es are addressed in the lesson?

Key language What language concepts will be addressed? What specific language structures and features are
addressed?

Learning goals What do you want learners to be able to do, know and understand from this lesson?

-Explore sources of language use (texts) as stimulus for learning
-Interact with a focus on a language/culture concept or process
-Engage in communication experiences/reflections in context

Key texts What stimulus texts, realia, etc, will be used in the lesson?

Resources What IT and online resources, classroom equipment, etc do you need in the lesson?

Lesson Sequence

Types of questions/ interactions/experiences/processes and resources to be used, in order of presentation/use

Introduction &
orientation:
Connecting with
past and talking
about/introducing
new ideas

Core activities: 1.
Engaging with
and applying

new ideas 2.

Reflection:

On new learning,
as self as
learner, on
others as users
of this language
in variable
contexts

ASSESSMENT If applicable
What ongoing feedback is provided to students? How/when is this provided?
Consider formative and summative assessment, linked to partial fulfilment of one or several ASs

EVALUATION Evaluate lesson content, pedagogy, student responses, next steps, etc
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